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CUVANT INAINTE

Dictionarul de termeni pedagogici roman-englez pentru studenti aflati in practica
pedagogica isi propune sa ofere o resursa utild pentru studentii care se pregatesc sa
devina profesori sau sunt implicati Tn practica pedagogica.

Atunci cand studentii intra in practica pedagogica, descopera o gama larga de
termeni si concepte specifice care pot parea confuze si greu de inteles si de tradus.
Scopul acestui dictionar este sa ofere o sursa de incredere si usor accesibila pentru
a—i ajuta sa se familiarizeze cu acesti termeni si sa le inteleaga in contextul practicii
pedagogice.

Prin intermediul acestui dictionar, ne dorim sa oferim definitii clare si concise ale
termenilor pedagogici in limba romana, insotite de traduceri corespunzatoare in
limba engleza.

Pentru studentii aflati in perioada practicii pedagogice, acest dictionar va oferi
resurse valoroase pentru a-si imbunatati abilitatile si intelegerea in domeniul
educatiei. Dictionarul se doreste a fi o resursa utila, usor de navigat, care sa inspire
in calatoria viitorului profesor spre o cariera de succes in domeniul educatiei.

Acest instrument are ca scop sa ofere o gama larga de termeni si concepte
esentiale din domeniul educatiei, astfel incat studentii stagiari sa se poata familiariza
si intelege mai bine vocabularul specific pedagogiei.



A

Abilitatea — capacitatea unei persoane
de a invata si de a aplica cunostintele
si competentele dobandite intr-un mod
eficient si eficace. Aceasta implica
dezvoltarea wunui set divers de
aptitudini si abilitati care sa permita
elevilor sa invete, sa gandeasca critic,
sa rezolve probleme, s& comunice si sa
colaboreze.

Ability — an
faculty for

inherent or acquired
doing or achieving
something. In typical educational
practice, the terms ‘abilities’ and
‘aptitudes’ are used interchangeably to
denote an individual’'s potential for
acquiring and applying new knowledge
or sKkills.

(Adapted from: Pellegrino 1996).

Abilitati cognitive superioare -
abilitati de gandire critica, logica,
reflexivd, metacognitivd si creativa.

Acestea sunt activate atunci cand
indivizii intalnesc probleme,
incertitudini, Tintrebari sau dileme

necunoscute." Benjamin Bloom (mai
tarziu actualizat de catre Anderson si
Krathwohl) a dezvoltat o taxonomie a
domeniului cognitiv care ilustreaza
relatiile intre abilitatile de nivel inferior
si cele de nivel superior.

Higher-order thinking skills -
include critical, logical, reflective,
metacognitive, and creative thinking.
They are activated when individuals
encounter unfamiliar problems,
uncertainties, questions, or dilemmas.”
Benjamin Bloom (later updated by
Anderson and Krathwohl) developed a
taxonomy of the cognitive domain that
illustrates the relationships between
lower order and higher order skills.

Abordare interdisciplinara — un stil
de educatie care incorporeaza
cunostinte si abilitati din mai multe
domenii de invatare cu scopul realizarii

Interdisciplinary approach — team
members from different disciplines
working collaboratively, with a common
purpose, to set goals, make decisions

obiectivelor comune de invatare. and share resources and
responsibilities.

Abordare transdisciplinara - o | Transdisciplinary approach - a

metoda de cercetare si gandire care | method of research and thinking that

depaseste  granitele  disciplinelor | goes beyond the boundaries of

academice traditionale pentru a aborda | traditional academic disciplines to

probleme complexe si interconectate.
Aceasta implica colaborarea  si
integrarea cunostintelor, metodelor si
perspectivelor din mai multe discipline
pentru a obtine o intelegere mai
cuprinzatoare a subiectului de studiu.

address complex and interconnected
problems. It involves collaboration and
integration of knowledge, methods,
and perspectives from multiple
disciplines to achieve a more
comprehensive understanding of the
subject under study.

Activitate didactica — o unitate de
situatii de invatare raportate unor
finalitati derulatda pe baza unor

Didactic activity — the process of
teaching and learning, encompassing
the methods, techniques, and




continuturi precizate si restranse, cu o
metodologie adecvata specificului de
varsta si individual al elevului.

strategies used by educators to
facilitate the acquisition of knowledge,
skills, and attitudes by learners.

Activitate dirijata - activitate
desfasurata de elevi sub indrumarea
cadrelor didactice In  vederea
dezvoltarii aptitudinilor si a intereselor
si pentru formarea deprinderilor de
munca independenta.

Directed activity — an instructional
approach where the teacher guides
and directs the learning process by
providing explicit instructions,
structure, and guidance to students.

Activitate extracurriculara - o
activitate care se desfasoara in afara
curriculumului  obignuit al educatiei
scolare, realizata de elevi sau studenti.

Extracurricular activity — the activity
that takes place outside of the regular
academic curriculum and are typically
offered by schools or educational
institutions. These activities provide
students with opportunities to engage
in various interests, hobbies, and
pursuits beyond their regular academic
studies.

Activitati de invatare — activitati pe
care trebuie sa le contina o programa,
fie ca set de exercifii practice, fie ca
exemple care sa& serveasca la
evidentierea unor aspecte legate de
aplicarea practica a ceea ce se invata
teoretic.

Learning activities — tasks, exercises,
or experiences designed to facilitate
the acquisition of knowledge, skills,
and competencies by learners. They
are specifically  structured and
organized to engage students actively
in the learning process and promote
meaningful learning experiences.

Activitatile de producere -
(prezentari si expozeuri orale, studii si
rapoarte in scris). Ele au o valoare
sociala deosebita (exprimarea opiniei
cu privire la calitatea lucrarilor scrise
sau a vorbirii fluente, naturaletea
ludrilor de cuvant si a expunerii orale).

Productive  activities —  (oral
presentations and exposes, written
studies and reports) have a special
social value (expressing opinions on
the quality of written works or fluent
speaking, naturalness of speech
delivery and oral exposition).

Activitatile de receptare — citirea in
gand a unui text si concentrarea
atenfiei asupra suportului. Aceste
activitati sunt, de asemenea, de mare
importanta in multiplele forme de
invatare (intelegerea continutului unui
curs, consultare a manualelor, operelor
de referintd si a documentelor).

Receptive activities — silently reading
a text and focusing attention on the
material. These activities are also of
great importance in various forms of
learning (understanding the content of
a course, consulting textbooks,
reference works, and documents).




Adaptarea scolara - un proces
complex proiectat si dirijat de catre
profesor Tn vederea realizarii unor
raporturi optime intre elev si mediul
educativ/didactic.

School adaptation — the process by
which students adjust to a new school
environment and successfully integrate
into the school community.

Adaptare curriculara — ajustarea si

Curricular  adaptation - the
adjustment and modification of the
curriculum to meet the individual needs
and differences of students, including
students with special needs.

modificarea curriculumului pentru a
raspunde nevoilor si diferentelor
individuale ale elevilor, inclusiv a
elevilor cu nevoi speciale.

Ambianta educationala - climatul
psihosocial Tn care are loc

activitatea/actiunea pedagogica.

Educational environment refers to
the physical, social, and psychological
context in which teaching and learning
take place.

Analitic — procesul de analiza sau la
abordarea bazata pe analiza. Acesta
implica descompunerea unei probleme
sau a unei situati complexe Tin
componente mai mici Si mai usor de
inteles pentru a obtine o intelegere mai
profunda a subiectului.

Analytic — the process of analysis or
an approach based on analysis. It
involves breaking down a complex
problem or situation into smaller and
more manageable components to gain
a deeper understanding of the subject.

Analiza — a cerceta un lucru descom
punandu-l in partile lui componente; a
examina cu atentie in vederea unor

Analyze - to examine or study
something in detail by breaking it down
into its constituent parts, examining its

concluzii documentate elements, considering their
relationships and interactions.

Aptitudine -  insusire  psihica | Aptitude — a natural or acquired

individuala care conditioneaza | capacity or talent for learning,

indeplinirea in bune conditi a unei

performing, or excelling in a particular

munci, a unei actiuni; aplicatie, | area or activity.

inclinare.

Aptitudinea pedagogicda - un | Pedagogical aptitude — the natural or
ansamblu de calitdti psihosociale, | acquired capacity of an individual to

generale si specifice necesare pentru
proiectarea activitatilor care au ca
finalitate formarea si dezvoltarea
permanenta a personalitatii umane.

effectively teach, instruct, and facilitate
the learning process.

Arie curriculara — modalitatea prin
care se stabileste o viziune multi si/sau
interdisciplinara asupra obiectelor de
studiu; reprezinta un grupaj de

Curricular area — the method by which
a multidisciplinary or interdisciplinary
approach is applied to the study of
specific subjects or topics within an
educational curriculum. It involves




discipline, care au in comun anumite
obiective de formare.

grouping together different disciplines
or subjects that share common training
objectives or thematic connections.

Asistarea la lectii — prezenta si
implicarea unui metodist in sala de
clasa pentru a sprijini procesul de
invatare si dezvoltare a elevilor.

Lesson attendance — the presence
and involvement of a methodist in the
classroom to support students learning
and development.

Autoanaliza - procesul de
autoevaluare in proiectarea,
sustinerea, analiza/evaluarea lectiilor.

Introspection — the process of
encouraging students to reflect upon
their own learning experiences,
thoughts, and emotions. It involves
engaging students in reflective thinking

about  their learning process,

strategies, and outcomes.
Autoconstientizarea — cunostinta si | Self-awareness - refers to the
intelegerea constienta a propriilor | conscious knowledge and
ganduri, emotii, comportamente, | understanding of one's own thoughts,
puncte forte, puncte slabe si motivatji. | emotions, behaviors, strengths,
Aceasta implica o perceptie clara a|weaknesses, and motivations. It

sinelui, inclusiv constientizarea
propriilor valori, credinte si identitate.
Autoconstientizarea permite individului
sa reflecte asupra propriilor experiente,
sa ia decizii informate si sa aiba o
intelegere mai profunda a propriilor
reactii si interactiuni cu ceilalfi. Este un
aspect esential al cresterii personale,
auto—imbunatafjrii Si dezvoltarii
relatiilor sanatoase.

involves having a clear perception of
oneself, including an awareness of
one's values, beliefs, and identity. Self—
awareness allows individuals to reflect
on their own experiences, make
informed decisions, and have a deeper
understanding of their own reactions
and interactions with others. It is an
essential aspect of personal growth,
self-improvement, and developing
healthy relationships.

Autoeducatia — o directie de evolutie a
activitatii de formare—dezvoltare a
personalitadfii umane care implica

Self-discipline — student's ability to
regulate their own behavior, manage
their time effectively, and maintain

transformarea obiectului educatiei in |focus and concentration on their

subiect al educatiei, capabil de|academic tasks. It involves the

autoevaluare si de autoproiectare | development of habits and strategies

pedagogica. that promote responsible and
independent learning.

Autonomia universitara — un "drept | University autonomy -  the

acordat de legi si regulamente
institutiilor de Tnvatdmant superior" de
a lua singure masurile pedagogice

independence and freedom of higher
education institutions to govern
themselves, make decisions, and




necesare pentru obtinerea unor
rezultate superioare in activitatea lor.

exercise control over their internal
affairs  without undue  external
interference. It involves granting

universities the authority to determine
their academic programs, curricula,
admissions policies, research
priorities, staffing decisions, and
financial management, among other
aspects.

Bacalaureatul — un examen de
absolvire de nivel inalt care se sustine
la sféarsitul Tnvatdmantului secundar
superior in multe tari, inclusiv in
Romaénia si Republica Moldova. Acest
examen are ca scop evaluarea
cunostintelor, abilitatilor Si
competentelor dobandite de elevi intr—
0 gama variata de discipline in timpul

The Baccalaureate — a high-level
graduation examination taken at the
end of upper secondary education in
many countries, including Romania
and the Republic of Moldova. The
purpose of this examination is to
assess the knowledge, skills, and
competencies acquired by students
across a range of subjects during their

liceului sau a invatamantului secundar | high school or upper secondary
superior. education.
Barem - un set de criterii sau | Scale — a set of specific criteria or

standarde specifice utilizate pentru
evaluarea si corectarea lucrarilor sau
testelor. Barem—ul stabileste cerintele
si asteptarile in privinta raspunsurilor
corecte sau acceptabile pentru fiecare

standards used for evaluating and
grading papers or tests, especially in
the context of formal assessments
such as exams or standardized tests.
The scale establishes the requirements

intrebare sau sarcina din cadrul | and expectations for correct or
evaluarii. acceptable responses for each

question or task within the assessment.
Behaviorism — teoria conform careia | Behaviorism — a psychological

comportamentul uman si animal poate
fi explicat in functie de conditii, fara
apelul la ganduri sau sentimente.

approach that focuses on observable
behavior and the impact of external
stimuli on learning and behavior.

Biblioteca scolara — o institutie
integrata in structura de organizare a
unitatii de Tnvatamant care ofera un
anumit volum de resurse pedagogice
informationale (carte, presa, discuri,
casete audio, video casete, C.D.rom—
uri, etc.) necesare elevilor si cadrelor

School library — a dedicated space
within a school that houses a collection
of books, digital resources, and other
educational materials to support the
learning and information needs of
students and teachers. It serves as a
central hub for accessing knowledge,




didactice in functie de programele de
instruire si de perfectionare metodica.

promoting literacy, and fostering a love
for reading. School libraries typically
contain a wide range of books,
including fiction, non—fiction, reference
materials, and textbooks, covering
various subjects and reading levels.
They may also provide access to digital
resources such as e—-books,
databases, educational websites, and
multimedia materials.

Blocajul pedagogic — o realitate de
naturéd psihologica si sociala, care
apare la nivelul structurii de functionare
a actiunii educationale/didactice 1in
momentul Tn care intre subiectul si
obiectul educatiei nu exista un
repertoriu comun.

Pedagogical blockage - a
psychological and social reality that
occurs within the structure of

educational/teaching action when there
is no common repertoire between the
subject and the object of education.

Brainstorming — un grup de discutii
spontane, menit sa produca idei sau
cai de solutionare a problemelor.

Brainstorming — a creative problem—
solving technique that involves
generating a large quantity of ideas or
solutions in a group setting, without
immediate evaluation or criticism.

Bullying-ul — comportamentul agresiv
si repetat care are loc intre elevi si
implica intentionat cauzarea de dureri,
disconfort sau vatamare (in principal,
durere fizica si emotionala) unei alte
persoane in mod repetat. Poate lua
multe forme, inclusiv cuvinte, contact
fizic si actiuni mai subtile care pot fi
greu de identificat.

Bullying — a type of unwanted
aggressive behavior in which a student
intentionally causes another student
pain, discomfort, or injury (physical and
emotional hurt) repeatedly. It can take
many forms, including words, physical
contact, and more subtle actions that
may be difficult to identify.

Cc

Caracteristica psihologo—pedagogica
a clasei — un set de trasaturi, atitudini
si comportamente care definesc mediul
de invatare si interactiune din interiorul
clasei. Acestea includ aspecte legate
de dezvoltarea emotionala, sociala si
cognitiva a elevilor, relatiile dintre elevi
si cu profesorul, climatul educational si
metodele de predare utilizate in clasa.

Psychological-pedagogical

characteristic of a classroom — to a
set of traits, attitudes, and behaviors
that define the learning and interaction
environment within the classroom.
These characteristics include aspects
related to the emotional, social, and
cognitive development of students, the
relationships among students and with
the teacher, the educational climate,
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and the teaching methods used in the
classroom.

Caracteristica psihologo—pedagogica
a elevului — trasaturile, abilitatile,
nevoile si profilul sau psihologic si
pedagogic care influenteaza procesul
sau de invatare si dezvoltare. Aceasta
include aspecte legate de dezvoltarea
cognitiva, emotionald, sociala si
comportamentala a elevului.

Psychological-pedagogical

characteristic of a student — fraits,
abilities, needs, and psychological and
pedagogical profile that influence their
learning and development process. It
encompasses aspects related to the
cognitive, emotional, social, and
behavioral development of the student.

Caracteristica studentului -
evaluarea si descrierea profilului
personal, performantelor si dezvoltarii
unui student in cadrul practicii sale
pedagogice sau stagiu de pregatire in
invatamant. Aceasta caracteristica
este obtinutd Tn urma observarii,
feedback—ului si evaluarii de catre
profesori supervizori sau metodisti.

Student characteristic - the
assessment and description of a
student's personal profile,
performance, and development within
their pedagogical practice or teacher
training internship. This characteristic

is obtained through observation,
feedback, and evaluation by
supervising teachers or

methodologists.

Ciclul curricular - reprezinta
totalitatea situatiilor de invatare formal
propuse a se realize in scoala de catre
o generatie de elevi.

Curricular cycle — the entirety of
formal learning situations proposed to
be achieved in a school by a generation
of students. It encompasses the
planned sequence of educational
experiences, including the subjects,
courses, and activities that students
are expected to undertake within a
specific timeframe, such as a school
year or a grade level.

Climat psihologic — mediul social si
emotional dintr-o institutie scolara,
inclusiv la interactiunile si relatiile dintre
elevi, profesori si personalul scolii.

Psychological climate — the social
and emotional environment within a
school institution, including the
interactions and relationships among
students, teachers, and school staff. It
encompasses the overall atmosphere,
attitudes, and behaviors that shape the
school community and influence the
well-being and academic performance
of individuals within it.

Codul educatiei al Republicii
Moldova — cadrul legal si principiile de

The Education Code of the Republic
of Moldova — the legal framework and
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baza pentru organizarea, desfasurarea
si  monitorizarea  sistemului  de
invataméant, promovand  accesul
universal la educatie si asigurand
calitatea si relevanta procesului
educational.

basic principles for the organization,
conduct, and monitoring of the
education system, promoting universal
access to education and ensuring the
quality and relevance of the
educational process.

Cognitiv — care apartine cunoasterii,
privitor la cunoastere, capabil de a

cunoaste. Acesta se refera Ia
procesele mentale implicate 1in
dobéandirea, procesarea, stocarea si
recuperarea informatiilor. Abilitatile
cognitive includ perceptia, atentia,
memoria, limbajul, rezolvarea

problemelor, rationamentul si luarea
deciziilor.

Cognitive — the processes and abilities
related to knowledge, understanding,
and thinking. It encompasses the
mental processes involved in
acquiring, processing, storing, and
retrieving information. Cognitive
abilities include perception, attention,
memory, language, problem—solving,
reasoning, and decision—making.

Colectivul de elevi — grupul de elevi
care studiaza sau invata impreuna intr-
o institutie educationald, cum ar fi o
scoald sau o clasa. Acest colectiv
poate fi format din elevi de aceeasi
véarstd, din aceeasi clasa sau din
diverse clase sau grupe, in functie de
contextul specific.

Group of students — the "group of
students who study or learn together in
an educational institution, such as a
school or a classroom" is referred to as
the "class" or "student cohort." This
collective can be composed of students
of the same age, from the same grade,
or from various classes or grades,
depending on the specific context.

Competenta — un profil specific,
structurat si masurabil de cunostinte,
deprinderi, abilitati si  atitudini
dobandite prin invatare, care
genereaza sau anticipeaza un anume
nivel de performanta si care permite
identificarea si rezolvarea in contexte
diverse, cu eficienta maxima si consum
minim de energie si resurse, a unor
probleme caracteristice unui domeniu.

Competence - specific, structured,
and measurable knowledge, skills,
abilities, and attitudes gained through

learning, which generates  or
anticipates a certain level of
performance and enables the
identification and  resolution  of
characteristic problems in diverse

contexts, with maximum efficiency and
minimal consumption of energy and
resources, within a particular field.

Competenta didactica — capacitatea
cadrului didactic de a solutiona o
problema,de a interpreta un fenomen,
de a lua o decizie sau de a efectua o

actiune rezultanta a
cunostintelor,deprinderilor,priceperilor,
aptitudinilor Si trasaturilor

Didactic (teaching) competence -
the ability of the teaching staff to solve
a problem, interpret a phenomenon,
make a decision, or perform a resulting
action based on their knowledge, skills,
abilities, aptitudes, and temperamental

12




temperamental caracterologice de care
individul dispune.

character traits possessed by the
individual.

Competenta metodologica /
manageriala — planificarea  si
proiectarea activitatilor educationale in
cadrul institutiei de invatamant
preuniversitare, organizarea Si
coordonarea grupului scolar al copiilor;
organizarea activitatilor didactice in
functie de tipul lectiei; utilizarea
metodelor si strategiilor moderne de
predare in dependentd de scopul si
tipul lectiei.

Methodological/Managerial
competence — the ability to plan and
design educational activities within a
pre—university educational institution,
organize and coordinate the group of
children in the school setting, organize
teaching activities according to the type
of lesson, and use modern teaching
methods and strategies depending on
the purpose and type of lesson.

Competenta psihopedagogica -
determinarea gradului de dificultate a
continuturilor; prezentarea informatiei
accesibil; intelegerea universului intern
al  copilului; posesia  empatiei,
sensibilitatii fata de copii, a tactului
pedagogic; stabilirea relatiilor bune cu
copiii, parintii, colegii.

Psychopedagogical competence —
determining the level of difficulty of
content; presenting information in an
accessible manner; understanding the
child's internal world; possessing
empathy and sensitivity towards
children, as well as pedagogical tact;
establishing good relationships with
children, parents, and colleagues.

Competenta stiintifica — utilizarea si
aplicarea adecvata a conceptelor si
teoriilor din stiinte ale educatiei;
sporirea spiritului de comunicare i
cercetare; asigurarea obiectivitatii in

Scientific competence - the
appropriate use and application of
concepts and theories from

educational sciences; enhancing the
spirit of communication and research;

evaluare. ensuring objectivity in assessment.

Competente atitudinale — abilitatile si | Attitudinal competencies - the
dispozitiile mentale sau | mental or behavioral abilities and
comportamentale ale unei persoane | predispositions of a person who affect
care afecteaza modul in care|how they approach and respond to
abordeaza si raspund la diverse situatii | various situations and challenges.

Si provocari. Attitudinal competences can also be

Competentele atitudinale pot fi definite
si ca fiind calitatile personale, valorile,
credintele si atitudinile pe care indivizii
le poseda si le manifesta in
interactiunile lor cu ceilalti. Aceste
competente influenteaza
comportamentul lor, luarea deciziilor si
abordarea generala a vietii si muncii.

defined as the personal qualities,
values, beliefs, and attitudes that
individuals possess and demonstrate
in their interactions with others. These
competences influence their behavior,
decision—making, and overall approach
to life and work.
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Competente cognitive — referitoare la
cunoastere, la  capacitatile  si
mecanismele invatarii si accederii la
cunostinte.

Cognitive competences — referring to
knowledge, abilities, and mechanisms
of learning and accessing knowledge.

Competente generale — competente
ce se definesc pe obiect de studiu si se
formeaza pe durata Tnvatamantului
liceal; acestea au un grad ridicat de
generalitate si complexitate.

General competences -
competences that are defined by the
subject of study and developed
throughout high school education; they
have a high degree of generality and
complexity.

Competente profesionale — un set de
abilitati, cunostinte si comportamente
specifice necesare pentru a desfasura
Cu succes 0 anumita profesie sau
domeniu de activitate.

Professional competences — a set of
specific  skills, knowledge, and
behaviors required to successfully
perform a particular profession or field
of activity.

Competente sociale — abilitatile si
aptitudinile elevilor de a interactiona si
de a comunica Tn mod eficient cu
colegii, profesorii si personalul scolar
intr—un mediu educational.

Social competences — the abilities
and aptitudes of students to interact
and communicate effectively with their
peers, teachers, and school staff in an
educational environment.

Competente specifice — competente
ce se formeaza pe durata unui an
scolar, fiind deduse din competentele
generale si constituind etape 1in
dobandirea acestora.

Exemple de competente specifice in
limba engleza pot include:

Intelegerea lecturii: Capacitatea de a
intelege si interpreta texte scrise in
limba engleza, inclusiv intelegerea
ideilor principale, a detalilor si a
inferentelor.

Intelegerea audio: Capacitatea de a
intelege limba engleza vorbita, inclusiv
intelegerea conversatiilor, a
conferintelor si a materialelor audio.

Specific competences -
competences that are developed
throughout an academic year, derived
from general competences, and
represent stages in acquiring these
competences.

Examples of specific competences in
the English language may include:
Reading Comprehension: The ability to
understand and interpret written texts
in English, including understanding
main ideas, details, and inference.
Listening Comprehension: The ability
to understand spoken English,
including understanding conversations,
lectures, and audio materials.

Competente — un profil specific,
structurat si masurabil de cunostinte,
deprinderi, abilitati si  atitudini
dobandite  prin  invatare, care
genereaza sau anticipeaza un anume
nivel de performanta si care permite

Competencies — a specific, structured,
and measurable profile of knowledge,
skills, abilities, and attitudes acquired
through learning, which generate or
anticipate a certain level of
performance and enable  the
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identificarea si rezolvarea in contexte
diverse, cu eficienta maxima si consum
minim de energie i resurse, a unor
probleme caracteristice unui domeniu.

identification and  resolution  of
characteristic domain—specific
problems in diverse contexts, with
maximum efficiency and minimum

consumption of energy and resources.

Comprehensiune — capacitate de a
patrunde cu usurinfa in esenfa
lucrurilor, comprehensibilitate. Ea
implica capacitatea de a interpreta si a

da sens informatiilor, ideilor sau
conceptelor intr-un mod clar si
coerent.

Comprehension — the ability to easily
grasp the essence or meaning of
things, and to understand them fully. It
involves the capacity to interpret and
make sense of information, ideas, or
concepts in a clear and coherent
manner.

Comunicarea pedagogica — procesul
prin care educatorii si elevii/studentii
creeaza un climat comun care se
schimba pe parcursul conversatiei, in
timp ce gandurile, atitudinile si
comportamentele ambelor parti se
influenteaza intr—o anume masura.

Pedagogical communication — the
process through which educators and
students create a common climate that
evolves during the conversation, while
the thoughts, attitudes, and behaviors
of both parties influence each other to
a certain extent.

Comunicarea interculturala -
elevii/studentii interactioneaza adecvat
cu ceilalti dintr-o alta cultura. Fara
intelegerea subiectelor culturale sau a
comportamentelor adecvate, elevii
sunt susceptibili sa inteleagéa gresit sau
sa fie intelesi gresit in incercarile lor de
comunicare. Prin comunicarea
interculturala, elevii citesc, asculta si
vizioneaza prin prisma intentiei
mesajului emis. Atunci cand transmit
informatii, elevii selecteaza limbajul si
subiectele care vor fi inteligibile pentru
publicul sau interlocutorii lor. Elevii
utilizeaza, de asemenea,
comportamente nonverbale cultural
adecvate pentru a se simti confortabil
sau a nu ofensa publicul sau
interlocutorii lor.

Intercultural Communication -
interaction appropriately with others in
and from another culture. Without
understanding of cultural topics or
appropriate behaviors, students are
likely to misunderstand or be
misunderstood in their communicative
attempts. In the intercultural mode of
communication, students read, listen,
and view through the lens that the
message’s originator intended. When
transmitting  information,  students
select language and topics that will be
comprehensible to their audience or
interlocutor(s). Students also employ
culturally appropriate nonverbal
behaviors to set at ease or not offend
their audience or

interlocutor(s).

Comunicare interpersonala -
interactiune si negociere a sensului in
conversatii spontane orale sau scrise,

Interpersonal Communication -
interaction and negotiation meaning in
spontaneous spoken or written
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pentru a impartasi informatii, reactii,
idei, sentimente, opinii si perspective.
Prin comunicare interpersonala, elevii
isi exerseaza abilitatile de citire,
vizionare, ascultare, scriere si vorbire
pentru a cauta, transmite si/sau
schimba informatii si pentru a negocia
sensul mesajelor in  conversatii
sincrone. Elevii isi exercita intelegerea
culturala si abilitatile sociale pentru a
schimba  eficient  informatii cu
interlocutorii lor.

conversations to share information,
reactions, ideas, feelings, opinions,
and perspectives. In the interpersonal
communication mode, students
exercise reading, viewing, listening,
writing, and speaking skills to seek,
convey, and/or exchange information

and negotiate the meaning of
messages in synchronous
conversations.  Students exercise

cultural understanding and social skills
to effectively exchange information
with their interlocutor(s).

Comunicarea prezentativa — prezinta
informatii, concepte, idei, sentimente,
opinii si perspective pentru a informa,
explica, convinge si narra pe o
varietate de teme, utilizdnd media
adecvate si adaptandu-se diferitelor
audiente de ascultatori, cititori sau
telespectatori. Prin  comunicarea
prezentativa, elevii folosesc abilitati de
scriere si/sau vorbire pentru a planifica
si pregati comunicari pentru o audienta
specifica. Elevii  1si  folosesc
cunostintele despre cultura si despre
audienta lor pentru a comunica mesaje
care vor fi bine primite de ascultatorii,
cititorii sau telespectatorii.

Presentational Communication -
present information, concepts, ideas,
feelings, opinions, and perspectives to
inform, explain, persuade and narrate
on a variety of topics using appropriate
media and adapting to various
audiences of listeners, readers, or
viewers. In the presentational mode of
communication, students  employ
writing, and/or speaking skills to plan
and prepare communications for a
specific audience. Students employ
their knowledge of culture and their
audience to communicate messages
that will be well-received by their
listeners, readers, or viewers.

Conotatia — o relatie de semnificare
mai putin precisa, echivoca,
inregistrand fluctuatii de sens in functie
de persoana sau contextul in care

termenii  sunt folositi.Conotatia se
referda la asociatile emotionale,
culturale sau subiective pe care le
poartd un cuvant, in aditie la

semnificatia sa literala. Aceasta implica
intelesurile si sentimentele sugerate
sau implicite pe care un cuvant le
evoca, dincolo de definitia sa explicita.
Conotatia adauga profunzime si

Connotation — a relationship of less
precise and ambiguous significance,
registering fluctuations in meaning
depending on the person or context in
which the terms are used. Connotation
refers to the emotional, cultural, or
subjective associations that a word
carries, in addition to its literal meaning.
It involves the implied or suggested
meanings and feelings that a word
evokes, beyond its explicit definition.
Connotation adds depth and richness
to language, allowing for nuances and
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bogatie limbajului, permitand nuante si
sensuri care pot varia in functie de
experientele personale si contextele
culturale.

Exemplu de conotatie folosind cuvantul
"sarpe"

Semnificatia literald (denotatie): Un
sarpe este un reptil lung, fara picioare.
Conotatie:

Conotatie negativa: Un sarpe este
adesea asociat cu inselaciunea,
pericolul sau tradarea. Poate fi folosit
metaforic pentru a descrie o persoana
nu demna de incredere sau sireata.
Conotatie pozitiva: In unele culturi, un
sarpe poate simboliza intelepciunea,
transformarea sau vindecarea.

shades of meaning that can vary based
on personal experiences and cultural
contexts.

Example of connotation using the word
"snake":

Denotation (literal meaning): A snake is
a long, legless reptile.

Connotation:

Negative connotation: A snake is often
associated with deceit, danger, or
betrayal. It can be used metaphorically
to describe a person who is
untrustworthy or sneaky.

Positive connotation: In some cultures,
a Snake may symbolize wisdom,
transformation, or healing.

Constructivism — o teorie a invatarii
popularizata in secolul al XX-lea, care
sustine ca cunostintele sunt construite
activ, nu absorbite pasiv de catre
invatatori. Constructionistii sustin ca
atunci cand elevii dobandesc noi
cunostinte, acest lucru se intampla
printr-un proces dinamic in care elevul
reconstituie modelele mentale
existente, situdnd aceste informatii noi
in termeni a ceea ce deja stiu.
Constructivistii sociali recunosc, de
asemenea, rolul interactiunii sociale
(co—constructie) si al comunicarii ca
forte cheie in Tinvatare. Printre
constructivistii fundamentali se numara
John Dewey, Lev Vygotsky, Jerome
Bruner si Jean Piaget. Strategiile
pedagogice constructiviste se bazeaza
pe teoria constructivista si adesea
includ oportunitati pentru invatarea
experientiala, = explorarea  activa,
interactiunea elevului si reflectia.
Cursurile concepute in jurul acestui
principiu pun accentul pe conexiunile

Constructivism — a theory of learning
popularized in the twentieth century
that argues that knowledge is actively
constructed rather than passively
absorbed by learners. Constructivists
contend that when learners acquire
new knowledge, it is through a dynamic
process in which the learner recreates
existing mental models, situating this
new information in terms of what they
already know. Social constructivists
additionally recognize the role of social
interaction  (co—construction) and
communication as key forces in
learning. Foundational constructivists
include John Dewey, Lev Vygotsky,
Jerome Bruner, and Jean Piaget.
Constructivist pedagogical strategies
are grounded in constructivist theory
and often include opportunities for
experiential learning, active
exploration, student interaction, and
reflection. Courses designed around
this principle emphasize connections
among course concepts and themes
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dintre conceptele si temele cursului si
sustin elevii in stabilirea relatiilor intre
aceste noi cunostinte si ceea ce deja
stiu.

and support students in forming
relationships  between this new
knowledge and what they already
know.

Continuturile invatarii — mijloace prin

care se urmareste atingerea
obiectivelor cadru si de referinfa
propuse.

Learning contents — the means
through which the achievement of
specific and reference objectives is
pursued.

Credit — o unitate de masura utilizata
pentru a cuantifica efortul academic al
unui student intr—un curs sau program
de studiu. In sistemul de invatamant

superior, creditele sunt acordate
studentilor pe baza participarii si
realizaérii cu succes a cerintelor

academice stabilite pentru un anumit
curs sau modul de studiu.

Un punct credit corespunde cu 30 ore
academice.

Credit — a unit of measurement used to
quantify the academic effort of a
student in a course or study program.
In the higher education system, credits
are awarded to students based on their
participation and successful
completion of the academic
requirements established for a specific
course or study module.

One credit point corresponds to 30
academic hours.

Cross—curricular (Interdisciplinar) —
o abordare a educatiei care integreaza
mai multe domenii sau discipline de
studiu in scopul imbunatatirii invatarii si
oferirii unei intelegeri mai holistice a
unui subiect sau concept. Aceasta
implica realizarea de conexiuni si
explorarea relatiilor dintre diferite
materii, permitand elevilor sa transfere
cunostinte si abilitati intre discipline.
Scopul este de a promova o invatare la
un nivel mai profund si de a incuraja
elevii sa realizeze conexiuni
semnificative intre diverse domenii de
cunoastere.

Cross—curricular — an approach to
education that integrates multiple
subject areas or disciplines in order to
enhance learning and provide a more
holistic understanding of a topic or

concept. It involves making
connections and exploring
relationships between different

subjects, allowing students to transfer
knowledge and skills across
disciplines. The aim is to promote a
deeper level of learning and encourage
students to make  meaningful
connections between various areas of
knowledge.

Curriculum — a) Ansamblul integrativ
si coerent al componentelor procesului
educativ: obiective, continuturi, forme
de organizare, metode de predare si
invatare, metode si forme de evaluare;
b) Ansamblul coerent al continuturilor
organizate  logic, psihologic  si
cronologic care fac obiectul predarii si

Curriculum - a) The integrative and
coherent set of components of the
educational process: objectives,
content, forms of organization,
teaching and learning methods, and
assessment methods and forms; b)
The coherent set of logically,
psychologically, and chronologically
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invatarii pe parcursul procesului
educativ; ¢) Ansamblul documentelor
oficiale care stabilesc si reglementeaza
cadrul de referinfa wunitar privind
obiectivele, continuturile, activitatile de
invatare si de predare in baza carora
este organizat procesul educativ in
institutiile de educatie.

organized content that is the subject of
teaching and learning throughout the
educational process; c) The set of
official documents that establish and
regulate the unified framework
regarding objectives, content, teaching
and learning activities, on the basis of
which the educational process is
organized in educational institutions.

D

Designul universal al invatarii (UDL)
— un cadru pentru imbunatatirea si
optimizarea procesului de invatare si
predare pentru toti, bazat pe cunostinte
stiintifice despre modul in care oamenii
invatd. Cadru este construit Tn jurul a
trei principii de baza:

— Angajament: utilizarea intereselor si
motivatiilor elevilor;

— Reprezentare: oferirea continutului
intr—o gama de formate; si

— Actiune si exprimare: oferirea elevilor
diverse modalitati de a actiona si a se

exprima.
UDL minimizeaza orice bariere fizice si
mentale Tn procesul de Tinvatare,

asigurand ca elevii cu diferente de
invatare pot prospera si se pot dezvolta
intr-un mediu educational.

Universal Design for Learning (UDL)
— a framework for improving and
optimizing teaching and learning for
everyone based on scientific insights
into how humans learn. The framework
is built around three core principles:

— Engagement. using learners’
interests and motivations;

— Representation: Offering content in a
range of formats; and

— Action and expression: Giving
learners diverse outlets to take action
and express themselves.

UDL minimizes any physical and
mental barriers to learning, ensuring
that students with learning differences
can thrive and flourish when put in one
educational environment.

Demersul pedagogic — ansamblul
interventiilor formative dirijate, in mod
special, de educator (profesor, parinte
etc.) In vederea optimizarii aciiunii

didactice/educative. Finalizarea
demersului la nivelul unui discurs
specific pedagogic presupune

realizarea unui repertoriu comun intre
educator si educat, sustinut la diferite
grade de congruenta psihologica de
natura cognitiva, afectiva,
motivationala, exprimata in plan
aptitudinal si atitudinal.

Pedagogical approach — the set of
formative interventions specifically
directed by the educator (teacher,
parent, etc.) in order to optimize the
didactic/educational action. The
completion of this pedagogical process
at the level of a specific pedagogical
discourse presupposes the
establishment of a common repertoire
between the educator and the learner,
supported by various degrees of
psychological congruence of a
cognitive, affective, and motivational
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nature, expressed in terms of aptitude
and attitude.

Denotatia — o relatie de semnificare
precisa, univoca si independenta de
persoana sau contextul in care
termenii sunt folositi.

Denotation — a relationship of precise
and unambiguous meaning,
independent of the person or context in
which the terms are used.

Deprindere — capacitate de a aplica
rapid, operativ, cu randament sporit o
serie de operatii. Este priceperea
transformata n act reflex,
automatizarea operatiilor (executie cu
usurinta, dexteritate, ca urmare a
repetarii, a exercitiului).

Habitude — the ability to apply a series
of operations quickly, efficiently, and
with enhanced performance. It is the
transformation of expertise into a reflex
action, the automation of operations
(execution with ease, dexterity, as a
result of repetition and practice).

Descriptori de performanta -
enunturi sintetice care indicad in ce
masura elevii au atins obiectivele
instruirii, in concordanta cu obiectivele
cadru sau obiectivele de referinta
cuprinse in programele scolare.

Performance descriptors — concise
statements that indicate the extent to
which students have achieved the
instructional objectives in accordance
with the framework objectives or
reference objectives outlined in the
school curriculum.

Dislexia — o afectiune care afecteaza
abilitatea de citire. Caracteristicile
dislexiei pot include inversarea literelor
si cifrelor la citire si scriere; confuzie Tn
ceea ce priveste dominanta mainii;
dificultate Tn urmarirea ordinei timpului,
lunilor sau anotimpurilor; hiperactivitate
si dificultdti de coordonare fizica si
echilibru.  Cauza  dislexiei este
necunoscuta. Baietii sunt de patru ori
mai predispusi decét fetele sa aiba
aceasta tulburare de invatare. Elevii cu
dislexie au nevoie de resurse si tehnici
de invatare speciale pentru a progresa
alaturi de colegii lor.

Dyslexia — a condition that hampers
reading ability. Characteristics of
dyslexia may include transposing
letters and numbers when reading and
writing; confusing hand dominance;
difficulty in keeping track of the order of
time, months, or seasons;
hyperactivity; and difficulty  with
physical coordination and balance.
The cause of dyslexia is unknown.
Boys are four times more likely than
girls to have this learning disability.
Students with dyslexia need special
resources and learning techniques to
progress with their peers.

Dezbaterea — 0 metoda didactica/de
invatamant in care predomina actiunea
de comunicare orald interogativa.
Aceasta actiune valorifica procedeul
intrebarilor care  este orientat
pedagogic in directia realizarii unui
schimb  organizat de informatii

Debate — a teaching/learning method
that focuses on oral communicative

interaction. This method uses the
questioning  process, which is
pedagogically oriented towards

facilitating an organized exchange of
significant information for problem—
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semnificative pentru solutionarea unor
probleme, dezvoltarea unor capacitati
de stapanire a materiei, de exprimare
si de creatie in contextul unor aplicatii
sau analize de caz deschise
perfectionarii.

solving, developing mastery of the
subject matter, expression, and
creativity within the context of open
applications or case analyses aimed at
improvement.

Dezvoltarea pedagogica -
dezvoltarea pedagogica reprezinta
ansamblul actiunilor si influentelor
educationale care asigura evolutia
personalitatii umane in plan psihologic
si social. Ea valorifica resursele
educab Uitatii angajate in optimizarea
raporturilor dintre ereditate—mediu—
educatie, Tn mod diferentiat, in functie

Pedagogical development — the set
of educational actions and influences
that ensure the evolution of the human
personality in psychological and social
aspects. It harnesses the resources of
learners engaged in optimizing the
relationships between heredity,
environment, and education in a
differentiated manner, based on the

de trasaturile generale, particulare si| general, specific, and individual

individuale ale personalitatii umane. characteristics of the human
personality.

Dezvoltare profesionala continua — | Continuing Professional

orice tip de invatare pe care o desfasori
pentru a-ti imbogati cunostintele,
intelegerea si experientele intr-un
domeniu sau rol specific. DPC este un
proces continuu si planificat de
invatare si dezvoltare.

Development — any type of learning
that you undertake which increases
your knowledge, understanding and
experiences of a subject area or role.
CPD is an ongoing and planned
learning and development process.

Didactica — stiinta sau teoria predarii
(de catre profesor) si a invatarii (de
catre elev) in toate formele si la toate
nivelurile fnvatamantului; teoria
generala a instruirii; teoria conducerii
procesului de predare si de invatare.

Didactics — the science or theory of
teaching (by the teacher) and learning
(by the student) in all forms and at all
levels of education; the general theory
of instruction; the theory of guiding the
process of teaching and learning.

Diriginte — un profesor desemnat
pentru a coordona si monitoriza
activitatile si  progresul academic,
emotional si social al unei clase sau
grup de elevi in cadrul unei institutii de
invatamant.

Class teacher — a teacher designated
to coordinate and monitor the
academic, emotional, and social
activities and progress of a class or
group of students within an educational
institution.

Disciplina scolara — un set de reguli,
norme si comportamente stabilite intr—
o institutie de Tnvatamant pentru a
mentine un mediu de invatare
organizat, sigur si propice dezvoltarii

School discipline — the system of
rules, practices, and strategies
implemented in an educational
institution to maintain a safe, orderly,
and productive learning environment. It
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elevilor. Aceste reguli si norme sunt
concepute pentru a promova respectul,
responsabilitatea, cooperarea Si
ordinea in scoala, asigurand astfel un
climat propice invatarii si dezvoltarii
educationale.

involves  the establishment  of
behavioral expectations,
consequences for misconduct, and

measures to promote positive behavior
and academic achievement.

Diversitatea — gama de diferente
umane, incluzand, dar fara a se limita
la rasa, etnie, credinte, varsta, gen,
orientare sexuala, trasaturi fizice si
nationalitate de origine. In invatarea
limbii engleze, se subliniaza importanta
diversitatii prin faptul ca persoanele cu
care interactionam in viata nu vor avea
intotdeauna aceleasi background-uri
ca si noi.

Diversity — the range of human
differences, including but not limited to
race, ethnicity, beliefs, age, gender,
sexual orientation, physical attributes,
and nation of origin. ELT teaches the
importance of diversity by highlighting
that the people we work with in life
won't always have the same
backgrounds as us.

Documente curriculare — documente

Curricular documents — documents

care planificda si pun in practica|that plan and implement the
activitatile de formare (plan de | educational activities (curriculum plan,
fnvatamant, programa analitica, | analytical program, textbooks,
manuale, ghiduri metodologice, | methodological guides, collections,
culegeri etc.). etc.).

E

Educabilitatea - caracteristica | Educability - the essential

esentiala a fiintei umane si categorie
pedagogica distincta, educabilitatea s—
a bucurat de atentia majoritatii
cercetatorilor din domeniul stiintelor
educatiei, fiind definita drept

,capacitatea omului de a fi receptiv la
influente educative si de a realiza, pe
aceasta cale, acumulari progresive

characteristic of human beings and is a
distinct pedagogical category. It has
garnered the attention of many
researchers in the field of educational
sciences and is defined as "the
capacity of individuals to be receptive
to educational influences and to
achieve progressive accumulations

concretizate in diferite structuri de | manifested in various structures of
personalitate”. personality."
Educatie — ansamblu de masuri| Education — set of measures applied

aplicate in mod sistematic in vederea
formarii  si  dezvoltarii  insusirilor
intelectuale, morale sau fizice ale
copiilor si ale tineretului sau, ale
oamenilor, ale societatii etc.; rezultatul
acestei activitati pedagogice; buna

systematically in order to shape and
develop the intellectual, moral, or
physical attributes of children, youth,
individuals, society, etc. It
encompasses the result of this
pedagogical activity, the cultivation of
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crestere, civilizata in

societate.

comportare

good manners, and civilized behavior
in society.

Educatoare — persoana cu o pregatire
speciald care se ocupa de educatia
copiilor prescolari (in camine si in
gradinite).

Educator — a person with specialized
training who is responsible for the
education of preschool children in
daycare centers and kindergartens.

Educatia formala - ansamblul
actiunilor  pedagogice proiectate
institutional prin structuri organizate
sistemic, pe niveluri si trepte de studiu
(gradinite, scoli, universitati etc), n
cadrul unui proces de instruire realizat
cu rigurozitate, in timp si spatiu:
planuri, programe, manuale, cursuri,
materiale de Tnvatare etc.

Formal education — the set of
pedagogical actions designed
institutionally through systematically
organized structures at different levels
and stages of study (kindergartens,
schools, universities, etc.), within a
rigorously implemented instructional
process in terms of time and space. It
involves the development and
implementation of plans, programs,
textbooks, courses, learning materials,
and so on.

Educatia informala - ansamblul
influentelor pedagogice exercitate
spontan Si continuu asupra
personalitati umane de la nivelul

familiei, localitatii, cartierului, strazii,
(microgrupurilor  sociale, mediului
social (cultural, profesional, economic,
religios etc), a comunitatii, a mass—
mediei.

set of

that

education —
pedagogical influences are
exerted spontaneously and
continuously on the human personality
at the family level, in the local
community, neighborhood, street,
social (micro)groups, social
environment (cultural, professional,
economic, religious, etc.), the
community, and the mass media. It
encompasses the learning experiences
and knowledge acquired through
everyday interactions, socialization,
observation, participation in community
activities, and exposure to various
media sources outside of formal
educational institutions.

Informal

Eficienta invatarii — capacitatea
elevului de a rezolva relativ usor, cu
promptitudine si rapiditate situatii
problema diverse, cu un grad sporit de
dificultate, de a face fata cu succes
oricaror solicitari, provocari.

Learning efficiency — a student's
ability to solve various problem
situations relatively easily, promptly,
and quickly, and to successfully cope
with any demands and challenges,
even those of higher difficulty. It implies
the effective use of learning strategies,
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critical ~ thinking skills, and the
application of acquired knowledge and
skills in practical situations.

Elev — persoana care invata intr-o
scoald sau care este instruita de
cineva; scolar. Persoana care urmeaza
in conceptii si in actiuni pe maestrul
sau; discipol, Tnvatacel, urmas, adept.

Student — a person who learns in a
school or is instructed by someone;
scholar. A person who follows in the
ideas and actions of their teacher;
disciple, learner, follower, adherent.

Epistemologie — parte a gnoseologiei
care studiaza procesul cunoasterii asa
cum se desfasoara in cadrul stiintelor,
teoriei a cunoasterii stiintifice.

Epistemology - a branch of
epistemology that studies the process
of knowledge as it unfolds within the
sciences, the theory of scientific
knowledge.

Etapele lectiei — fazele sau sectiunile
distincte in care este structurata o
lectie. Aceste etape sunt planificate si
organizate de catre profesor pentru a
asigura un flux coerent al invatarii si
pentru a facilita intelegerea si
asimilarea continutului de catre elevi.

Stages of a lesson — the distinct
phases or sections in which a lesson is
structured. These stages are planned
and organized by the teacher to ensure
a coherent flow of learning and
facilitate understanding and
assimilation of the content by students.

Evaluare — o activitate complexa care
precizeaza continuturile si obiectivele
ce trebuie evaluate, in ce scop si din ce
perspectiva se evalueaza, cand se
evalueaza (la inceput, pe parcurs, la
final), cum se evalueaza (cu ce
instrumente, probe etc), pe baza caror
criterii se evalueaza.

Assessment — a complex process of
an individual’'s achievement of stated
learning outcomes, using a variety of
methods (written, oral and practical
tests/examinations,  projects and
portfolios) at the beginning, during and
end of an education programme or a
defined part of that programme.
(Adapted from: UIS 2012).

Evaluarea curenta (formativa) — un
proces continuu de colectare si
utilizare a  informatiilor  despre
progresul si performanta elevilor in
timpul procesului de invatare.

Astfel ea se desfasurata pe parcursul
procesului educational, cu scopul de a
imbunatati invatarea elevilor si include
diverse instrumente si tehnici, cum ar fi
teste orale si scrise, observatii in clasa,
proiecte, portofolii si discutii individuale
sau n grup. Deasemenea, implica:

Formative assessment - the
educational process to enhance
student learning and it includes diverse
tools and techniques such as oral and
written tests, classroom observations,
projects, portfolios, and individual or
group discussions. Also, it implies:
eliciting evidence about learning to
close the gap between current and
desired performance (so that action
can be taken to close the gap);
providing feedback to students; and
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obtinerea de dovezi privind invatarea
pentru a reduce diferenta dintre
performanta actuala si cea dorita
(pentru a se putea lua masuri pentru
reducerea acestei diferente);
furnizarea de feedback elevilor; si
implicarea elevilor in procesul de
evaluare si invatare.

involving students in the assessment
and learning process. (Source:
CCSSO 2008).

Evaluarea Nationald — un examen
national administrat in Republica
Moldova la sfarsitul gimnaziului, adica
la finalul clasei a IX—a. Acest examen
are ca scop evaluarea cunostintelor si
competentelor dobandite de elevi in
timpul gimnaziului si determinarea
eligibilitatii lor pentru admiterea in liceu
sau alte instituti de invatamant
secundar superior.

The National Assessment Exam — a
national examination administered in
the Republic of Moldova at the end of
gymnasium, which corresponds to the
completion of the 9th grade. The
purpose of this exam is to assess the
knowledge and competencies gained
by students during secondary school
and determine their eligibility for
admission to high school or other
higher secondary education
institutions.

Evaluarea sumativa sau finala - o
forma de evaluare utilizata pentru a
evalua performanta si realizarile unui
elev la sféarsitul unui an scolar, unui
trimestru, unui curs sau unui program
de Tnvatamant. Aceasta are ca scop
evaluarea globala a cunostintelor,
abilitatilor si competentelor acumulate
de elev pe parcursul perioadei
respective. Evaluarea sumativa implica
adesea utilizarea testelor
standardizate, examenelor sau
proiectelor finale si este folosita pentru
a atribui note, a clasifica elevii si a lua
decizii cu privire la promovarea lor in
etapele ulterioare ale invatamantului
sau pentru obtinerea de certificate.

Summative or final assessment — a
form of evaluation used to assess the
performance and achievements of a
student at the end of a school year, a
trimester, a course, or an educational
program. Its purpose is to provide an
overall evaluation of the knowledge,
skills, and competencies acquired by
the student during the respective
period. Summative assessment often
involves the use of standardized tests,
examinations, or final projects and is
used to assign grades, rank students,
and make decisions regarding their
promotion to subsequent stages of
education or for obtaining certificates.

Evaluarea rezultatelor — proces care
are ca principal scop furnizarea
informatiilor despre ceea ce a fost
invatat la un moment dat. Acest proces
implica adesea utilizarea testelor sau

Assessment of learner’s
achievement — a process that has the
primary purpose of which is to provide
information about what has been
learned at a particular point in time.
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examenelor standardizate. Evaluarea
sumativa este folosita de obicei, dar nu

This process often involves the use of
standardized tests or examinations. It

intotdeauna, Tn scopul promovarii | is often, though not always, used for

si/sau absolvirii. the purpose of promotion and/or
graduation.

Evidenta frecventei - evidenta | Frequency attendance tracking —the

frecventei se refera la Tnregistrarea si
urmarirea prezentei sau absentei unei
persoane intr-un anumit context sau

intr—un anumit interval de timp.
Aceasta poate fi aplicata in diverse
domenii, cum ar fi fnvatamantul,

sectorul de afaceri sau inregistrarea
prezentei la evenimente. Scopul
evidentei frecventei este sa ofere o
inregistrare precisa si verificabila a
participarii sau absentei, care poate fi
utilizata  pentru  monitorizarea i
gestionarea eficienta a prezentei.

recording and monitoring of a person's
presence or absence in a particular
context or time period. It can be applied
in various fields, such as education,
business, or event attendance. The
purpose of frequency attendance
tracking is to provide an accurate and
verifiable record of participation or
absence, which can be used for
monitoring and effectively managing
attendance.

Evidenta insusitei — procesul prin
care 0 persoana dobandeste
cunostinte, abilitati sau convingeri prin
experienta directa si personala. Este
legat de invatarea si intelegerea
subiectului Tn mod autonom si profund.

Evidenta insusita implica o experienta
practica, o explorare activa si o
reflectare personala, ceea ce

contribuie la construirea unei

cunoasteri solide si durabile.

Achievement evidence — the process
by which a person gains knowledge,
skills, or beliefs through direct and
personal experience. It is related to
learning and understanding a subjectin

an autonomous and deep way.
Achievement evidence involves
practical experience, active

exploration, and personal reflection,
which contribute to the building of solid
and lasting knowledge.

Evocare — prima etapa a lectiei ERRE.

In aceasta etapa, se urmareste
captarea  atentiei si  stimularea
interesului elevilor in subiectul de

invatare. Profesorii pot utiliza diverse
strategii pentru a trezi curiozitatea si a
genera un context favorabil pentru
invatare.

Evocation (stimulating interest): In
this stage, the goal is to capture
students' attention and stimulate their
interest in the learning topic. Teachers
can use various strategies to arouse
curiosity and create a favorable
learning context.

Examen - o evaluare formala si
structurata a cunostintelor, abilitatilor
sau competentelor unei persoane intr-
un anumit domeniu sau subiect. Acesta

Examination — a formal and structured
evaluation of a person's knowledge,
skills, or competencies in a specific
field or subject. It consists of a series of
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consta intr—o serie de intrebari, sarcini
sau probe care sunt concepute pentru
a testa nivelul de intelegere, aplicare si
sintezd a informatiilor de catre un
individ.

questions, tasks, or tests that are
designed to assess an individual's level
of understanding, application, and
synthesis of information.

Exercitiul de repetitie (drilling) —
exercitiul ce consta in repetarea unei
structuri de limba in vederea
pronuntarii corecte si naturale. Elevii
fac acest lucru dupa ce au auzit mai
intdi un model de pronuntare. Exercitiul
de repetitie colectivda se realizeaza
cand toti elevii rostesc in acelasi timp
(pentru dezvoltarea fincrederii), iar
exercitiul de repetitie individuala se
realizeaza cand fiecare elev rosteste
individual. Exista diferite tipuri de
exercitii de repetitie, dar exercitiul de
repetitie de baza este probabil cel mai
comun tip utilizat de profesori. (Vezi si
front chaining.)

Drilling — this is when students repeat
a piece of language with the aim of
pronouncing it correctly and naturally.
They do this having first heard a model
to copy. Choral drilling is when they all
say it together (confidence-building),
and individual drilling is when they say
it by themselves. There are different
types of drill, but the basic repetition
drill is probably the most common type
used by teachers.

Explicarea — o metoda de predare in
care profesorul isi propune sa prezinte
si sa clarifice un anumit concept,
subiect sau tema elevilor. Aceasta
implica transmiterea informatiilor si a
cunostintelor intr-un mod structurat si
coerent, astfel incat elevii sa inteleaga
in mod clar subiectul abordat.

Explanation — a teaching method in
which the teacher aims to present and
clarify a particular concept, topic, or
theme to the students. It involves the
transmission of information and
knowledge in a structured and
coherent manner so that students have
a clear understanding of the subject
being addressed.

Extindere — a patra etapa a lectiei
ERRE.

in aceastd etapa, invatarea se extinde
dincolo de contextul initial. Elevii sunt
incurajati sa aplice cunostintele si
abilitatile in situatii noi, sa faca legaturi
cu alte domenii sau s& dezvolte
proiecte si activitdti care sa extinda
intelegerea si aplicarea invatata.

Extension — In this stage, learning
goes beyond the initial context.
Students are encouraged to apply their
knowledge and skills in new situations,
make connections with other domains,
or develop projects and activities that
expand their understanding and
application of learning.

Extrapolare (extrapolatie) — extindere
ipotetica a unei notiuni, legi, teorii de la
un domeniu la altul; trecere de la o idee

Extrapolation — the hypothetical
extension of a concept, law, or theory
from one domain to another. It involves
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la alta, mai complexa, cu o sfera mai
larga.

the projection or inference of
information or trends beyond the
available data or observations.
Extrapolation is used to make
predictions or draw conclusions about
situations or phenomena that have not
been directly observed or measured.

F

Faptul empiric — informatia directa
nemijlocita, obiectiva siimpersonala pe
baza caruia se construieste si se
verifica o teorie.

Empirical fact — the direct, immediate,
objective, and impersonal information
upon which a theory is constructed and
verified.

Feedback - informatii legate de
reactiile la un produs, la realizarea unei
sarcini de catre o persoana, care sunt
folosite ca baza in vederea
imbunatatirii rezultatelor.

Feedback - information related to
reactions to a product or the completion
of a task by an individual, which is used
as a basis for improving the results.

Finalitatile educatiei — totalitatea
sistematizata a idealurilor scopurilor si
obiectivelor educationale, de diferite
niveluri si strategii, care configureaza
proiectul de personalitate in baza
caruia sunt orientate si organizate
sistemele de educatie.

Outcomes of education - the
systematic totality of ideals, purposes,
and educational objectives of various
levels and strategies that shape the
personal development project upon
which education systems are oriented
and organized.

Fisa de caracterizare
psihopedagogica a elevului — un
ansamblu de date personale, familiale,
date despre dezvoltarea fizica si starea
sanatatii, date privind situatia scolara,

trasaturi  de caracter si de
temperament, care definesc elevul
respectiv.

Psychopedagogical
characterization form of the student
— a collection of personal and family

data, information about physical
development and health status,
academic performance, character

traits, and temperament, which define
the respective student.

Fisa de observatie — un document
care Iinregistreaza date generale
despre o anumita activitate didactica
(data, clasa, materie de studiu, tip de
lectie, metodele si materialele didactice
folosite, timpul alocat pentru fiecare
activitate, scenariul didactic, observatii
privind atat activitatea profesorului, cat
si a elevilor, etapele lectiei etc.)

Observation sheet — a document that
records general data about a specific
teaching activity (date, class, subject,
type of lesson, teaching methods and
materials used, time allocated for each
activity, lesson plan, observations
regarding both the teacher's and
students' activity, lesson stages, etc.).
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Flipped Learning (lectii inversate) —
o abordare de predare care se
concentreaza pe dezvoltarea
intelegerii elevilor in timpul orelor de

clasa, in loc de a se face prin
intermediul lectiilor. Simplu spus,
conceptul inverseaza modelul
traditional al unei clase — lectiile sunt
vizualizate acasa, 1in timp ce
angajamentul mai  profund cu

conceptele si aplicarea lectiilor (care Tn
mod traditional ar fi fost realizate prin
teme) are loc in clasa. in acest fel,
elevii pot interactiona cu ceilalli,
rezolva probleme si primesc sprijin din
partea profesorului sau a colegilor, in
timp ce aplica cunostintele dobandite.

Flipped Learning — a teaching
approach that focuses on developing
student understanding in class, rather
than via lectures. Put simply, the
concept flips the traditional model of a
classroom — lessons are viewed at
home while deeper engagement with
concepts and lesson application (which
would traditionally have been done
through homework) occur in the
classroom. This way, students can
interact with others, solve problems,
and receive support from the teacher or
classmates, as they apply their
learnings.

Formele de lucru — modalitati variate
prin care se desfasoara procesul de
invatare Si in care elevii
interactioneaza cu continutul si cu
ceilalti  participanti la  procesul
educational. Aceste forme de lucru pot
fi utilizate in diferite contexte si pot fi
adaptate in functie de obiectivele
didactice si de nevoile specifice ale
elevilor.

Forms of activities — diverse methods
through which the learning process
takes place and in which students
interact with the content and other
participants in the educational process.
These working forms can be used in
different contexts and can be adapted
according to the educational objectives
and specific needs of the students.

Formele de organizare a activitatii
didactice — modalitatile specifice de
proiectare a procesului de Tnvatamant
la nivelul dimensiunii sale operationale,
realizabila in  diferite  contexte
(frontale—grupale—individuale; in
clasa-in afara clasei; scolare—
extrascolare) conform obiectivelor
pedagogice elaborate la nivel general,

specific si concrete. Formele de
organizare a activitatii didactice
vizeaza  perfectionarea  corelatiei

profesor-elev, realizabila de-a lungul
timpului  in  raport cu evolutiile
inregistrate  la nivelul  gandirii

Forms of organizing teaching
activities — specific ways of designing
the teaching process at its operational
level, feasible in various contexts
(whole group, small group, individual;
in the classroom, outside the
classroom; within the school, outside
the school), according to the
pedagogical objectives developed at a
general, specific, and concrete level.
The forms of organizing teaching
activities aim to improve the correlation
between the teacher and the student,
achievable over time in relation to
developments in pedagogical thinking
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pedagogice si in planul institutiei
scolare. Tn aceasta perspectiva este
decisiva contributia pedagogului ceh
Jan Amos Comenius (1592-1670) care
a fundamentat sistemul de organizare
a activitatii didactice pe clase si lectii.
Dezvoltarea acestuia pana in zilele
noastre a angajat numeroase
experimente avansate in cadrul unor
paradigme de cercetare specifice
pedagogiei traditionale, moderne si
postmoderne. Ceea ce explica
"Imbogatirea continua a formelor de
organizare a procesului didactic, care
fac obiectul a diverse incercari si in

and within the school institution. In this
perspective, the contribution of the
Czech  pedagogue Jan  Amos
Comenius (1592-1670) is decisive, as
he established the system of
organizing teaching activities into
classes and lessons. Its development
up to the present day has involved
numerous advanced experiments
within specific research paradigms of
traditional, modern, and postmodern
pedagogy. This  explains  the
"continuous enrichment of forms of
organizing the teaching process, which
are the subject of various attempts

prezent". even today".
G
Gandirea pedagogica — ansamblul | Pedagogical thinking — the set of

conceptelor fundamentale Si
operationale integrate sistematic la
nivelul unor teorii si doctrine despre
educatie si instruire, experimentate si
validate la scara sociala, in functie de
anumite criterii confirmate in plan
stiintific. Analiza gandirii pedagogice
presupune avansarea unor criterii
metodologice exersate de altfel, in

cadrul literaturii de specialitate,
indeosebi in cercetarile efectuate din
perspectiva istorica, filosofica,

teoretica/epistemologica,
practica/didactica.

fundamental and operational concepts
systematically integrated at the level of
theories and doctrines about education
and instruction, experimented with and
validated on a societal scale, based on
certain scientifically confirmed criteria.
Analyzing pedagogical thinking
involves advancing methodological
criteria exercised, in particular, within
the specialized literature, especially in
research conducted from a historical,
philosophical,theoretical/epistemologic
al, and practical/didactic perspective.

Gestiunea educatiei — o modalitate de
administrare a resurselor pedagogice
(umane, materiale, financiare,
informationale) existente la nivelul
sistemului de fnvatamant, in cadrul
diferitelor organizatji scolare, in context
national, teritorial si local.

Educational management — a way of
administering the existing pedagogical
resources (human, material, financial,
informational) at the level of the
education system, within various
school organizations, in the national,
territorial, and local context.

Gimnaziul — o etapa a invatamantului
obligatoriu, care urmeaza dupa clasa a
patra si precede liceul. Este o forma de

Gymnasium — a stage of compulsory
education that follows the fourth grade
and precedes high school. It is a form
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invatdméant secundar inferior  si
acopera clasele de la51a 9.

La finalul gimnaziului, elevii sustin
examenul de Evaluare Nationald la
clasa a IX-a, care are rolul de a evalua
cunostintele si competentele dobandite
de elevi si de a determina eligibilitatea
pentru admiterea in liceu sau alte
institutii  de invatamant secundar
superior.

of lower secondary education and
covers grades 50 9.

At the end of gymnasium, students take
the National Assessment Exam in the
9th grade, which aims to evaluate their
knowledge and competencies and
determine eligibility for admission to
high school or other higher secondary
education institutions.

Gradul didactic - o notiune
operationala care defineste "o treapta
de Tincadrare si de retribuire a
personalului din Tnvatamant stabilita in
raport cu studiile efectuate (pregatire

de specialitate si  pedagogica),
vechimea in invatamant, rezultatele
obtinute 1n activitatea instructiv—
educativa".

Teaching degree — an operational
concept that defines "a level of
classification and remuneration for
personnel in the education sector,
established in relation to their studies
(specialized and pedagogical training),
length of service in education, and the
results achieved in instructional and
educational activities."

Grup (scolar) — pluralitate dinamica de
persoane intre care exista mai multe
tipuri de relatii, cu influente multiple
asupra membrilor sai si in cadrul caruia
fiecare persoana are un anumit status,
adica o anumita pozitie reala, de
valorizare sau de devalorizare. Grupul
scolar are anumite particularitati de
varsta, viteza de reactie, capacitate de
intelegere, nivel de cunoastere etc.

School Group — a dynamic plurality of
individuals among whom there exist
various types of relationships, with
multiple influences on its members,
and within which each person holds a
certain status, meaning a particular
real position of valorization or
devalorization. The school group has
specific characteristics in terms of age,
reaction speed, understanding
capacity, level of knowledge, etc.

H

Handicapul pedagogic — o situatie
psihosociala complexa care genereaza
o stare de inadaptare momentana a
obiectului educatiei la conditiile de
proiectare si de realizare a activitatii
didactice/educative. Etimologia
cuvantului anticipeaza dimensiunea
pozitiva a conceptului — handicapul, in
limba engleza, definind "o proba la care
concurentii mai slabi primesc un avans
pentru egalizarea sanselor".

Pedagogical handicap — a complex
psychosocial situation that generates a
temporary state of maladjustment of
the educational subject to the
conditions of designing and carrying
out teaching/educational activities. The
etymology of the word anticipates the
positive dimension of the concept —
"handicap" in English, defining it as "a
race in which weaker competitors are
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given an advantage to equalize the
chances."

Idealul educativ - tipul de
personalitate pe care o anumita
societate, fintr—o anumita epoca
istorica, 1l proiecteaza, la care aspira
sau pe care il impune, ca pe modelul
cel mai general de referinfa pentru
valorile impartasite de societatea
respectiva in orizontul de timp care ii
este accesibil.

Educational ideal — the type of
personality that a certain society, in a
specific historical epoch, projects,
aspires to, or imposes as the most
general model of reference for the
values shared by that society within the
accessible timeframe.

Igiena scolara — o disciplina de ramura
care poate fi integrata in domeniul
igienei generale sau in sfera
pedagogiei medicale, dezvoltata la
nivelul stiintelor educatiei/pedagogice.
Obiectivul general al activitatilor
realizate in domeniul igienei scolare
vizeaza asigurarea conditiilor fizice si
psihice optime necesare elevului
pentru realizarea sarcinilor de invatare
in mediul scolar si extragcolar si pentru
integrarea sa sociala corespunzatoare
in clasa, scoala, familie, comunitate,
societate.  (Dictionar de termeni
pedagogici, Sorin Cristea)

School hygiene — a specialized
discipline that can be integrated into
the field of general hygiene or within
the sphere of medical pedagogy,
developed within the domain of
educational/pedagogical sciences. The
overall objective of activities carried out
in the field of school hygiene is to
ensure optimal physical and mental
conditions necessary for students to
accomplish their learning tasks in both
the school and non-school
environment, as well as to facilitate
their appropriate social integration
within the classroom, school, family,
community, and society.

Indicatori de performanta -
rezultatele observabile anticipate ale
activitatilor desfasurate, definite ca
niveluri acceptabile ale realizarii
obiectivelor proiectate.

Performance indicators - the
anticipated observable outcomes of
activities carried out, defined as
acceptable levels of achieving the
projected objectives.

Instruire diferentiatd — o metoda care
vizeaza crearea si oferirea unei instruiri
individualizate care sa se potriveasca
cel mai bine fiecarui elev.

Differentiated instruction — a method
that aims to create and provide
individualized instruction that best fits
each student.

Instruire asincrona — ideea ca elevii
invatd materiale similare la diferite
momente si locatii. Termenul este
adesea asociat cu invatarea online,

Asynchronous instruction — the idea
that students learn similar material at
different times and locations. The term
is often associated with online learning
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unde elevii completeaza teme sau
activitati in ritmul si in timpul lor alese.
Aceasta abordare este particular utila
atunci cand elevii se afla in fusuri orare
diferite sau pot avea acces limitat la

where students complete readings,
assignments, or activities at their own
pace and at their own chosen time.
This approach is useful when students
are spread across different time zones

tehnologie. or may have limited access to
technology.
Instruirea sincrona — instruirea care | Synchronous instruction -

are loc in timp real. Acest tip de
instruire  poate fi realizat prin
intermediul  unor  platforme  de
videoconferintd sau prin intermediul
unor aplicatii de mesagerie
instantanee. Instruirea sincrona
permite interactiunea in timp real intre
instructor si cursanti si poate fi utilizata
pentru a oferi feedback instantaneu.

instruction that takes place in real time.
This type of instruction can be
conducted through video conferencing
platforms or instant messaging
applications. Synchronous instruction
allows for real-time interaction
between the instructor and the learners
and can provide instant feedback.

Integrarea curriculumului -
abordarea prin care diferite discipline
sau domenii de cunoastere sunt legate
si conectate in cadrul curriculumului
pentru a oferi o intelegere mai ampla si
mai coerenta.

Curriculum integration - the
approach by which different subjects or
areas of knowledge are linked and
connected within the curriculum to
provide a broader and more coherent
understanding.

Interdisciplinaritate — un anumit grad
de integrare intre diferite domenii ale
cunoasterii si intre diferite abordari,
precum si utilizarea unui limbaj comun,
permitand  schimbari de  ordin
conceptual si metodologic; relatii ce se
stabilesc intre doua sau mai multe
discipline din aceeasi arie curriculara
sau la acelasi nivel de invatamant.

Interdisciplinarity — a certain degree
of integration between different fields of
knowledge and between different
approaches, as well as the use of a

common language, allowing for
conceptual and methodological
changes; relationships established

between two or more disciplines in the
same curricular area or at the same
level of education.

Item — o intrebare individuala sau o
problema care trebuie rezolvata de
catre elev sau student. Un item poate fi
de diverse tipuri, inclusiv intrebari cu
raspuns scurt, intrebari cu alegere
multipla, Tintrebari de completare,
probleme de matematica sau probleme
practice. Scopul unui item este de a
evalua cunostintele, abilitatile si

Item - an individual question or
problem that needs to be answered by
a student. An item can be of various
types, including short—answer
questions, multiple—choice questions,
fill-in—the—blank  questions, = math
problems, or practical problems. The
purpose of an item is to assess the
student's knowledge, skills, and
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intelegerea elevului intr-un anumit

domeniu de studiu.

understanding in a particular subject
area.

inregistrarea prezentei — procesul de
inregistrare si documentare a prezentei
elevilor, intr—un anumit context, lectie
sau activitate. Acesta implica urmarirea
celor prezenti si absenti intr-un interval
de timp prestabilit, cum ar fi o clasa sau
un eveniment. Inregistrarea prezentei
se realizeaza in mod obisnuit prin
strigarea numelui persoanelor sau
utilizarea unui sistem digital pentru a
marca prezenta lor.

Taking attendance (calling the
register) — the process of recording
and documenting the presence or
absence of individuals, typically
students, in a specific setting, lesson or
activity. Itinvolves keeping track of who
is present and who is absent during a
designated time period, such as a class
or an event. Taking attendance is
commonly done by calling out the
names of individuals or using a digital
system to check off their presence.

Invatarea — obtinerea de cunostinte si
abilitati prin studiu, experienta sau prin
predare. (Dictionarul Cambridge)

Learning — getting knowledge and
abilities of something by studying or by
experience (Cambridge Dictionary)

Invatarea bazata pe cercetare — un
termen general care include strategii
pedagogice precum invatarea bazata
pe probleme si invatarea bazata pe
cazuri, care pun accentul pe
explorarea, gandirea, punerea de
intrebari si raspunsul la intrebari de
continut alaturi de colegi pentru a
dobandi  cunostinte  noi  printr-o
activitate atent proiectata. Astfel de
activitati ofera elevilor oportunitati de a
se angaja autentic si de a aplica
procesul stiintific ca si cum ar fi oameni
de stiinta, in loc s& urmeze un protocol
predefinit (LaForce et.al., 2017, Yew &
Goh 2016). Vezi si invatarea bazata pe
probleme, invatarea bazata pe
proiecte.

Inquiry-Based Learning - an
umbrella term that includes
pedagogical strategies such as

problem—-based learning and case—
based learning that prioritize students
exploring, thinking, asking, and
answering content questions with
peers to acquire new knowledge
through a carefully designed activity.
Such activities build in opportunities for
students to authentically engage in and
apply the scientific process as
scientists rather than following a
predetermined protocol (LaForce et.al.,
2017, Yew & Goh 2016). See also
problem—-based learning, project—
based learning.

invatare diferentiatd (personalizata)
— ajustarea modului in care predam si
abordam continuturile astfel incat sa
putem raspunde nevoilor diferite ale
elevilor. Aceasta implica modificarea
continutului, proceselor si produselor

Differentiated Learning — adjusting
the way we teach and approach
subjects so that we can meet the needs
of diverse learners. It entails changing
content, processes and products so
that students can better understand
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astfel incét elevii sa poata intelege mai
bine ceea ce se preda si sa dezvolte
abilitati adecvate si capacitatea de a
actiona.

what is being taught and develop
appropriate skills and the capacity to
act. (S. Abbott (ed.) The Glossary of
Education Reform)

invatarea centrati pe elev — o
abordare a educatiei care se
concentreaza pe nevoile elevilor, in
locul celor ale altor persoane implicate
in procesul educational, cum ar fi
profesorii si administratorii. Aceasta
abordare are multe beneficii pentru
elevi, inclusiv cresterea
angajamentului si motivatiei, retentia
mai bund a informatiilor si
imbunatatirea abilitatilor de gandire
critica.

Student—centered Learning — a wide

variety of educational programs,
learning experiences, instructional
approaches, and academic—support

strategies that are intended to address
the distinct learning needs, interests,
aspirations, or cultural backgrounds of

individual students and groups of
students. To accomplish this goal,
schools, teachers, guidance
counselors, and other educational

specialists may employ a wide variety

of  educational methods, from
modifying assignments and
instructional  strategies in  the

classroom to entirely redesigning the
ways in which students are grouped
and taught in a school. (Lee and
Hannafin (2016))

invétare prin colaborare — un proces
prin care elevii de la diferite niveluri de
performantd lucreaza impreuna in
grupuri mici in vederea atingerii unui
obiectiv. comun. Este o abordare
centrata pe elev derivata din teoriile
invatarii sociale si din perspectiva
socio-constructivistd asupra invatarii.
invatarea colaborativa este o relatie
intre elevi care promoveaza
interdependenta pozitiva,
responsabilitatea individuala Si
abilitatile interpersonale. Pentru ca
invatarea colaborativa sa fie eficienta,
predarea trebuie privitd ca un proces
de dezvoltare si imbunatatire a
abilitatilor elevilor de a Tnvata. Rolul
profesorului nu este de a transmite
informatii, ci de a facilita invatarea.

Collaborative Learning — a process
through which learners at various
performance levels work together in
small groups toward a common goal. It
is a learner—centred approach derived
from social learning theories as well as
the socio—constructivist perspective on
learning.

Collaborative learning is a relationship
among learners that fosters positive
interdependence, individual
accountability, and interpersonal skills.
For collaborative learning to be
effective, teaching must be

viewed as a process of developing and
enhancing students’ ability to learn.
The instructor’s role is not to transmit
information, but to serve as a facilitator
for learning. This involves creating and
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Acest lucru implicd crearea si
gestionarea unor experiente de
invatare semnificative si stimularea
gandirii elevilor prin probleme reale din
lumea inconjuratoare. Cu toate
acestea, sarcina trebuie sa fie clar
definitd si sa fie ghidata de obiective
specifice. Uneori, termenii de invatare
cooperativa si colaborativa sunt folositi
interschimbabil, dar munca
cooperativa  implica de  obicei
impartirea sarcinilor intre membrii
echipei, in timp ce munca colaborativa
inseamna ca toti membrii echipei
abordeaza problemele Tmpreuna intr-
un efort coordonat. (Seel 2012).

managing meaningful learning
experiences and stimulating learners’
thinking through real-world problems.
Yet, the task must be clearly defined
and be guided by specific objectives.
Sometimes cooperative and
collaborative learning are used
interchangeably but cooperative work
usually involves dividing work among
the team members, whilst collaborative
work means all the team members
tackle the problems together in a
coordinated effort. (Seel 2012).

Invatarea experientiald — un proces
prin care elevii dobandesc cunostinte si
abilitati din experienta directd, de
obicei in afara unui cadru academic
traditional. Exemple includ stagii de
practica, studii in strainatate, invatare
bazatd pe comunitate, invatare prin
serviciu si oportunitati de cercetare.
Conceptul a fost introdus de David Kolb
in 1984 si combinad atat o abordare
cognitiva, cat si comportamentala a
invatarii (Kolb, 1984).

Experiential Learning — a process by
which students develop knowledge and
skills from direct experience, usually
outside a traditional academic setting.
Examples include: internships, study

abroad, community—based learning,
service learning, and research
opportunities. The concept was

introduced by David Kolb in 1984 and
combines both a cognitive and

behavioral approach to learning (Kolb
1984).

Invatarea mixtda sau blended
learning — o abordare educationala
care combind instruirea traditionala
fatd in fatd cu activitati de invatare
online. Aceasta implica integrarea
tehnologiei si a resurselor digitale in
procesul de invatare, cu scopul de a
spori angajamentul studentilor si de a
oferi flexibilitate in ceea ce priveste
timpul, locul si ritmul de invatare.
Invitarea mixtd combind de obicei
interactiunile in persoana, cum ar fi
lecturile, discutiile si  activitatile
practice, cu componente online,

Blended Learning — an educational
approach that combines traditional
face—to—face classroom instruction
with online learning activities. It
involves integrating technology and
digital resources into the learning
process to enhance student
engagement and provide flexibility in
terms of time, place, and pace of
learning. Blended learning typically
combines in—person interactions, such
as lectures, discussions, and hands—
on activities, with online components,
such as virtual lessons, multimedia
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precum lectii virtuale, resurse
multimedia si platforme de colaborare
online. Combinarea acestor modalitati
are ca scop optimizarea experientei de
invatare si satisfacerea nevoilor
diverse ale elevilor.

resources, and collaborative online
platforms. The combination of these
modalities aims to optimize the
learning experience and meet the
diverse needs of learners.

Invatitoare — persoan3 care preda
cunostinte si face educatia civica
elevilor din primele clase de scoala.

Primary School Teacher — a person
who imparts knowledge and provides
civic education to students in the early
grades of school.

Invatamant primar — prima etapa din
invatdmantul obligatoriu si are ca
obiectiv principal crearea de
oportunitati egale pentru toti copiii,
pentru a realiza o dezvoltare cognitiva,
emotionala si psihomotorie echilibrata,
adaptata nevoilor individuale.
Invatamantul primar cuprinde clasele
I-IV.
(https://eurydice.eacea.ec.europa.eu)

Primary education — first stage in the
compulsory education that implies
learning and educational activities
typically designed to provide students
with fundamental skills in reading,
writing and mathematics (i.e. literacy
and numeracy) and establish a solid
foundation for learning and
understanding core areas of
knowledge and personal development,
preparing for lower secondary
education. It focuses on learning at a
basic level of complexity with little if
any, specialization. (Source: UIS
2012).

J

Jocul didactic - jocul didactic
reprezintd o metoda de invatamant in
care predomina actiunea didactica
simulata. Aceasta actiune valorifica la
nivelul instructiei finalitatile adaptative
de tip recreativ proprii activitatii umane,
in general, in anumite momente ale
evolutiei sale ontogenetice, in mod
special. Psihologia jocului evidentiaza
importanta activarii acestei metode mai
ales in Tinvatdmantul prescolar si
primar. Analiza sa permite cadrului
didactic valorificarea principalelor cinci
directii de dezvoltare, orientate "de la

Didactic game — a teaching method in
which  simulated teaching action
predominates. This action uses the
adaptive recreational goals inherent to
human activity in general, particularly
during certain stages of its ontogenetic
development. The psychology of play
highlights the importance of activating
this method, especially in preschool
and primary education. Its analysis
allows the educator to capitalize on the
five main directions of development,
which are oriented "from small groups
to larger groups, from unstable groups
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grupurile mici spre grupurile tot mai
numeroase; de la grupurile instabile
spre grupurile tot mai stabile; de la
jocurile fara subiect spre cele cu
subiect; de la sirul de episoade
nelegate intre ele spre jocul cu subiect
si cu desfasurare sistematica; de la
reflectarea vietii personale si a
ambiantei apropiate, la reflectarea
evenimentelor vietii sociale" (Elkonin,
D.B.. 1980. pag. 185).

to increasingly stable groups, from
games without a subject to those with a
subject, from a series of unrelated
episodes to games with a systematic
unfolding, and from reflecting personal
life and immediate environment to
reflecting events in social life" (Elkonin,
D.B., 1980, p. 185).

Judecata pedagogica - judecata

pedagogica reprezintda o etapa
importanta in cadrul activitati de
instruire/educatie, echivalenta
operatiei de apreciere

realizata/realizabild in cadrul oricarei
actiuni de evaluare. Functia Judecatii
pedagogice constd in capacitatea
acesteia de "a da un aviz" asupra
progresului, stagnarii sau regresului

inregistrat in activitatea
didactica/educativa, "n lumina
diverselor informatji primite".

Realizarea sa presupune valorificarea
operatiei anterioare, de masurare
cantitativa a rezultatelor si pregatirea
unor variante posibile de decizie,
capabile sa asigure stimularea
activitatii/actiunilor evaluate. (Dictionar
de termeni pedagogici, Sorin Cristea)

Pedagogical judgment — an important

stage within the
instructional/educational activity,
equivalent to the appraisal operation

carried  out/achievable in  any
evaluation action. The function of
Pedagogical judgment consists of its
ability to "provide an opinion" on the
progress, stagnation, or regression
recorded in the didactic/educational
activity, "considering various received
information." Its realization involves
capitalizing on the previous operation
of quantitatively measuring the results
and preparing possible decision
options capable of stimulating the
activity/actions being evaluated.
(Dictionary of Pedagogical Terms,
Sorin Cristea)

K

Know-how - cunostinte si abilitati
practice, expertiza

Know-how — practical knowledge and
skills, expertise

L

Lectura — o metoda didactica/de
invatamant in care predomina actiunea
de comunicare scrisa, care propune
elevului/studentului o cale de
(auto)instruire eficienta
(auto)perfectibila prin dobandirea unor
tehnici intelectuale specifice. Astfel de

Reading — a didactic/educational
method in which the action of written
communication predominates. It offers
students a path of efficient
(self)instruction and improvement
through the acquisition of specific
intellectual techniques. These
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tehnici asigura valorificarea deplina a
procedeului "muncii cu cartea",
respectiv a "muncii cu manualul" sau
cu alte materiale de acest gen.
destinate special Tnvatarii. (Dictionar
de termeni pedagogici, Sorin Cristea)

techniques ensure the full utilization of
the process of "working with books" or
"working with textbooks" and other
materials specifically designed for
learning. (Dictionary of Pedagogical
Terms, Sorin Cristea)

Lectia — cel mai utilizat mod de
organizare a instruirii. Tipurile si
variantele ei structural- functionale
sunt determinate de  obiective,
continuturi (cognitive, afectiv—
volitionale, psihomotrice, trasaturi de
personalitate  si  caracter etc.).
Momentele/etapele lectiei nu sunt
stabilite printr-o norma didactica, nu
sunt parcurse intr-o ordine anume,dar
sunt specifice pentru fiecare tip de
lectie.

Lesson — the most commonly used
way of instructional organization. The
types and variations of structural-
functional elements are determined by
objectives, content (cognitive,
affective—volitional, psychomotor,
personality traits, character, etc.). The
moments/stages of the lesson are not
determined by a didactic norm, it does
not follow them in a specific order, but
they are specific to each type of lesson.

Lectia ERRE — un procedeu eficient
prin care profesorii i indruma pe elevi
spre intelegere si crearea unei atitudini
personale asupra celor invatate. Acest
cadru ofera posibilitatea ca elevii sa
examineze critic informatiile si in baza
lor sa—si reconstituie propria imaginatie
asupra evenimentelor studiate.

Etapele astfel de lectii sunt: Evocarea

The ERRE lesson — an effective
approach in which teachers guide
students towards understanding and
developing a personal attitude towards
the content learned. This framework
provides the opportunity for students to
critically examine information and
reconstruct their own imagination of the
studied events.

(provocarea interesului); Realizarea | The stages of such lessons are as
sensului; Reflectia; Extinderea. follows: Evocation (stimulating
interest); Realizing meaning;
Reflection; Extension.
Legile pedagogice - legile | Pedagogical (educational) laws -
pedagogice reprezinta conexiunile de | fundamental principles and
maxima generalitate existente in plan | relationships  that  govern the
functional—structural, la nivelul | educational process and guide
sistemului si al procesului de |instructional practices. These laws
fnvatamant. Specificul legilor | have a distinctive nature because of
pedagogice rezultda din situatia | the unique position of the object of

deosebita a obiectului de studiu al
stiintelor socioumane (respectiv al
stiintelor educatiei/pedagogice), care
este simultan si subiect al activitatii

study in the social sciences,
particularly in education. This object of
study, which includes  society,
individuals, and education itself, is
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investigate (societatea, omul, educatia
etc.) De aici vulnerabilitatea nucleului
epistemic tare al stiintelor socio—
umane, Tn general, al stiintelor
educatiei/pedagogice, in mod special.
Fenomenul este explicabil, pe de o
parte, prin complexitatea obiectului de
studiu (psihicul, societatea, educatia
etc). iar pe de alta parte prin faptul ca
la scara istorica avem de-a face cu
stiinte relativ tinere, dezvoltate de
regula, dupa secolul al XIX—lea intr-un
proces complicat de desprindere de
filosofie si de adaptare a strategiilor de
cercetare experimentala. (Dictionar de
termeni pedagogici, Sorin Cristea)

simultaneously the subject being
investigated. Consequently, the
epistemic foundation of the social
sciences, and specifically
educational/pedagogical sciences, is
vulnerable. This vulnerability can be
attributed to the intricate nature of the
object of study, such as the
complexities of the human psyche,
society, and education. Additionally,
the relative youthfulness of these
sciences, emerging mainly after the
19th century, contributes to this
vulnerability as they underwent a
complex process of differentiation from
philosophy and the adaptation of
experimental research strategies.

Liceu — o categorie de institutie de
invatamant definita in cadrul sistemului
educational al multor tari, in special in
Europa. Definitia variaza in functie de
tara; in general, este vorba despre un
tip de scoala secundara care urmeaza
dupa gimnaziu.

Lyceum (High School) — a category of
educational institution defined within
the education system of many
countries, mainly in Europe. The
definition varies among countries;
usually it is a type of secondary school
that follows a gymnasium.

Limba tinta — limba care se studiaza.

Target language — the language being
focused on in a lesson.

Limbajul pedagogic — un tip de
discurs specific orientat asupra
activitaii de educatie in vederea

legitimarii acesteia in plan teoretic si la
nivelul actiunii practice (Reboul,
Olivier, 1984, pag. 11). Conceptul de
limbaj pedagogic defineste situatiile
generale, intermediare si operationale
care apar In cadrul actiunii
educationale, la nivelul (co)relatiei de
comunicare existentd intre subiectul
educatiei — in calitatea sa de emitator
si obiectul educatiei, in calitate de
receptor.

Pedagogical language — the specific
language and communication
strategies used by educators in the
teaching and learning process. It
involves the wuse of instructional
language, explanations, and
techniques that are tailored to facilitate
student understanding and promote
effective learning.

Lucrarea metodico-stiintifica — o
modalitate de obiectivare a creativitatji

Methodological-scientific work -
research or scholarly activities that
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pedagogice a cadrelor didactice, de la
toate nivelurile sistemului de
invatamant, realizabila, de regula, in
cadrul actiunilor de perfectionare in
domeniul specialitadti si Tn plan
psihopedagogie. (Dictionar de termeni
pedagogici, Sorin Cristea)

focus on developing or refining
methodologies and techniques used in
a particular field of study. It involves
systematic investigation, analysis, and
evaluation of existing methodologies,
as well as the development of new
approaches to address research
questions and challenges.

Lucrul individual — elevii lucreaza in
mod independent, fie ca este vorba
despre rezolvarea de exercitii, citirea si
intelegerea textelor sau dezvoltarea
unor proiecte personale. Aceasta
forma de lucru incurajeaza autonomia
si responsabilitatea personala.

Individual work — students engage in

activities or tasks independently,
without  direct collaboration or
interaction with others. It involves
students working on their own,

focusing on individual learning goals
and completing assigned tasks or
assignments without the immediate
involvement of peers or the teacher.

Lucrul in perechi — elevii colaboreaza
cu un partener pentru a rezolva sarcini
si probleme, schimbul de idei si gasirea
de solutii comune. Aceasta forma de
lucru promoveaza comunicarea,
cooperarea si abilitatile sociale.

Pair work (cooperative learning, or
working in pairs) - students
collaborate with a partner to complete
learning tasks, solve problems, discuss

ideas, or engage in interactive
activities. In pair work, students work
together in pairs, sharing ideas,
perspectives, and resources to

enhance their learning experience.

Lucrul in grupuri mici — elevii sunt
organizati Tn grupuri de 3—6 persoane
pentru a realiza activitati si proiecte in
colaborare. Aceasta forma de lucru
dezvoltd abilitdtile de colaborare,
negociere si rezolvare a problemelor in
echipa.

Small group work - students
collaborate and work together in small
groups to accomplish specific tasks or
assignments. In this approach,
students are divided into small groups,
typically consisting of three to six
members, and they actively engage in
discussions, problem-solving, and
decision—making activities.

Lucrul in echipa — elevii sunt implicati
intr—un proiect de grup mai amplu, care
necesita o colaborare pe termen lung.
Aceasta forma de lucru incurajeaza
planificarea, organizarea, delegarea de
sarcini si luarea deciziilor intr-un cadru
colaborativ.

Teamwork — the collaborative efforts
of a group of individuals who work
together to achieve a common goal or
complete a shared task. Teamwork
often occurs in group projects or
assignments where students are
assigned to work together towards a
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Teamwork
cooperation,
coordination

common
emphasizes
communication, and
among team members.

objective.

Lucrul pe acasa (sau temele pentru
acasa) -— sarcini si  exercitii
suplimentare pe care elevii le primesc
de la profesori pentru a fi realizate in
afara orelor de clasa.

Homework — tasks or assignments
given to students by their teachers to
be completed outside of regular
classroom hours. It typically consists of
exercises, reading materials, practice
problems, writing assignments, or
research projects that are meant to
reinforce and extend the learning that
takes place in the classroom.

Management - procesul de a
gestiona/controla lucruri sau oameni.

Management - the process of
managing/controlling things or people.

Managementul clasei — o varietate de
abilitati si tehnici pe care le folosesc
profesorii cu scopul de a mentine elevii
organizati si aten{i asupra activitatilor
de Tnvatare. Domeniu de cercetare in
stiintele educatiei care studiaza atéat
perspectivele teoretice de abordare ale
clasei de elevi cat si structurile
dimensional — practice ale acesteia
(ergonomica, psihologica,
psihosociala, normativa, relationala,
operationala si creativa).

Classroom management — the wide
variety of skills and techniques that
teachers use to keep students
organized, orderly, focused, attentive,
on task, and academically productive
during learning activities. It also
includes the prevention and response
to disruptive behavior that may
compromise the delivery of instruction
and the social and emotional learning
of students.

Managementul educatiei/pedagogic
— stiinta pedagogica, elaborata printr-o
strategie de cercetare de tip
interdisciplinar, angajata in "studiul
evenimentelor care intervin Tn decizia
organizarii unei activitadfi pedagogice
determinate Si in gestiunea
programelor educative" (De

Landsheere, Gilbert, 1992, pag. 185).

Educational/Pedagogical

management — pedagogical science
developed through an interdisciplinary
research strategy, engaged in "the
study of events that occur in the
decision—making process of organizing
a specific pedagogical activity and in

the management of educational
programs" (De Landsheere, Gilbert,
1992, p. 185).

Manual — cel mai important instrument
de lucru pentru elevi, urmand
indeaproape programa  analitica,

Textbook — the most essential tool for
students, closely aligned with the
curriculum, and it furnishes all the
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detaliind Tn limbaj adecvat tot ceea ce
este necesar pentru ca elevii sa poata
atinge obiectivele pedagogice stabilite
prin programa scolara in conditiile

necessary information in an
appropriate language to enable
students to achieve the pedagogical
objectives set forth by the school

definite prin principii pedagogice | curriculum, under the conditions

generale si specifice. defined by general and specific
pedagogical principles.

Manualul scolar — un document oficial | School textbook - an official

de politica a educatiei, care asigura | educational policy document that

concretizarea programei scolare intr—o
forma care vizeaza prezentarea
cunostintelor si capacitatilor la nivel
sistemic, prin diferite unita{i didactice,

operationalizabile, in special, din
perspectiva  elevului  /studentului:
capitole, subcapitole, grupuri de
lectii/cursuri, seminarii; lectii/cursuri,

seminarii; secvente de invatare etc.

ensures the practical application of the
school curriculum in a format designed
to present knowledge and skills
systematically through diverse
pedagogical units. It is particularly
focused on the student's perspective
and includes chapters, subchapters,
lesson/course groups, seminars, and
learning sequences, among other
instructional elements.

Marketingul educational - un
ansamblu de metode si tehnici utilizate
de catre un ofertant de programe

Educational marketing — a collection
of methods and techniques employed
by educational program providers,

educationale, organizatie sau | organizations, or individuals to assess
persoana, pentru a determina | the responsiveness of potential clients
receptivitatea potentialilor clienti, fata | to an educational product or service. Its
de un produs sau un serviciu | primary goal is to promote and market
educational si promovarea unui | educational products/packages
produs/pachet educational pe o | effectively within a specific market (S.
anumita piata (S. losifescu, 2000). losifescu, 2000).

Metacognitia — cunoasterea | Metacognition = —  metacognitive
metacognitiva Si reglarea | knowledge and metacognitive
metacognitiva. Cunoasterea | regulation. Metacognitive knowledge is

metacognitiva este definita ca fiind
capacitatea de a gandi sau de a fi
constient de  proprille  procese
cognitive. Reglarea metacognitiva
presupune monitorizarea activa a
propriei  cognitii  prin  planificare
(identificarea strategiilor adecvate de
invatare), monitorizare (dezvoltarea
unei constientizari a performantei in
sarcind) si evaluare (evaluarea si

defined as thinking or having an
awareness of one’s  cognitive
processes. Metacognitive regulation is
the active monitoring of one’s cognition
through planning (identifying
appropriate learning strategies),
monitoring (forming an awareness of
one’'s task performance) and
evaluating (assessing and refining
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imbunatatirea invatarii prin reflectie)
(Lai, 2011, Tanner, 2012).

Termenul vine de la cuvantul grecesc
‘meta”, care inseamna “peste” sau
“deasupra’”, si “cognitie”, care se refera
la procesele mentale legate de
cunoastere si intelegere. Metacognitia
poate lua multe forme, cum ar fi
reflectarea asupra propriilor moduri de
gandire si cunoasterea momentului si
modului in care sa foloseasca anumite
strategii pentru rezolvarea problemelor

one’s learning through reflection) (Lai,
2011, Tanner, 2012).

The word comes from the Greek word
"meta," which means "beyond" or
"above," and "cognition," which refers
to the mental processes related to
knowledge and understanding.
Metacognition can take many forms,
such as reflecting on one's own
thinking processes and being aware of
when and how to use certain strategies
for problem-solving.

Materialele didactice — materialele
didactice reprezinta ansamblul de
obiecte, produse documente i
instrumente naturale si de substitutie
folosite in actul predarii-invatarii,
pentru indeplinirea unor obiective
instructiv— formativ—educative
ex.manualele scolare, cartile de
gramatica, dictionarul, instrumente
digitale, audio si video, jocurile
didactice, fise de lucru si multe altele.
(https://www.didactic.ro/materiale—
didactice/96104_mijloace—si—
materiale—didactice)

Didactic aids (teaching tools) — a
wide range of objects, documented
products, and natural or substitute
tools that are used during the teaching
and learning process to achieve
instructive, formative, and educational
objectives. They encompass various
resources such as textbooks, grammar
books, dictionaries, digital tools, audio
and video materials, educational
games, worksheets, and many more.

Mentor — o persoana cu experienta
intr—o institutie de tnvatamant, care
pregateste si consiliazd noii angajati
sau student;.

Mentor (supervisor) — an experienced
individual within an  educational
institution who guides and advises new
employees or students.

Metodele didactice/de invataméant —
un ansamblu de procedee si mijloace
integrate la nivelul unor actiuni
implicate 1n realizarea obiectivelor
pedagogice concrete ale activitatii de
instruire/educatie proiectata de
educatoare, invatator, profesor.
Conceptul pedagogic de metoda
didactica/de Tinvatamant defineste o
actiune cu functie (auto)reglatorie
proiectata conform "unui program care
anticipeaza o suitd de operatii care

Teaching methods — a set of
procedures and integrated means
involved in  achieving  specific

pedagogical  objectives in  the
instructional/educational activities
designed by educators, teachers, and
professors. The pedagogical concept
of teaching method defines an action
with (self)regulatory function designed
according to "a program that
anticipates a series of operations to be
carried out in order to achieve a
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trebuie indeplinite in vederea atingerii
unui rezultat  determinat" (De
Landsheere, Gilbert, 1992, pag. 190).

specific outcome" Teaching methods
are the specific procedures, techniques
or ways of teaching.(De Landsheere,
Gilbert, 1992, p. 190).

Metodist - coordonator din
universitate/scoala al practicii
pedagogice este o persoana care se
ocupa de organizarea si coordonarea
practicii pedagogice a studentilor.
Acesta are rolul de a asigura buna
desfasurare a activitati de practica
pedagogica si de a oferi suport
studentilor in procesul de formare si
dezvoltare a competentelor practice

Methodist (supervisor) — the
university/school coordinator of
pedagogical practice is an individual
responsible  for organizing and
coordinating students' pedagogical
practice. Their role is to ensure the
smooth implementation of pedagogical
practice activities and provide support
to students in their training and
development of practical skills.

Metodologia instruirii — ansamblul
metodelor, procedeelor si mijloacelor
aplicabile in activitatea didactica,
conform  obiectivelor = pedagogice
specifice si concrete ale acesteia.

Teaching methodology — the set of
methods, procedures, and means
applicable in the instructional activity,
in accordance with its specific and
concrete pedagogical objectives.

Metoda de cercetare — modalitate de
abordare cognitivda a fenomenului
educational, ca demers sistematic de
investigare a realitatii, ca ansamblu de
tehnici, procedee si instrumente de
colectare, analiza sistematizare si
interpretare a datelor  despre
fenomenele, procesele si structurile
educationale.( Manual de pedagogie
contemporana, partea |, Florea
Voiculescu)

Research method - a cognitive
approach to the educational
phenomenon, involving systematic
investigation of reality through a
collection of techniques, procedures,
and tools for gathering, analyzing,
systematizing, and interpreting data
about educational phenomena,
processes, and structures. (Book of
Contemporary Pedagogy, Part I, by
Florea Voiculescu)

Mijloace didactice — echipamente/
instrumente, materiale, dispozitive si
alte forme de reprezentare a realitatii,
produse adaptate si selectionate in
conformitate cu unele criterii
psihologice si pedagogice, in scopul
realizarii cu succes a obiectivelor
procesului de formare profesionala.

Didactic means - to the tools,
materials, resources, and instructional
techniques used by teachers to
facilitate teaching and learning in the
classroom. These means are designed
to support the transmission of
knowledge, stimulate student
engagement, and promote effective
learning experiences.

Modelarea pedagogica — modelarea
pedagogica reprezintd o metoda
didactica in care predomina actiunea

Pedagogical modeling — a teaching
method that emphasizes indirect
investigation of reality. It requires the
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de investigatie indirecta a realitatji. Ea
solicitd cadrului didactic elaborarea si
valorificarea unor modele de cercetare
care orienteaza activitatea elevului in
directia sesizarii unor informatii,
trasaturi, relatii etc. despre obiecte,
fenomene si procese, din natura si
societate, analogice din punct de
vedere functional si structural.
Modelarea pedagogica este procesul
de creare a unui model al unui mediu
de invatare care se bazeaza pe
principiile pedagogiei. Aceasta implica
utilizarea tehnologiei pentru a crea o
experienta interactiva si captivanta de
invatare pentru elevi. Modelarea
pedagogica poate fi folosita pentru a
crea simulari, jocuri si alte medii
interactive de invatare care ajuta elevii
sa invete intr-un mod mai eficient si
captivant.

teacher to develop and utilize research
models that guide students' activities
towards identifying information,
features, relationships, etc., about
objects, phenomena, and processes in
nature and society that are functionally
and structurally analogous.
Pedagogical modeling is the process of
creating a model of a learning
environment that is based on the
principles of pedagogy. It involves the
use of technology to create an
interactive and engaging learning
experience for students. Pedagogical
modeling can be used to create
simulations, games, and other
interactive learning environments that
help students learn in a more effective
and engaging way.

Model de propozitie — o propozitie in
context care include o structura pe care
profesorul doreste s& o accentueze.
Aceasta permite examinarea structurii
in cadrul unei propozitii semnificative in
loc sa fie izolata. De exemplu: I'm
leaving tomorrow morning on the first
flight contine 'subject + to be + verb—
ing' (present progressive). Uneori este
cunoscuta si ca propozitie marker.

Model sentence — a sentence in
context which includes a structure
which the teacher wishes to focus on. It
allows the structure to be looked at
within a meaningful sentence rather
than in isolation. For example: I'm
leaving tomorrow morning on the first
flight containing ‘subject + to be + verb—
ing’ (present progressive). It is
sometimes also known as a marker
sentence.

Modulul pedagogic — o forma, relativ
autonoma, de organizare a
continutului instruirii care urmareste,
simultan sau succesiv, realizarea unor
activitafii de remediere, structurare,
antrenare a cunostintelor Si
capacitatilor  stabilite la  nivelul
programelor scolare/universitare.

Pedagogical module (unit) — a
relatively — autonomous  form  of
organizing instructional content that
aims to simultaneously or successively
carry out activities for remediation,
structuring, and training of knowledge
and skills established at the level of
school/university programs.
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Nivelul de invatamant — nivelul de
invatamant reprezinta veriga de baza
institutionalizata in cadrul structurii de
adaptare a sistemului de invatamant
conform  obiectivelor generale si
specifice stabilite Tn termeni de politica
a educatiei. in sens practic,
experimental, "nivelul sau gradul de
invatamant reprezinta fiecare diviziune
a invatamantului — clasa, ciclu, treapta"
— care poate evolua in functie de
anumite circumstante locale, teritoriale,
nationale sau chiar internationale.

De asemenea, nivelul de Tnvatamant
se refera la etapa de educatie pe care
elevul a atins—o. Poate fi vorba despre
invatdmantul primar, Tnvatdmantul
secundar, finvatamantul tertiar sau
orice alt nivel de invatamant.

Level of education — the level of
education represents the basic
institutionalized  link  within  the
framework of adapting the education
system according to the general and
specific objectives established in terms
of education policy. In practical and
experimental terms, the "level or
degree of education represents each
division of education — class, cycle,
stage" — which can evolve depending
on certain local, regional, national, or
even international circumstances.
Also, the level of education refers to the
stage of education that a student has
reached. It can refer to primary
education, secondary education,
tertiary education, or any other level of
education.

Norma pedagogica — un cadru de
referinta delimitat in contextul activitatii
de proiectare si de realizare a
educatjei/instruirii "care defineste ceea
ce trebuie sa se intdmple la nivelul
actiunii educationale/didactice
(Dictionnaire actuel de I'éducation,
1993, pag.903, 904).

Pedagogical (teaching) load - a
defined reference framework within the
context of designing and implementing
education/instruction. It defines what

should happen at the level of
educational/teaching action
(Dictionnaire actuel de ['éducation,

1993, p. 903, 904).

Nota scolara — actul de decizie asumat
de profesor in cadrul activitatii de
evaluare didactica, dupa realizarea
integrala a actiunilor de masurare
cantitativa si de apreciere calitativa a
gradului si a modului in care elevul
asigura indeplinirea sarcinilor definite
la nivelul obiectivelor operationale.
Nota scolara "traduce evaluarea unei
performanie sau a unei conduite",
specifice domeniului educatiei/instruirii,
in diferite forme exprimate prin cifre,
simboluri, calificative, scoruri,

School grade (mark) — the decision

made by the teacher within the
framework of the educational
assessment  process, after the

complete measurement of quantitative
aspects and qualitative appreciation of
the extent to which the student fulfills
the tasks defined at the level of
operational objectives. The school
grade "translates the evaluation of
performance or behavior" specific to
the field of education/instruction, in
various forms expressed through
numbers, symbols, qualifiers, scores,
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etaloane, norme etc. (De Landsheere,
Gilbert. 1992, pag.205, 206).

standards, norms, etc. (De
Landsheere, Gilbert, 1992, pp. 205,
206).

(o)

Obiectiv — un scop sau tinta pe care
elevii si profesorii si le propun sa le
atinga intr—un anumit interval de timp.
Acesta poate fi general sau specific si
poate fi stabilit pentru o anumita
materie sau pentru un anumit proiect.
De exemplu, un obiectiv general poate
fi de a invata o limba straina, in timp ce
obiectivele specifice pot fi de a invata
50 de cuvinte noi in fiecare saptamana
sau de a obtine o nota de cel putin 8 la
urmatorul test.

Objective — a goal or target that
students and teachers aim to achieve
within a specific timeframe. It can be
general or specific and can be set for a
particular subject or project. For
example, a general objective could be
to learn a foreign language, while
specific objectives could be to learn 50
new words each week or to achieve a
grade of at least 8 on the next test.

Obiective cadru — obiective cu un grad
ridicat de generalitate si complexitate;
se refera la formarea unor capacitati si
atitudini  specifice disciplinei; sunt
urmarite pe parcursul mai multor ani de
studiu.

Framework objectives — objectives
with a high degree of generality and
complexity; they refer to the
development of specific skills and
attitudes within a discipline or field; they
are pursued over the course of several
years of study(provide a long—term
vision and direction for the educational
process)

Obiectivele de referinta — obiectivele
de referintd sunt obiectivele care sunt
stabilite pentru a ajuta elevii sa invete
si sa dezvolte abilitati si cunostinte
specifice. Acestea sunt obiectivele
care trebuie atinse pentru a se asigura
ca elevii au invatat ceea ce trebuie sa
invete. Aceste obiective sunt de obicei
stabilite la inceputul anului scolar si
sunt utilizate pentru a ghida procesul
de invatare pe tot parcursul anului. Ele
pot fi utilizate pentru a evalua progresul
elevilor si pentru a identifica zonele in

Benchmark (outcomes) objectives —
are the goals set to help students learn
and develop specific skills and
knowledge. They are the objectives
that need to be achieved to ensure that
students have learned what they need
to learn. These objectives are usually
established at the beginning of the
school year and are used to guide the
learning process throughout the year.
They can be used to assess students'
progress and identify areas where
students may need additional support.

care elevii au nevoie de ajutor
suplimentar.
Obiective operationale - axa | Operational (learning) objectives —

principala a lectiei, inteleasad nu numai

the main focus of a lesson, understood

48




ca idee centrala in jurul careia se
grupeaza toate celelalte idei, continutul
lectiei ci si ca orientare a lectiei in
raport cu asimilarea — sa indice o
actiune observabila prin care sa poata
fi exteriorizat un comportament; sa
descrie comportamentul dorit a se
forma prin invatare; sa precizeze
conditiile care ar putea face masurabil
comportamentul probat de elev; sa
stabileasca criteriile prin care elevul
probeaza formarea comportamentului
respectiv.

not only as the central idea around
which all other ideas and lesson
content are organized but also as the
guiding direction  for  learning
assimilation. Operational objectives
serve several purposes:

e show an observable action through
which behavior can be externalized.

e describe the desired behavior to be
developed through learning.

e specify the conditions under which
the behavior exhibited by the student
can be measured.

e establish the criteria by which the
student demonstrates the
acquisition of the specific behavior.

Obiective psihomotorii — obiective
centrate pe formarea unor conduite si
operatii.

Psycho—motor objectives -
objectives focused on the development
of behaviors and operations.

Obiective specifice — obiectivele ce
descriu procesul parcurs si urmarit la
totli elevii care studiaza disciplina
respectiva.

Specific objectives — objectives that
describe the process followed and
pursued by all students studying the
respective subject.

Obiectivele de referinta — obiectivele
ce specifica rezultatele asteptate ale
fnvatarii; urmaresc progresia in
achizifia de competente si de
cunostinte de la un an de studiu la
altul.

Reference objectives — objectives
that specify the expected learning
outcomes; they track the progression in
the acquisition of skills and knowledge
from one year of study to another.

Obiectivele pedagogice — finalitatile

pedagogice  microstructurale care
asigura orientarea activitatji
educative/didactice la nivelul

procesului de invatamant. Ele reflecta
dimensiunea valorica a finalitatilor
macrostructurale, (idealul pedagogic;
scopurile pedagogice) definite pe
termen mediu si lung la scara sociala a
intregului sistem educational.

Pedagogical objectives -
pedagogical outcomes that aim to
promote student learning and enrich
the overall system of education. The
general objectives of teaching include
the promotion of a well-integrated
person capable of taking a responsible,
active role in society. They are clear
statements of what students are
expected to know or be able to do as a
result of instruction. The objective may
be a specified cognitive, affective,
behavioral or expressive outcome.
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of
John

(The  Greenwood Dictionary
Education) (Second edition,
W.Collins, California)

Obiectul educatiei — o persoana sau
un grup de persoane care indeplinesc
rolul de "educat" in diferite ipostaze si
situatii pedagogice si sociale (copil,
prescolar, elev, student, adult aflat la
un curs de perfectionare etc). Statutul
de "obiect al educatiei" evidentiaza
pozitfia ontologica momentana a
elevului, studentului etc. de receptor al
"mesajului educational® emis de
profesor (in calitate de "subiect al
educatjei"). Aceasta presupune insa
valorificarea pozitiei sale gnoseologice
de "subiect epistemic" care participa, in
mod activ, la procesul dobandirii unor
cunostinte si  capacitati proiectate
conform programelor
scolare/universitare.

Object of education — an individual or
a group of individuals who fulfill the role
of the "learner" in various pedagogical
and social contexts (child, preschooler,
student, adult attending a training
course, etc.). The status of being an
"object of education" highlights the
current ontological position of the
student, student, etc., as the recipient
of the educational message emitted by
the teacher (as the "subject of
education"). However, this also entails
the valorization of their epistemic
position as an "epistemic subject" who
actively participates in the process of
acquiring knowledge and skills
projected according to the
school/university curriculum.

Orarul lectiilor (programul scolar,
orarul scolar) — o programare detaliata
a activitatilor si lectilor care se
desfasoara intr—o institutie de
fnvatamant intr—o anumita perioada de
timp.

Lessons schedule — a list of planned
activities or lessons to be done
showing the times or dates when they
are intended to happen or be done at
school.

Timetable — the structure of school day,
placement of breaks, subjects offered,
tertiary and workforce
factors.(Cambridge Dictionary)

Orarul sunetelor — programul oficial al
intreruperilor periodice ale lectiilor intr—
0 scoald sau institutie de invatamant.
Acesta indica momentele in care
sunetele sunt utilizate pentru a indica
schimbarea sau incheierea unei lectii,
precum si pauzele intre cursuri.

Bell schedule — the official timetable of
periodic interruptions of lessons in a
school or educational institution. It
indicates the moments when bells are
used to signal the change or conclusion
of a lesson, as well as the breaks
between classes.

Organizarea procesului de
invatamant — principalele modalitati de
proiectare curriculara a instruirii,
angajate la nivel functional-structural—
operational. La nivel functional

Organization of the teaching
process — making decisions about
what to learn, why, and how to organize
the teaching and learning process
taking into account existing curriculum
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organizarea procesului de invatamant

este dependenta de calitatea
finalitatilor =~ pedagogice asumate
macrostructural care determina

criterile de proiectare curriculara a
continutului instruirii. La nivel
structural, organizarea procesului de
invatamant este dependenta de
calitatea planului de invatdmant si a
programelor scolare/universitare care
angajeaza mecanismele aplicative ale
proiectarii  curriculare  diferentiate,
realizabile Tn context frontal-grupal/pe
grupe—individual. La nivel operational,
organizarea procesului de invatamant
angajeaza mecanismele aplicative ale
proiectarii curriculare realizabile 1n
conditile concrete ale activitatii
didactice (lectiei etc).

requirements and the resources
available. At the functional level, the
organization of the teaching process
depends on the quality of the assumed
macrostructural pedagogical goals that
determine the criteria for curricular
design of instructional content. At the
structural level, the organization of the
teaching process depends on the
quality of the curricuum and
school/university programs that
engage the applicative mechanisms of
differentiated curriculum design,
implemented in frontal—
group/contextual or group—individual
contexts. At the operational level, the
organization of the teaching process
involves the applicative mechanisms of
curricular design implemented in the
concrete conditions of instructional
activities (such as lessons).
(https://lwww.ibe.unesco.org/en/glossa
ry—curriculum-—
terminology/c/curriculum—planning)

P

Pedagogia — stiinta care are ca obiect
de studiu specific dimensiunea
functional-structurala a  educatiei
abordabila metodologic din perspectiva
finalitatilor specifice care vizeaza
formarea — dezvoltarea personalitatii
umane prin valorificarea corelatjei
subiect/educator — obiect/educat,
conform unor principii si legitati
specifice care reglementeaza
desfasurarea probabila a fenomenelor
educationale, la nivel de sistem si de
proces.

Pedagogy — the systematic study of
educational theory, principles,
methods, and practices. It is a field of
research and scholarship that focuses
on understanding how individuals
learn, how teaching strategies can be
effectively designed and implemented,
and how educational systems can be
improved.

Performanta — expresia nivelului de
realizare a unei sarcini de invatare.

Performance — the demonstration or

achievement of knowledge, skills,
abilities, and competencies by
students.
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Perioada activa (a practicii
pedagogice) — etapa in care viitorul
profesor preia treptat responsabilitatile
si rolul de a preda elevilor. in aceasta
perioada, stagiarul planifica si livreaza
propriile lectii, sub supravegherea si
indrumarea unui profesor supervizor.
Stagiarul are oportunitatea de a-si
aplica cunostintele teoretice intr-un
cadru practic si de a se dezvolta ca
profesor prin experienta directd in
clasa.

Active stage (of pedagogical
practice) — the phase in which the
future teacher gradually assumes the
responsibilities and role of teaching
students. During this stage, the trainee
plans and delivers their own lessons
under the supervision and guidance of
a supervising teacher. The trainee has
the opportunity to apply their
theoretical knowledge in a practical
setting and develop as a teacher
through direct classroom experience.

Perioada pasiva (a practicii
pedagogice) — etapa in care un viitor
profesor are ocazia sa observe si sa
inteleaga  procesele  pedagogice
desfasurate  intr-o  institutie de
invatamant. in aceastd perioada,
stagiarul are rolul de a urmari
activitatile didactice si interactiunea
dintre profesori si elevi. Stagiul de
observare permite acumularea de
experienta in ceea ce priveste
organizarea lectilor, metodele de
predare si managementul clasei.

Passive stage (of pedagogical
practice) — the phase in which a future
teacher has the opportunity to observe
and understand the pedagogical
processes taking place in an
educational institution. During this
stage, the trainee's role is to observe
teaching activities and the interaction
between teachers and students. The
observation stage allows for the
accumulation of experience in terms of
lesson organization, teaching methods,
and classroom management.

Planificarea anuald in scoala -
procesul de stabilire a obiectivelor, a
continutului si a metodelor de predare
pentru un an academic.

Long-term planning in schools — the
process of setting goals, determining
content, and outlining teaching
methods for an academic year.

Planificare calendaristica -
document managerial (al profesorului
ca manager al clasei) alcatuit de cadrul
didactic, ce urmareste corelarea (in
functie de specificul continuturilor,
caracteristicile clasei de elevi etc)
elementelor programei cu timpul optim
pentru parcurgerea acestora pe
parcursul unui semestru al unui an
scolar.

Calendar planning — a managerial
document created by the teacher as
the manager of the class, aiming to
align (based on the specific content,
characteristics of the students, etc.) the
elements of the curriculum with the
optimal time for covering them
throughout a semester of the school
year.

Planificarea saptamanala - un
proces prin care profesorii si educatori
planifica activitatile si lectiile pentru

Weekly planning — a process in which
teachers and educators plan activities
and lessons for each week of
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fiecare saptamana de predare.
Aceasta implica detalierea obiectivelor,
continutului, strategiilor didactice si a
materialelor necesare pentru fiecare zi
sau ora de clasa intr—o saptamana
specifica.

instruction. It involves detailing the
objectives, content, teaching
strategies, and materials needed for
each day or class period within a
specific week.

Planul de invatamant — un document
oficial de proiectare globala a
continutului instruirii, care stabileste,
conform criteriilor valorice/ pedagogice
adaptate la nivel de politica a educatjei:
a) obiectivele pedagogice generale
valabile la nivelul intregului sistem de
invatamant; b) obiectivele pedagogice
specifice valabile pe niveluri si trepte
de Tnvatamant;

c) numarul de ore maxim rezervat
instruirii  formale/scolare in cadrul
fiecarei trepte de invatamant;

d) obiectele de invatamant studiate pe
niveluri, trepte scolare; e) succesiunea
obiectelor de invatamant pe ani scolari;
f) numarul de ore saptamanal rezervat
fiecarui obiect de Tinvatamant in
contextul structurii anului scolar;

g) ofertele de educatie nonformala
realizabile in contextul timpului real de
invatare al elevului.

Curriculum — an official document that
provides an overall design of
instructional content. It establishes,
based on educational criteria adapted
to the education policy: a) General
pedagogical objectives applicable at
the level of the entire education
system. b) Specific pedagogical
objectives applicable to different levels
and stages of education. ¢) Maximum
number of hours allocated to
formal/school instruction at each level
of education. d) Subjects studied at
each educational level and stage.

e) Sequence of subjects across school
years. f) Number of weekly hours
allocated to each subject within the
structure of the school year.

g) Opportunities for non—formal
education achievable within the
student's available learning time.

Portofoliu (didactic) — o colectie
organizata si structurata de materiale,
lucrari si documente care reflecta
activitatea si performantele unui cadru
didactic (profesor) intr-un anumit
domeniu sau subiect. Portofoliul poate
fi utilizat atat de catre profesor in
scopuri de autoevaluare si dezvoltare
profesionald, cat si in procesul de
evaluare a competentelor didactice de
catre  autoritdtile  scolare  sau
academice.

Portfolio — a compilation of academic
work and other forms of educational
evidence assembled for the purpose of
(1) evaluating coursework quality,
learning progress, and academic
achievement; (2) determining whether
students have met learning standards
or other academic requirements for
courses, grade—level promotion, and
graduation; (3) helping students reflect
on their academic goals and progress
as learners; and (4) creating a lasting
archive of academic work products,
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accomplishments, and other

documentation.

(https://www.edglossary.org)
Practica pedagogica activa —|Active pedagogical practice

asumarea efectiva a rolurilor ce {in de
activitatea de predare: de |la
proiectarea unitatii de Tnvatare si a
lectiei, la elaborarea / confectionarea /
procurarea mijloacelor / materialelor
didactice, la predarea efectiva a lectiei
si la evaluarea elevilor / auto-evaluarea
activitatilor tinute.

(teaching internship) — assuming the
roles related to teaching activities,
ranging from designing learning units
and lessons to developing / making /
providing teaching aids/materials,
delivering the lesson effectively, and
assessing students / self—assessing
the conducted activities.

Practica pedagogica pasiva — etapa
care are scopul de a familiariza elevii
cu elementele specifice acestor cicluri
de instruire, precum si cu strategiile si
stilurile de instruire pe care cadrele
didactice le utilizeaza mai frecvent in
predare.

Passive pedagogical practice
(teaching internship) — the stage that
aims to familiarize students with the
specific elements of teaching activities,
as well as with the strategies and
teaching styles that teachers more
commonly use in schools.

Predarea — actiunea cadrului didactic
de transmitere a cunostintelor la nivelul
unui model de comunicare
unidirectional, dar aflat in concordanta
cu anumite cerinte metodologice care
conditioneaza invatarea, in general.
invatarea scolara, in mod special.
Modelele predarii sunt definite in
literatura de specialitate la nivelul unor
"paradigme de organizare" aplicabile Tn
contextul dimensiunii operationale a
procesului de invatamant.

Teaching — the action of the teacher in
transmitting knowledge through a
unidirectional communication model,

but in accordance with certain
methodological requirements  that
condition learning in general and

school learning in particular. Teaching
models are defined in the specialized
literature as "organizational
paradigms" applicable to the
operational dimension of the teaching
process.

Prelegerea — o metoda didactica/de
invatdmant in care predomina actiunea
de comunicare orala, expozitiva,
realizatd, de regula, la nivelul unor
colectivitati organizate in contextul
invatamantului superior sau in sistemul
de perfectionare a cadrelor didactice.

Lecture — a teaching method in which
oral communication, exposition
predominates, usually carried out
within organized groups in the context
of higher education or teacher training
system.

Prescolar — persoana care nu a atins
inca varsta de scoalda. Produse
curriculare — plan de finvatamant,

Preschooler — a child who is not old
enough to go to school. Curricular
products — curriculum plan, school
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programa scolara, manuale si auxiliare
curriculare  (softuri  educationale,
pachete de invatare, suporturi audio—
video).

syllabus, textbooks, and curriculum
aids (educational software, learning
packages, audio—video supports).

Procedeele didactice — operatiile
subordonate acftiunii declansate la
nivelul metodei de instruire propusa de
profesor si adoptata de elev. Ele includ
"tehnici mai limitate de actiune" care
"contribuie la practicarea unei metode".
in diferite conditii si situatii concrete.

Teaching techniques — the operations
that support the actions initiated at the
level of the instructional method
proposed by the teacher and adopted
by the students. They include "more
limited techniques of action" that
contribute to the practice of a method
in various specific conditions and
situations.

Programa scolara — document
curricular oficial care cuprinde oferta
educationalda a unei discipline pentru
un parcurs scolar determinat.

Curriculum - an official curricular
document that encompasses the
educational offerings of a subject for a
specific educational journey.

Proiect didactic - documentul
obligatoriu care descrie organizarea
detaliatda a lectiei asa cum si-o
imagineaza profesorul.

Lesson plan — the teacher's road map
of what students need to learn and how
it will be done effectively during the
class time

Proiectare didactica — procesul de
anticipare a obiectivelor, continuturilor,
metodelor si mijloacelor de invatare, a
instrumentelor de evaluare si a relatjilor
ce se stabilesc intre toate aceste
elemente in cadrul unei lectii, excursii
didactice etc.

Didactic design — the process of
anticipating the objectives, contents,
methods, and learning resources, as
well as the assessment tools and the
relationships that are established
among all these elements within a
lesson, educational excursion, etc.

Proiectarea esalonata — document
care are ca referinta perioade mai mici
de timp, de la anul scolar pana la timpul
consacrat unei singure activitati
didactice, si se concretizeaza in:
proiectarea activitatii anuale, pe baza
planului de invatamant si a programei
scolare.

Staged design — a document that
refers to smaller periods of time, from
the school year to the time dedicated to
a single teaching activity, and is
realized through: designing the annual
activity based on the curriculum and
syllabus.

Proiectul de lunga durata — un tip de
proiect care se desfasoara pe o
perioada extinsa de timp, de obicei
cateva saptamani sau luni. Acesta
implica planificarea, implementarea si

Long—term project — a type of project
that takes place over an extended
period of time, typically spanning
several weeks or months. It involves
the planning, implementation, and
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evaluarea unei serii de activitati si
sarcini interconectate care urmaresc
atingerea unor obiective specifice.

evaluation of a series of interconnected
activities and tasks aimed at achieving
specific objectives.

Proiectul unitatii de invatare -
proces imaginativ realizat de profesor,
tinand seama de urmatorii factori:
obiective de referinta; activitati de
invatare; resurse; metode de evaluare.

Project of the learning unit — is an
imaginative process carried out by the
teacher, taking into account the
following factors: reference objectives;
learning activities; resources;
assessment methods.

Psihopedagogie speciala — stiinta
care studiazd procesul educational
adaptat si personalizat, oferit copiilor
care au anumite dizabilitati fizice,
intelectuale, senzoriale sau
emotionale. Aceasta forma de educatie
are ca scop sa raspunda nevoilor
individuale ale copiilor cu nevoi
speciale si sa le ofere oportunitati egale
de dezvoltare si invatare. Educatia
speciala se bazeaza pe evaluarea
atenta a nevoilor si potentialului
fiecarui copil si implica implementarea
unor strategii si metode specifice,
adaptate in functie de tipul si
severitatea dizabilitatii si elaborarea
planului individualizat.

Special needs education - the
adapted and personalized educational
process provided to children who have
specific physical, intellectual, sensory,
or emotional disabilities. It aims to meet
the individual needs of children with
disabilities and provide them with equal
opportunities for development and
learning. It is a legal definition that
implies a need for extra or different
help, known as special educational
provision, which may be provided
through an Individual Education Plan or
an Individual Program plan. The term
covers a range of conditions that affect
the physical, sensory, mental health, or
learning abilities of a child.
(https://www.britannica.com/topic/spec
ial—education)

R

Randament scolar — masura in care
un elev, profesor sau institutie a
realizat obiectivele lor educationale.
Aceasta poate fi masurata prin diversi
indicatori, precum notele, rezultatele
testelor.. Performanta academica
include si realizari in afara salii de
clasa, cum ar fi in muzica sau atletism.
Performanta academica poate fi
influentata ~ de  factori  precum
inteligenta, motivatia si efortul depus.

Academic performance — the extent
to which a student, teacher or
institution has attained their
educational goals. It can be measured
by various indicators, such as grades,
test scores. Academic performance
also includes achievement outside the
classroom, such as in music or
athletics. Academic performance can
be influenced by factors such as
intelligence, motivation, and effort. It is

56




“the level of success achieved in
academic study.” (Oxford Dictionary)

Raportul (privind desfasurarea
practicii pedagogice) — un document
care ofera o relatare detaliatd si o
evaluare a experientei de desfasurarea
practicii de predare. Acesta include in
mod obisnuit informatii despre institutia

de formare, durata si obiectivele
practicii,  activitatile  si lectiile
desfasurate, metodele de predare

utilizate, strategiile de gestionare a
clasei si rezultatele obtinute, finalitatile
practicei. Raportul poate include, de
asemenea, reflectii asupra punctelor
tari si slabe ale stagiului de practica
pedagogica, perspective obtinute din
experienta si recomandari pentru
imbunatatire. (Ghidul practica
pedagogica, UPSC)

Report of teaching training practice
— a document that provides a detailed
account and evaluation of a teaching
training experience. It typically includes
information  about the training
institution, the duration and objectives
of the practice, the activities and
lessons conducted, the teaching
methods employed, the classroom
management strategies used, and the
overall learning outcomes achieved.
The report may also include reflections
on the strengths and weaknesses of
the training practice, insights gained
from the experience, and
recommendations for improvement.

Realizarea sensului — a doua etapa a
lectiei ERRE. Aceasta etapa implica
construirea intelegerii si  sensului
invatatului. Elevii sunt implicati in
fi ajutda sa faca conexiuni intre
concepte, sa—si dezvolte abilitati critice
si sa-si  construiasca  propriile
cunostinte si intelegeri.

Sense—-making: This stage involves
constructing understanding and
meaning in the learning process.
Students engage in interactive and
exploratory activities that help them
make connections between concepts,
develop critical skills, and build their
own knowledge and understanding.

Reflectare—consultare—partajare —
folosit pentru a implica elevii in
cunostintele prealabile despre un
subiect. Elevii mai intai reflecta asupra
unei intrebari legate de tema de studiu,
apoi se asociaza cu un partener pentru
a-si impartasi gandurile, iar in final,
perechile aleg o idee principala pe care
o impartasesc cu intreaga clasa.

Think—pair-share — used to engage
students in prior knowledge of a topic.
Students first think about a question
related to the topic of study, then pair
up with a partner to share thoughts,
and finally the pairs choose one major
idea to share with the entire class.

Reflectia — a treia etapd a lectiei
ERRE. Aceasta etapa este dedicata
reflectarii  asupra  invatatului  si
procesului de finvatare. Elevii sunt

Reflection — this stage is dedicated to
reflecting on the learning process and
acquired knowledge. Students are
encouraged to express their thoughts,
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incurajati sa-si exprime gandurile, sa-si
evalueze propriile cunostinte si sa-si
analizeze procesele de gandire si
intelegere. Reflectia i ajutd sa-si
consolideze intelegerile si sa-si
dezvolte abilitati metacognitive.

evaluate their own knowledge, and
analyze their thinking processes and
understanding. Reflection helps
consolidate their understanding and
develop metacognitive skills.

Reflectia pedagogica - refleciia
pedagogica este o metoda didactica/de
invatamant care valorifica resursele
psihologice ale limbajului intern,
activate prin intermediul unor exercitii
de meditatie sistematica, posibile si
necesare n cazul atingerii unor
standarde performante la nivelul
activitatii didactice/educative, in plan
frontal, grupe, individual. Reflectia
pedagogica reprezinta, in acelasi timp,
o resursa tehnologica si procedurala
care poate fi activata la nivelul oricarei
metode didactice/de Tinvataméant in
vederea stimularii inteligentei generale
si speciale a elevilor. Ea poate
completa actiunea altor metode
intervenind adecvat la nivelul unui
procedeu didactic euristic. integrat
efectiv. la Tnceputul activitatii de
instruire; pe parcursul activitafii de
instruire; in finalul activitatii de instruire.

Pedagogical reflection - a
didactic/teaching method that
leverages the psychological resources
of internal language, activated through
systematic meditation exercises, which
are possible and necessary for
achieving high performance standards
in educational activities, in frontal,
group, and individual settings.
Pedagogical reflection represents both
a technological and procedural
resource that can be activated in any
teaching/learning method to stimulate
students’ general and specific
intelligence. It can complement the
action of other methods by intervening
appropriately at the level of a heuristic
teaching process. It is effectively
integrated at the beginning, during, and
at the end of the teaching—learning
activity.

Registrul (pentru practica
pedagogica) — documentul in care se
prezinta: rezultatele studentului
practicant la practica pedagogica,
activitai didactice conform planului—
cadru de Tinvatamént, activitafi
extrascolare  (de  educatie) si
complementare procesului de
invatamant, activitati de dirigentie.

Register (for teaching practice) — the
document that presents: the student
trainee's results in the pedagogical
practice, teaching activities in
accordance with the curriculum
framework, extracurricular activities
(educational) and activities
complementary to the teaching
process, and management activities.

Registrul scolar — un document oficial
si sistem de finregistrare utilizat Tn
institutile de finvataméant pentru a
inregistra si a urmari datele relevante
despre elevi.

School register — an official document
and recording system used in
educational institutions to record and
track relevant data about students.
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Resurse didactice autentice -
materiale/resurse din viata reala, cum
ar fi un ziar, surse mass-media sau o
brosura. Acestea nu au fost modificate
pentru utilizarea in clasa, dar sarcinile
asociate le fac potrivite pentru nivelul si
nevoile clasei. Limbajul autentic este
un limbaj real, nescriptat si nelimitat,
cum ar fi un buletin de stiri de la radio.

Authentic didactic materials — real-
life material, such as a newspaper,
mass media or brochure. It has not
been adjusted for classroom use, but
the accompanying tasks will make it
appropriate for the level and needs of
the class. Authentic language is real,
unscripted and ungraded language,
such as a news broadcast from the
radio.

Resursele pedagogice — ansamblul
capacitatilor umane si  materiale
angajate in activitatea de formare—
dezvoltare permanenta a personalitatii
organizata. in special, ia nivelul
sistemului de Tnvatdmant. Tipologia
resurselor umane reflecta calitatea si
cantitatea investitiilor realizate in
capitalul uman. planificate  si
organizate la  nivelul  structurii
sistemului de Tnvatamant.

Pedagogical resources — the set of
human and material capacities
engaged in the organized process of
continuous formation and development
of the individual's personality,
particularly at the level of the education
system. The typology of human
resources reflects the quality and
quantity of investments made in human
capital, which are planned and
organized at the structural level of the
education system.

Rezultate — consecintele anticipate
sau obftinute ale programelor de studiu
sau obiectivele institutionale
indeplinite, demonstrabile  printr-o
gama larga de indicatori (cum ar fi
cunostintele studentilor, aptitudinile
cognitive si atitudinile). Este vorba
despre  rezultatele directe ale
programului de instruire, planificate in
vederea dezvoltarii studentului/celui
care invata in toate domeniile.

Outcomes (academic achievement)

— the anticipated or achieved
consequences of study programs or
fulfilled institutional objectives,

demonstrated through a wide range of

indicators (such as students'
knowledge, cognitive skills, and
attitudes). It refers to the direct

outcomes of the instructional program,
planned for the development of the
student/learner in all domains.

Rezultatele cuantificabile -
obiectivele si rezultatele invatarii care

pot fi masurate sau exprimate in
termeni numerici sau cantitativi.
Acestea  implica  evaluarea  si

cuantificarea nivelului de performanta
sau de indeplinire a anumitor abilitati
sau cunostinte.

Quantifiable results — objectives and
learning outcomes that can be
measured or expressed in numerical or
quantitative terms. They involve
assessing and quantifying the level of
performance or achievement of certain
skills or knowledge.
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Rezultatele invatarii — obiectivele si
rezultatele masurabile ale procesului
de invatare. Ele descriu cunostintele,
abilitatile, competentele si intelegerea
dobandite de cétre elevi sau studenti in
urma participarii la un program de
invatamant sau la o anumita activitate
de invatare.

Learning outcomes — the objectives
and measurable results of the learning
process. They describe the knowledge,
skills, competencies, and
understanding acquired by students as
a result of their participation in an
educational program or specific
learning activity.

S

Sarcina didactica "un anumit
cuantum" de cunostinte si capacitafi
care urmeaza sa fie dobandit de elev

conform anumitor obiective
pedagogice specifice si concrete
proiectate in mediul scolar sau/si
extragcolar, realizabile 1in diferite

contexte de instruire formala si/sau
nonformala.

Didactic task — a "specific amount" of
knowledge and skills that are intended
to be acquired by students according to
certain specific  and concrete
pedagogical objectives designed in the
school and/or extracurricular
environment, achievable in various
contexts of formal and/or non—formal
instruction.

Sarcini de lucru — itemi care permit
determinarea gradului de finsusire a
cunostintelor de catre elevi.

Learning tasks — are items that allow
the understanding of the degree of
knowledge acquisition by students.

Scopul didactic - o finalitate
pedagogica de tip microstructural care
concentreaza obiectivele generale si
specifice ale unei capitol, subcapitol,
grup de activitati (lecfii etc), sintetizate
print—o formulare explicita si imperativa
care vizeaza orientarea procesului de
invatamant la nivelul dimensiunii sale
concrete, operationale. Alegerea
scopului didactic al activitatii (lectiei
etc.) presupune, pe de o parte, analiza
obiectivelor pedagogice ale capitolului
— incluse in programa scolara — iar, pe
de alta parte, raportarea acestora la
finalitdtle = macrostructuraie  (ideal
pedagogic — scopuri pedagogice) care
confera programei scolare respective o
anumita perspectiva axiologica,
valabila pe termen mediu (anul scolar
respectiv) si lung (ciclul scolar
respectiv).

Didactic goal — a microstructural
pedagogical outcome that focuses on
the general and specific objectives of a
chapter, subchapter, or group of
activities  (lessons, etc.). It is
synthesized through an explicit and
imperative formulation that aims to
guide the teaching process at its
concrete, operational level. Choosing
the didactic goal of an activity (lesson,
etc.) involves, on one hand, analyzing
the pedagogical objectives of the
chapter, as included in the school
curriculum, and on the other hand,
relating them to the macrostructural
goals (pedagogical ideals) that provide
a certain axiological perspective to the
respective school curriculum, valid in
the medium term (the respective
school year) and long term (the
respective school cycle).
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"Scaffolding” — procesul prin care
profesorii oferad sprijin structurat si
asistentd temporara elevilor in
invatare, pentru a—i ajuta sa atinga un
nivel mai finalt de intelegere si
performanta. Acest sprijin poate consta
in furnizarea de indicii, intrebari ghid,
modele sau alte resurse care sustin
procesul de invatare. Scopul este de a
ajuta elevii sa se dezvolte si sa fsi
dezvolte  abilitdtile  intr-un  mod
progresiv, pe masura ce dobandesc
incredere  si  independenta in
abordarea sarcinilor si in rezolvarea
problemelor.

Scaffolding — the idea of scaffolding
(which we will come back to later) is
close to what Vygotsky talked about as
the zone of proximal development.
Basically, it entails creating a
framework, and offering structured
support, that encourages and allows
learners to  develop  particular
understandings, skills and attitudes.
Scaffolding learning means providing
students with temporary support so
that they deepen and develop their
understanding and skills and grow as
independent learners.
(http://www.edutopia.org/blog/scaffolding

—lessons—-six—strategies—rebecca—alber)

Sistemul de invatamant — ansamblul
unitatilor (institutiilor) de Tnvatdmant de
diferite tipuri, niveluri si forme de
organizare a activitatii de educatie si
instruire dintr—o tard. Acesta include
toate institutiile prescolare, incepand
de la educatia familiala si/sau educatia
timpurie a copiilor mici, prin gradinite,
scoli primare, secundare si tertiare,
apoi licee, colegii si facultati, cunoscute
si sub numele de invatamant superior
(universitar). La fel, include atat
institutii private cat si invatamantul de
dezvoltare continua.

Educational system — all institutions
and the opportunities for obtaining
education within a country. It includes
all pre—school institutions, starting from
family  education, and/or early
childhood education, through
kindergarten, primary, secondary, and
tertiary schools, then Ilyceums,
colleges, and faculties also known as
Higher education (University
education). This framework also
includes institutions of continuous
(further) professional and personal
education, as well as private
educational institutions.

Situatia pedagogica/educationala —
contextul general in care are loc
activitatea de educatie, situat intre
limitele ambiantei educationale interne

Pedagogical / educational context —
the general context in which
educational activities take place,
situated between the boundaries of the

si conditile ca@mpului psihosocial | internal educational environment and

extern. the conditions of the external
psychosocial field.

Softul pedagogic — un program | Pedagogical software — a computer

informatizat, proiectat special pentru
rezolvarea unor sarcini sau probleme
didactice/educative prin valorificarea

program specifically designed to solve
educational tasks or problems by
utilizing computer—assisted instruction
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tehnologiilor proprii instruirii asistate pe
calculator care asigura: memorarea
datelor, organizarea datelor,;
gestionarea fisierelor, simularea,
realizarea si evaluarea formativa a
invatarii, reglarea autoreglarea
activitatii de invatare/educatie.

technologies. It provides functions

such as data storage, data
organization, file management,
simulation, formative learning
assessment, and self-regulation of

learning/education activities.

Stagiul de practica la scoala -

perioada in care studentii care
urmeaza o facultate de profil
pedagogic trebuie sa desfasoare

activitati practice in cadrul unei institutii
de invatamant. Aceasta le ofera
oportunitatea de a aplica si de a-si
dezvolta cunostintele teoretice si
abilitatile practice in mediul scolar real.
In timpul stagiului de practica la scoala,
studentii pot observa si participa la
activitatile didactice, pot lucra cu elevii

sub supravegherea unui profesor
mentor si pot avea ocazia sa-Si
exerseze abilitatle de predare,

evaluare si gestionare a clasei. Scopul
acestui stagiu este de ai pregati pe
viitorii profesori pentru munca lor intr-
un mediu scolar si de a le oferi o
experientd practica semnificativa in
domeniul educatiei.

Teaching practice — the period during
which students pursuing a pedagogical
degree are required to engage in
practical activities within an
educational institution. It provides them
with an opportunity to apply and
develop their theoretical knowledge
and practical skills in a real school
environment. During the school
internship, students can observe and
participate in teaching activities, work
with students under the guidance of a
mentor teacher, and have the chance
to practice their teaching, assessment,
and classroom management skills. The
purpose of this internship is to prepare
future teachers for their work in a
school setting and provide them with
meaningful practical experience in the
field of education.

Standardele curriculare de
performanta — criterii de evaluare a
calitatii procesului de invatare, enunturi
sintetice in masura sa indice gradul in
care sunt atinse obiectivele curriculare.

Curriculum performance standards
— criteria for assessing the quality of the
learning process, concise statements
that indicate the extent to which
curriculum objectives are achieved.

Standardele de invatare pe tot
parcursul vietii — un set de orientari
sau criterii care definesc cunostintele,
abilitatile si atitudinile necesare pentru
ca elevii/studentii sa se angajeze in
invatare continua pe tot parcursul vietii
lor. Aceste standarde subliniaza
importanta dezvoltarii personale si

Lifelong learning standards — a set of
guidelines or criteria that outline the
knowledge, skills, and attitudes
necessary for individuals to engage in
continuous learning throughout their
lives. These standards emphasize the
importance of ongoing personal and
professional development, adaptability
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profesionale continue, adaptabilitatii la
noi provocari si tehnologii, gandirea
critica, rezolvarea problemelor,
comunicarea, colaborarea si invatarea
autodirijatd. Standardele de finvatare
pe tot parcursul vietii ofera un cadru

pentru ca indivizii sa urmeze
oportunitdti de finvatare in diferite
contexte, cum ar fi Tnvatamantul
formal, dezvoltarea profesionala,

programele comunitare si imbogatirea
personala. Ele promoveaza ideea ca
invatarea este o calatorie pe tot
parcursul vietii si este esentiala pentru
cresterea personald, avansarea in
cariera si participarea activa Tin
societate.

to new challenges and technologies,
critical  thinking,  problem—solving,
communication, collaboration, and
self—directed learning. Lifelong
learning standards provide a
framework for individuals to pursue
learning opportunities in  various
contexts, such as formal education,
professional development,
community—based programs, and
personal enrichment. They promote
the idea that learning is a lifelong
journey and essential for personal
growth, career advancement, and
active participation in society.

Strategia pedagogica — "o maniera de
abordare a educatiei necesara pentru
realizarea unui scop specific" prin
traducerea in practica a principiilor
generale de proiectare a activitatii de
formare dezvoltare permanenta a
personalitatii si a metodelor de instruire
integrate optim la nivelul unui discurs
didactic eficient, adaptabil intr-un
context dat.

Pedagogical strategy — "an approach
to education necessary for achieving a
specific goal" by translating general
principles of designing the lifelong
development and training activities of
the individual's personality into
practice, and integrating them optimally
at the level of an efficient didactic
discourse, adaptable to a given
context.

Strategiile de invatare — orice metoda
de invatare selectata si utilizata pentru
a atinge un scop anterior stabilit.
Fiecare individ are o strategie proprie
de invatare elaborata in funciie de:
cunostintele metacognitive de care
dispune; scopul finvatarii; stilul de
invatare; tipul materialului de invatat;

Learning strategies — any selected
and utilized learning methods to
achieve a previously established goal.
Each individual has their own learning
strategy developed based on their
metacognitive knowledge, learning
goals, learning style, and the type of
material being learned.

Stress - o stare de tensiune
emotionala sau mentala ce rezulta din
circumstante adverse sau solicitante.

Stress — a state of emotional or mental
tension that arises from adverse or
demanding circumstances.

S

Scoala - o institutie educativa formala
in care elevii sunt instruiti si invata sub
indrumarea profesorilor sau

School — an educational institution
where students receive formal
education and engage in the learning
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educatoarelor. Este un loc unde se
ofera educatie formalda si se
desfasoara procesul de invatare.
Scopul principal al scolii este sa ofere
elevilor oportunitatea de a dobandi
cunostinte, abilitati si competente intr—
o varietate de domenii in functie de
nivelul de invatamant si de
curriculumul scolii.

process. It is a place where teachers or
educators provide instruction to
students.

The primary purpose of school is to
provide students with the opportunity to
acquire  knowledge, skills, and
competencies in various subject areas
depending on the level of education
and the school's curriculum.

S$coala primara — un nivel de educatie
obligatoriu si fundamental in sistemul
de invatdmant. Ea reprezinta prima
etapd a educatiei formale dupa
gradinita si este destinata copiilor cu
varste cuprinse, in general, intre 6(7) si
10(11) ani.

Primary school — an educational
institution that provides the initial stage
of formal education for children. It is
typically the first level of compulsory
education and is designed for children
between the ages of 6 or 7 to 10 or 11.

Scolar — elev de scoala

Pupil — a student who attends a school.

T

Taxonomia — un set de modele
ierarhice utilizate pentru a clasifica
obiectivele sau scopurile de invatare
de la simplu la complex si de la concret
la abstract.

Taxonomy — a set of hierarchical
models that are used to classify
learning goals or objectives from
simple to complex, and from concrete
to abstract.

Taxonomia lui Bloom — un cadru
cognitiv. al comportamentelor de
invatare organizate ierarhic in sase
categorii:  cunoastere, intelegere,
aplicare, analiza, evaluare si creare
(sinteza). Taxonomia lui Bloom este
adesea utilizata ca instrument util
pentru crearea obiectivelor de invatare
care ajuta la definirea si masurarea
experientei de Tinvatare atat pentru

Bloom’s Taxonomy - a cognitive
framework of learning behaviors
organized  hierarchically in  six
categories: knowledge,
comprehension, application, analysis,
evaluation, and synthesis. Bloom’s
taxonomy is often used as a helpful tool
to create learning objectives that help
define and measure the learning
experience for both student and

elev, cat si pentru instructor. | instructor. (Anderson, 2001, Bloom,
(Anderson, 2001, Bloom, 1956, | 1956, Krathwohl, 2002)

Krathwohl, 2002)

Taxonomia pedagogica - o | Pedagogical taxonomy - to the

modalitate de clasificare sistematica a
unor concepte din domeniul educatjei,
realizata pe baza avansarii unor criterii
teoretice  explicite si  specifice,

systematic classification of concepts in
the field of education, based on explicit
and specific theoretical criteria that can
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operabile la nivelul sistemului si al
procesului de invatamant.

be applied within the system and
process of education.

Team building — procesul prin care
membrii unui grup sunt incurajati sa
lucreze bine Tmpreuna, implicandu—i,
de exemplu, in activitati sau jocuri.

Team building — the process through
which members of a group are
encouraged to work well together,
involving them in activities or games,
for example.

Tehnologia pedagogica — "ansamblul
tehnicilor si cunostintelor practice
imaginat pentru a organiza, a testa si a
asigura  functionalitatea institufiei
scolare la nivel de sistem" (De
Landsheere, Gilbert 1992, pag. 294).
Analiza conceptului din perspectiva
teoriei educatjei evidentiaza
capacitatea acestuia de aplicare
metodica a principiilor stiintifice la
rezolvarea  problemelor  specifice
domeniului pedagogiei.

Pedagogical technology — the "set of
techniques and practical knowledge
designed to organize, test, and ensure
the functionality of the educational
institution at the system level" (De
Landsheere, Gilbert 1992, p. 294). The
analysis of the concept from the
perspective of educational theory
highlights its capacity for methodical
application of scientific principles to
solving specific problems in the field of

pedagogy.

Temele pentru acasa (vezi Lucrul pe
acasa)

Homework

Teoria educatiei — o disciplina de
baza, integratd in domeniul stiintelor
pedagogice/educatiei, care studiaza
fundamentele activitatii de formare—
dezvoltare permanenta a personalitatii
umane, definitorii la nivel de sistem si
de proces. Continutul teoriei educatiei
angajeaza un ansamblu de modele,
principii, concepte, propozitii, legi,
aflate in interactiune, care asigura
explicarea activitati de formare—
dezvoltare a personalitatii umane intr—
0 viziune sistemica, necesara pentru
intelegerea proiectarii si realizarii
acesteia conform finalitatilor
pedagogice asumate la nivel social.

Theory of education — a fundamental
discipline integrated within the field of
pedagogical/educational sciences that
studies the foundations of the lifelong
process of shaping and developing the
human personality, both at the system
and process levels. The content of
educational theory encompasses a set
of models, principles, concepts,
propositions, and laws that interact to
explain the process of shaping and
developing the human personality
within a systemic perspective. This

perspective is necessary for
understanding the design and
implementation of education in

accordance with the pedagogical goals
assumed at the social level.

Teoriile invatarii — acele modele
conceptuale care 1imbina nivelul

Theories of learning — conceptual
models that combine hypotheses and
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ipotezelor cu cel al principiilor in
vederea cunoasterii sistematice a
activitati = de  Tnvatare  printr—un
ansamblu de afirmatjii stiintifice cu
valoare functionala informativa,
explicativa, predictiva, rezumativa,
normativa, realizata/realizabila 1n
diferite variante specifice unor autori
sau scoli de gandire.

principles to systematically understand
the process of learning through a set of
scientific  statements that have
informative, explanatory, predictive,
summarizing, and normative value.
These theories are developed by
various authors or schools of thought
and provide different perspectives and
approaches to understanding how
learning occurs.

Test — 0 examinare scrisa sau orala
menita sa verifice experienta sau
cunostintele unei persoane.

Test — a written or oral examination
designed to assess the experience or
knowledge of an individual.

Test pedagogic — testul de cunostinte
care este o proba standardizata
utilizata, Tn procesele de instruire
pentru a masura progresele sau
dificultatile din activitatea de invatare
(De Landsheere, Gilbert, 1992, pag.
309).

Pedagogical test — a knowledge test
that is a standardized assessment
used in instructional processes to
measure progress or difficulties in the
learning activity.

Test initial/diagnoza — test utilizat
pentru a evalua nivelul initial de
cunostinte al unui elev. in cadrul unei
lectii, o sarcind de diagnostic (test—
teach—test) este folosita pentru a
vedea cat de mult stiu deja elevii
despre un aspect al limbii pe care il
urmaresti in lectie. La fel acest tip de
test se desfasoara la inceput de an
scolar, modul, et.

Diagnostic/initial test — a test to find
out the level of a student; how much
she knows. Within a lesson, a
diagnostic task (test teach test) is to
see how much students already know
about a piece of language being
focused on in your lesson. Also, this
type of test is conducted at the
beginning of the school year, unit, etc.

Totalizarea lectiei — procesul prin care
profesorul si elevii rezuma  si
sintetizeaza informatiile si conceptele
principale abordate in timpul unei lectii.
Acesta are loc la finalul lectiei si are
scopul de a consolida intelegerea si
retentia materialului predat. in timpul
totalizarii lectiei, profesorul poate
recapitula punctele cheie, intreba elevii
despre ceea ce au invatat si oferi
clarificari suplimentare, daca este
necesar. Elevii pot fi, de asemenea,

Lesson closure — the process in which
the teacher and students recap and
synthesize the main information and
concepts covered during a lesson. It
takes place at the end of the lesson and
aims to reinforce understanding and
retention of the taught material. During
lesson summarization, the teacher may
review key points, ask students about
what they have learned, and provide
additional clarification if needed.
Students may also be encouraged to
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incurajati sa Tmpartaseasca ideile si
observatiile lor si sa raspunda la
intrebari legate de continutul lectiei.

share their ideas and observations and
respond to questions related to the
lesson content.

Tipul de text — descrie lungimea si
complexitatea  (cuvinte,  propozitii,
paragrafe etc.) a limbajului pe care
elevii il produc sau il inteleg pentru a
realiza o functie.

De exemplu, elevii de nivel intermediar
vorbesc sau semneaza in propozitii
sau serii de propozitii, in timp ce elevii
avansati vorbesc sau semneaza in
paragrafe ordonate.

Text type — describes the length and
complexity (words, sentences,
paragraphs, etc.) of the language
students produce or understand to
accomplish a function.

For example, intermediate students
speak or sign in sentences or series of
sentences, while advanced students
speak or sign in ordered paragraphs.

Total Physical Response (TPR) — o
metoda de predare a limbilor straine
care pune accentul pe utilizarea
actiunilor fizice si a miscarii pentru
facilitarea finvatarii limbajului. Se
bazeazéa pe ideea ca mintea si corpul
lucreaza Tmpreuna pentru a asimila
limba, iar reactiile fizice ajuta elevii sa
inteleaga si sa fixeze mai eficient
limbajul. Tn TPR, elevii raspund la
comenzi sau instructiuni in limba tinta
prin efectuarea de actiuni
corespunzatoare, permitandu-le sa
asocieze sensul cu miscarea si sa
dezvolte o conexiune kinestezicd cu
limba. TPR este adesea folosit cu
incepatorii sau cu elevii mai mici pentru
a prezenta vocabularul, structurile
gramaticale si intelegerea limbajului
intr-un mod interactiv si captivant.

Total Physical Response (TPR) — a
language teaching method that
emphasizes the use of physical actions
and movement to facilitate language
learning. It is based on the idea that the
mind and body work together to
internalize language, and that physical
responses help learners understand
and retain language more effectively.
In TPR, learners respond to commands
or instructions in the target language by
performing corresponding actions,
allowing them to associate meaning
with  movement and develop a
kinesthetic connection to the language.
TPR is often used with beginners or
young learners to introduce
vocabulary, grammar structures, and
language comprehension in an
interactive and engaging manner.

U

UNESCO - Organizatia Natiunilor
Unite pentru Educatie, $tiinta si Cultura
reprezinta un organism de specialitate
infiintat de ONU (Organizatia Natjunilor
Unite), in 1946, cu sediul la Paris.

UNESCO - the United Nations
Educational, Scientific and Cultural
Organization — is a specialized agency
established by the United Nations in
1946, headquartered in Paris.

UNICEF (United Nation Children's
Fund) — un organism al ONU
(Organizatiei Natiunilor Unite), infiintat

UNICEF (United Nations Children's
Fund) —  United Nations agency
established in 1946 "to help children
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in anul 1946 "pentru a raspunde
nevoilor urgente ale copiilor care au
avut de suferit in urma celui de-al
doilea razboi mondial". Rolul sau a fost
extins treptat avand in vedere, mai
ales, copiii saraci din tarile in curs de
dezvoltare" si problemele grave care
apar, de regula, in urma unor calamitaj
naturale si sociale.

affected by World War II." Its role has
gradually expanded, focusing primarily
on children living in poverty in
developing countries and addressing
critical issues that arise from natural
and social disasters.

Unitate de invatare - structura
didactica deschisa si flexibila, careia fi
sunt asociate unitati de continuturi
instructiv-educative.

Learning unit — an open and flexible
didactic structure associated with units
of instructive—educational content.

Unitatea didactica — secvenia de
instruire, relativ autonoma, rezultata in
urma divizarii  continutului  unei
discipline de invataméant in vederea
facilitarii activitatii de tnvatare. Functia

unitatii didactice/de instruire este
relevanta la nivelul activitati de
invatare, angajand procesul de

asimilare rapida a continutului proiectat
in contextul unui "lan{ de informatii"
care stimuleaza asigurarea saltului de
la cunoasterea simpla la cunoagterea
bazata pe intelegere.

Didactic unit - a relatively
autonomous sequence of instruction
resulting from dividing the content of a
subject or discipline in order to facilitate
the learning process. The function of a
didactic/instructional unit is relevant at
the level of learning activities, engaging
the process of rapid assimilation of the
designed content within the context of
an "information chain" that stimulates
the transition from simple knowledge to
knowledge based on understanding.

Unitati de competenta — componente
centrale ale wunui curriculum sau
program de studiu bazat pe abordarea
centratd pe competente. Acestea sunt
descrise ca fiind grupuri integrate de
cunostinte, abilitati si atitudini care
trebuie dobandite si demonstrate de
catre un student pentru a fi considerat
competent intr—un anumit domeniu sau
ocupatie.

Unit of competence — the central
components of a competency—based
curriculum or study program. They are
described as integrated groups of
knowledge, skills, and attitudes that
need to be acquired and demonstrated
by a student to be considered
competent in a particular field or
occupation.

Vv

Valorile pedagogice — acele structuri
axiologice  angajate la  nivelul
finalitatilor (macrostructurale -
microstructurale) si  al strategiilor
(principiilor—metodelor) educatjei,

Pedagogical values — the axiological
structures engaged at the level of
educational goals (macrostructural —
microstructural) and strategies
(principles—methods), determined
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determinate in contextul raporturilor de
determinare teleologica existente intre
sistemul social — sistemul de educatie
— sistemul de Tnvataméant — procesul de
nvatamant.

within the context of teleological
relationships existing among the social
system — education system —
instructional system — teaching
process.

Varsta scolara — perioada in care
copilul, preadolescentul si adolescentul
este integrat in activitatile specifice
organizate in cadrul procesului de
instruire, prin rolul de elev asumat la
nivelul sistemului de Tnvataméant, de
reguld, intre varsta de 6 —18 (19) ani.

School age — the period during which
a child, preadolescent, and adolescent
are integrated into the specific activities
organized within the educational
process, through their role as students
within the education system. This
period typically ranges from around 6 to
18 (19) years of age.

Verbalizare — capacitatea elevului de a
exprima in cuvinte o idee, o experienta,
o intdmplare etc.

Verbalization - to the ability of
students to express their thoughts,
ideas, experiences, or stories using
words or spoken language.

Verificarea cunostintelor — procesul
prin care se evalueaza nivelul de
intelegere, asimilare si retinere a
cunostintelor dobandite de catre elevi
sau participanti la un curs sau program
de invatare. Aceasta evaluare are ca
scop sa determine cat de bine elevii au
invatat si au asimilat informatiile si
conceptele prezentate 1in cadrul
procesului educational.

Knowledge assessment — the
process of evaluating the level of
understanding, assimilation, and
retention of knowledge acquired by
students or participants in a course or
learning program. This assessment
aims to determine how well students
have learned and assimilated the
information and concepts presented in
the educational process.

Vocatia pedagogica — tendinta interna
de manifestare a unei personalitaf
obiectivata prin aptitudinea acesteia de
a proiecta si de a realiza activitati de
educatie/instruire la standarde de

performanta  superioare. Cauzele
profunde ale vocatiei pedagogice
vizeazad structura de bazd a

personalitdtii, de natura cognitiva si
afectiv—motivationala. care implica si
zona inconstientului "care preseaza
literalmente subiectul sa aleagd o
anumita activitate mai mult decét alta".

Pedagogical vocation — the internal
tendency of a personality to manifest
itself through its aptitude to design and

carry out educational/instructional
activities at superior performance
standards. The deep causes of
pedagogical vocation concern the

basic structure of the personality, of
cognitive and affective—motivational
nature, which also involve the
unconscious area "that literally presses
the subject to choose a certain activity
over another".
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V4

Ziua scolara — o dimensiune aresursei
pedagogice temporale care include
programul de instruire/educatie
formala al elevului planificat conform
orarului scolar, respectdnd regulile
generale de proiectare si de igiena a
invatarii.

School day — to the duration of time
during which students attend school
and engage in educational activities. It
typically includes structured periods of
instruction, academic subjects, co—
curricular activities, breaks, and other
routines that are part of the school's
schedule.

Zona de Dezvoltare Proximala (ZDP)
— aceasta zona de dezvoltare se afla
intre ceea ce elevul poate face deja de
unul singur si ceea ce nu poate face
inca. Este intervalul in care elevul
poate avansa de la punctul A la punctul
B cu ajutorul colegilor sau al unui
instructor; cu alte cuvinte, zona in care
are loc invatarea. Conceptul a fost
descris initial in lucrarile psihologului si
constructivist social, Lev Vygotsky
(Vygotsky, 1978).

Zone of Proximal Development
(ZPD) — this developmental zone
stands between what the learner can
already do on their own and what they
cannot yet do. It is the range in which a
learner is able to move from point A to
point B with assistance from peers or
an instructor; in other words, the zone
in which learning takes place. The
concept was originally described in the
work of psychologist and social
constructivist, Lev Vygotsky (Vygotsky,
1978).

Zona scolara — acel sector din mediul
rural sau urban care include sau poate
include un imobil sau mai multe imobile
destinate special pentru realizarea
activitati  de  educatie/instruire  n
conditii optime.

School area - to the physical space or
campus where a school is located. It
includes all the buildings, facilities,
grounds, and outdoor spaces that are
part of the school's premises. The
school area serves as the environment
in which teaching, learning, and other
school activities take place.
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DESCRIEREA DESFASURARII PRACTICII PEDAGOGICE

Stagiile de practica sunt parte integranta obligatorie a procesului educational si
se realizeaza n scopul aprofundarii cunostintelor teoretice acumulate de catre
studenti pe parcursul anului (anilor) de studii si formarii competentelor stabilite prin
Cadrul National al Calificarilor pe domenii de formare profesionala. Stagiile de
practicd se organizeaza in corespundere cu Planul-cadru pentru invatamantul
superior (ciclul I-studii superioare de licen{d), aprobat de Ministerul Educatiei,
Regulamentul privind stagiile de practica, conform caruia stagiile de practica
pedagogica se realizeaza in institutiile preuniversitare de invatdmant, cu care sectia
de Studii a universitatii, decanatele facultatilor si Facultatea de Filologie are contract
de colaborare.

Practica pedagogica la limba engleza constituie parte integranta a procesului de
invatamant universitar avand rolul de a asigura, impreuna cu celelalte discipline,
formarea si dezvoltarea competentelor indispensabile unui profesor care va activa in
sistemul de invatamant bazat pe invatarea eficienta centrata pe elev.

Scopul practicii pedagogice in scoala primara / gimnaziu / liceu este formarea
competentelor necesare desfasurarii activitatii de profesor de limba engleza, si
anume:

— Competenta metodologica / manageriala: planificarea gi proiectarea
activitatilor educationale in cadrul institutiei de Tnvatamant preuniversitare,
organizarea si coordonarea grupului scolar al copiilor; organizarea activitatilor
didactice in functie de tipul lectiei; utilizarea metodelor si strategiilor moderne de
predare in dependenta de scopul si tipul lectiei;

— Competenta psihopedagogica: determinarea gradului de dificultate a
continuturilor; prezentarea informatiei accesibil; intelegerea universului intern al
copilului; posesia empatiei, sensibilitatii fatd de copii, a tactului pedagogic; stabilirea
relatiilor bune cu copiii, parintii, colegii;

— Competenta stiintifica: utilizarea si aplicarea adecvatd a conceptelor si
teoriilor din stiinte ale educatiei; sporirea spiritului de comunicare si cercetare;
asigurarea obiectivitatii in evaluare;

Obiectivele generale formate si dezvoltate in cadrul practicii pedagogice au drept
scop sa introduca studentii in procesul de organizare si desfasurare a procesului de
predare—invatare—evaluare in invatamantul primar/gimnazial, familiarizdndu—i cu
competentele necesare de proiectare, predare, invatare si evaluare.

Totodata, practica pedagogica in ciclul primar/secundar constituie un exerciiu
sistematic care—i deprinde pe studentii stagiari cu metodologia didactica specifica
claselor primare/gimnaziale.

Practica pedagogica se desfasoara in liceele din mun. Chisindu, si in institutiile
de invatamant din afara capitalei.

Practica de initiere la monospecialitati se desfasoara in anul Il, semestrul Ill in
conformitate cu planurile de invatamant aprobate.
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Denumirea Total ore Forma de Nr. de
unitatii de Total Contact Studiu evaluare credite
curs / direct | individual
modul
Semestrul | Practica de 60 - 60 2
1 initiere

Practica de initiere la specialitati duble se desfasoara in anul Ill, semestrul V in
conformitate cu planurile de invatamant aprobate.

Denumirea Total ore Forma de Nr. de
unitatiide | 1,101 | contact Studiu evaluare | credite
curs / direct | individual
modul
Semestrul | Practica de 60 - 60 2
\Y, initiere

Practica pedagogica la monospecialitati se desfagoara in anul Il, semestrul IV si
in anul lll, semestrul V.

Practica pedagogica la specialitatile duble se desfasoara in anul lll, semestrul VI
si in anul IV, semestrul VII.

In perioada practicii, studentii stagiari se vor afla sub dubla coordonare, vor fi
ghidati de catre metodistul desemnat de catedra de specialitate si profesorii de la
institutia de invatamant in care desfasoara practica pedagogica.

Durata practicii pedagogice la specialitatile duble constituie 5 saptamani in
semestrul VI si 5 saptamani in semestrul VII. Practica pedagogica se desfasoara
concomitent la Specialitatea | si Specialitatea II.

Pentru fiecare stagiu de practica pedagogica in fiecare semestru sunt prevazute
360 de ore. Numarul de credite transferabile constituie 12 credite.

Denumirea Total ore Forma de Nr. de
unitatii de : evaluare credite
curs / Total antact . SFu.dIU
modul direct | individual
Semestrul Practica 360 - 360 E 12
Vi pedagogica
[
Semestrul Practica 360 - 360 E 12
VI pedagogica
Il

Durata practicii pedagogice la monospecialitati constituie 5 saptamani in
semestrul IV si 5 saptamani in semestrul V.

Pentru fiecare stagiu de practica pedagogica in fiecare semestru sunt prevazute
360 de ore. Numarul de credite transferabile constituie 12 credite.
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Total ore

Denumirea | Total Contact | Studiu Forma de Nr. de

unitatii de direct |individual | evaluare | credite
curs/
modul

Semestrul | Practica 360 - 360 E 12

v pedagogica
I
Semestrul | Practica 360 - 360 E 12

\% pedagogica
Il

Incadrarea in stagiile de practica a studentilor este anticipatd de un instructaj
special, in procesul caruia sunt familiarizati cu principalele reguli de securitate ce
urmeaza a fi respectate la locul de desfasurare a practicii. La expirarea termenelor
de desfasurare a stagiului de practica, studentii prezinta portofoliul individual dupa
un model prestabilit, conform cerintelor elaborate de catedrele responsabile de
realizarea stagiului de practica si aprobate conform reglementarilor interne ale
institutiei.

Modalitatea de evaluare a studentului se bazeaza pe verificarea competentelor
studentilor ca medie a mai multor parametri (analiza leciiilor asistate la profesorii—
indrumatori si la colegi, elaborarea proiectelor didactice, predarea lectiilor, realizarea
materialului didactic). Forma de evaluare finala este examen.

La organizarea si desfasurarea practicii pedagogice a studentilor se va {ine cont
de urmatoarele acte normative:

— Codul educatiei al Republicii Moldova, nr. 152 din 17.07.2014;
— Sistemul European de Credite Transferabile (ECTS);
— Regulamentul de organizare a studiilor in invatamantul superior in baza
Sistemului National de Credite de Studiu (SNCS);
— Regulamentul privind stagiile de practica;
— Planul de invatamant.
Obiectivele de referinta ale practicii pedagogice:
e Cunoasterea modului de organizare si functionare a procesului de invatamant
in ciclul primar / gimnazial;
Identificarea si respectarea drepturilor $i obligatiilor profesorului;
Integrarea viitorilor profesori in atmosfera de munca si disciplind specifica
scolii;
e Formarea unei conceptii psihopedagogice si metodice deschisa spre o
activitate eficienta;
e Insusirea deprinderilor si competentelor profesionale implicate in proiectarea,
predarea, invatarea si evaluarea procesului de invatdmant;
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Familiarizarea studentilor cu sistemul muncii educative din invatamantul
gimnazial prin valorificarea potentialului educativ al activitatilor didactice si
extradidactice;

Crearea unui climat psihologic favorabil Tnvatarii, comunicarii si relationarii
intre studentii practicanti si elevii din institutia de Tnvatamant;

Initierea in operarea cu metode si tehnici de predare—invatare—evaluare
moderne;

Dezvoltarea capacitatii de autoinstruire, deschidere permanenta spre metode
noi si activitate didactica creatoare.

Obiectivele specifice:

Identificarea situatiilor specifice de invatare si aplicarea strategiilor instructiv —
educative utilizate la lectii;

Promovarea metodologiilor creative de predare—invatare;

Elaborarea proiectelor de lectie si a proiectelor didactice de lunga durata;
Formarea capacitatii de a completa documente scolare.

Utilizarea diverselor metode, procedee si mijloace de invatamant conform
obiectivelor pedagogice;

Formarea capacitatilor de evaluare, de aplicare a probelor de evaluare, de
acordare a calificativelor;

Aplicarea cunostintelor obtinute la cursurile de psihologie, pedagogie,
didactica specialitatii;

Stabilirea relatiilor educationale eficiente cu profesorii, elevii, parintii;

Obligatiile metodistului:

Sa stabileasca, impreuna cu seful practicii, locul desfasurarii stagiilor de
practica, lista cadrelor didactice pentru monitorizarea practicii pedagogice, sa
interrelationeze cu acestia, cu administratia institutiei de invatamant, si sa
asigure legatura dintre scoala si institutia universitara;

Sa realizeze instructajul cu studentii stagiari pana la inceperea desfasurarii
practicii pedagogice;

Sa ofere consultatii pentru studentii — practicanti pe toata perioada desfasurarii
practicii pedagogice;

Sa asiste, sa analizeze si sa aprecieze activitatile didactice si educationale
organizate si dirijate de catre studentii stagiari;

Sa verifice completarea portofoliului pentru practica;

Sa efectueze evaluarea si notarea rezultatelor obiinute de catre studenti la
practica pedagogica.

Obligatiile profesorului indrumator:

Sa creeze conditii optime pentru realizarea calitativa a practicii;

Sa colaboreze cu metodistul privind organizarea si desfasurarea practicii;
Sa organizeze si desfasoare lectia ,model” pentru studenti;

Sa asigure instruirea studentilor in completarea documentelor scolare;
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Sa asiste, sa analizeze si sa aprecieze lectiile planificate si realizate de catre
student;.

Obligatiile studentilor practicanti:

Sa respecte regulamentul de uz intern al institutiei preuniversitare, unde fsi
desfasoara stagiile de practica;

Sa participe la instructajul de initiere a stagiilor de practica;

Sa participe la intalnirea cu conducerea institutiei de invatamant in care
desfasoara practica;

Sa identifice resursele materiale necesare desfasurarii activitatii didactice:
local, sali, dotare;

Sa studieze lucrari de specialitate cu continut psihopedagogic, metodologic,
legislatia scolara si documentele curriculare utilizate de profesor;

Sa asiste si sa participe la analiza activitatilor didactice, conduse de catre
profesorii indrumatori si de catre colegi;

Sa se consulte cu metodistul si profesorul indrumator pentru realizarea cu
succes a activitatilor didactice;

Sa proiecteze, sa conduca si sa evalueze activitatile didactice;

Sa elaboreze materialul didactic si sa il valorifice in activitatile (educationale)
sustinute;

Sa manifeste inteligenta, constiinciozitate, responsabilitate, spirit de disciplina,
spirit creativ si activ in organizarea activitatilor didactice si educationale cu
elevii;

Sa aiba atitudine binevoitoare, respect si stima fata de personalitatea elevului;
Sa dea dovada in relatiile cu colegii, lucratorii institutiei de invatamant de tact
pedagogic;

Sa realizeze intreg continut al sarcinilor destinate practicii pedagogice;

Sa elaboreze un portofoliu pentru practica;

Sa prezinte metodistului, In termen de 10 zile de la finalizarea practicii,
documentatia pentru verificare.

Sa participe la conferinfa de totalizare a practicii cu materialele elaborate si
rapoartele

de dare de seama.

Continutul portofoliului:

1. Raportul privind organizarea si desfasurarea practicii pedagogice;

2. Registrul pentru practica pedagogica, in care se prezinta: rezultatele studentului
practicant la practica pedagogica, activitafi didactice conform planului-cadru de
fnvatamant, activitati extrascolare (de educatie) si complementare procesului de
fnvatamant, activitati de dirigentie;

3. Fise de observatii a activitatilor asistate la colegi;

4. Fise de observatii a lectiilor profesorului;
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5. Orarul lectiilor clasei, orarul sunetelor, evidenta frecventei si insusitei curente a
clasei;

6. Patru proiecte didactice;

7. Proiect didactic de activitate extracurriculara;

8. Studiul unei metode de predare a limbii engleze (maximum 3 pagini);

9. Proiectul de lunga durata la disciplina predata (pentru perioada practicii),

10. Materialele didactice utilizate Tn cadrul activitatilor didactice sustinute;

11. Caracteristica psihologo—pedagogica a elevului/a clasei;

12. Caracteristica studentului, cu nota finala, vizata de catre institutia de invatamant
in care s—a desfasurat practica pedagogica.

Structura portofoliului digital:

1. Prezentarea autorului (studentului) (locul nasterii, studii, interese);

2. Crezul profesional (motto si citate despre educatie care reflectd convingerile
personale);

3. Registrul pentru practica pedagogica, in care se prezinta: rezultatele studentului
practicant la practica pedagogica, activitati didactice conform planului-cadru de
invatamant, activitaii extrascolare (de educatie) si complementare procesului de
invatamant, activitati de dirigentie;

4. Caracteristica studentului, cu nota finala, vizata de catre institutia de invatamant
in care s—a desfasurat practica pedagogica

5. Caracteristica grupului de elevi cu care s-au desfasurat lectiile de limba engleza
6. Planuri de lectii curente (4), planul lectiei (activitatii) extracurriculare (1);

7. Studiul unei metode de predare a limbii engleze (maximum 3 pagini);

8. Fise de observatii a activitatilor asistate la colegi;

9. Fise de observatii a lectiilor profesorului;

10. Formular de autoevaluare;

11.Proiectarea de lunga durata la limba engleza (pentru perioada practicii).

12. Reflectarea experientei de predare prin continut demonstrativ (cele mai bune
experiente,

videoclipuri, imagini, materiale didactice, metode, tehnici, strategii, sarcini utilizate);
13. Concluzii.

14. Contacte.

Competente prealabile pentru a fi admis la practica pedagogica. Studentul trebuie
sa posede cunostinte si competente, prevazute de cursurile:

1. Didactica specialitatii (limba engleza),

2. Cursuri de limba engleza (nivel B2),

3. Pedagogia,

4. Psihologia.
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Etapele si continutul practicii pedagogice:
l. Perioada pasiva — saptamana |

Prima intalnire cu profesorul indrumator si clasa la care studentul va preda.
Familiarizarea cu elevii;

Asistarea la lectiile ,model” sustinute de cadrele didactice din institutia de
invatamant.

Familiarizarea cu documentatia scolara (catalogul, proiectul didactic de lunga
durata, etc.);

Familiarizarea cu planul de activitate a institutiei de invatamant, activitatile
comisiei metodice, a activitatilor cu parintii;

Proiectarea lecfiiilor pentru urmatoarea saptamana.

Il. Perioada activa—saptamana II-llI-IV-V

Predarea de catre fiecare student a orelor la disciplina limba engleza in baza
proiectelor elaborate anterior;

Asistéri reciproce a studentilor practicanti la orele realizate de catre colegi. In
urma asistarii studentii practicanti vor face analiza lectiilor predate;

Pregatirea materialului didactic pentru lectiile predate;

Proiectarea lectiilor pentru urmatoarele saptamani;

Completarea portofoliului studentului practicant, elaborarea raportului final de
practica pedagogica;

Totalizarea rezultatelor activitatii practicantilor.

In termen de 10 zile de la finalizarea practicii pedagogice, studentii prezint&
portofoliu cu documentatia la metodistul de la Catedra de limbi si literaturi straine
pentru verificare si sustinerea in continuare a examenului.

Evaluarea stagiilor de practica pedagogica:

Stagiile de practica se apreciaza cu note de catre:

Mentorul la stagiile de practica (va pune note in baza lectiilor promovate si o
nota la activitatea extracurriculara).

Metodistul de la Catedra de limbi si literaturi straine

Criteriile de apreciere a stagiilor de practica pedagogica:
Evaluarea stagiilor de practica se realizeaza atat pe perioada de desfasurare a
practicii, cat si la finalizarea acestei activitati.

Forme de evaluare Modalitati de evaluare Procent din nota
finala

Examen oral Conferinfa de totalizare a 20%
practicii, prezentarea Power
Point (reflectia in grup)
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Aprecierea activitatii in | Asistarea metodistului la lectiile 20%

perioada practicii studentului stagiar
Calitatea portofoliului Aprecierea calitatii portofoliului 30%
Nota medie a | Note in baza lectjilor promovate 30%

profesoruluidin gcoald |si o nota la activitatea
extracurriculara

Evaluarea curenta, pe durata practicii, se efectueaza de catre conducatorul de
practicd si reprezentantul institutiei de invatamant preuniversitare, luand in
consideratie participarea studentului la activitatile didactice incluse in programul
practicii.

La evaluarea finala, stagiile de practica se apreciaza tindnd cont de referinta
profesorului institutiei de Tnvatamant in care stagiarul a desfasurat practica
pedagogica, calitatea sustinerii publice a raportului, calitatea realizarii portofoliului,
aprecierea activitatii In perioada practicii, aprecierea conducatorului de la catedra de
limbi si literaturi straine.

Notele obtinute pentru stagiul de practica se includ in rezultatele sesiunii
respective de examinare, se iau in considerare la calculul mediei reusitei academice
a studentului.

Nota finala la practica de limba engleza se calculeaza astfel:

0,2 x nota de la examen oral + 0,2 x aprecierea activitatii in perioada practicii +
0,3 x nota medie a profesorului din scoala + 0,3 x nota pentru portofoliu = nota finala
la practica de limba engleza.

Model:

nota de la examen oral — 9 (noua)

aprecierea activitatii in perioada practicii — 8 (opt)

nota medie a profesorului din scoala — 8 (opt)

nota pentru portofoliu — 7 (sapte)

Nota finala=02x9+02%x8+03x8+03%x7=18+16+24+21=79
(nota finald se scrie in borderou atat cu cifre, cat si cu litere (7,9 (sapte,90)).
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INDEX OF ENGLISH TERMS
Ability 5
Academic achievement 61
Academic performance 56
Achievement evidence 26
Active pedagogical practice (teaching
internship) 54
Active stage (of pedagogical practice) 52
Analytic 7
Analyze 7
Aptitude 7
Assessment 24
Assessment of learner’s achievement 25
Asynchronous instruction 34
Attitudinal competencies 13
Authentic didactic materials 59
Baccalaureate (the) 9
Behaviorism 9
Bell schedule 50
Benchmark (outcomes) objectives 48
Blended learning 36
Bloom’s Taxonomy 64
Brainstorming 10
Bullying 10
Calendar planning 52
Calling the register 35
Class teacher 21
Classroom management 42
Code of the Republic of Moldova (the) 11
Cognitive 12
Cognitive competences 14
Collaborative Learning 35
Competence 12
Competencies 14
Comprehension 15
Connotation 16
Constructivism 17
Continuing Professional Development 21
Cooperative learning 41
Credit 18
Cross—curricular 18
Curricular adaptation 7
Curricular area 7
Curricular cycle 11
Curricular documents 22
Curriculum 18, 53, 55
Curriculum integration 33
Curriculum performance standards 62
Debate 20
Denotation 21
Diagnostic test 66
Didactic (teaching) competence 12
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Didactic activity 5

Didactic aids 44

Didactic design 55

Didactic game 37

Didactic goal 60

Didactic means 45

Didactic task 60

Didactic unit 68

Didactics 21

Differentiated instruction 32
Differentiated learning 34
Directed activity 6

Diversity 22

Drilling 27

Dyslexia 20

Educability 22

Education 22

Educational context 61
Educational environment 7
Educational ideal 32
Educational laws 39
Educational management 42
Educational marketing 43
Educational system 61
Educator 23

Empirical fact 28
Epistemology 24

ERRE lesson (the) 39
Evocation (stimulating interest) 26
Examination 26
Experiential Learning 36
Explanation 27

Extension 27
Extracurricular activity 6
Extrapolation 27

Feedback 28

Final assessment 25
Flipped Learning 29
Formal education 23
Formative assessment 24
Forms of activities 29
Forms of organizing teaching activities 29
Framework objectives 48
Frequency attendance tracking 26
General competences 14
Group of students 12
Gymnasium 30

Habitude 20

High School 40
Higher—order thinking skills 5
Homework 42



Individual work 41

Informal education 23

Initial test 66

Inquiry—Based Learning 34
Intercultural communication 15
Interdisciplinarity 33
Interdisciplinary approach 5
Interpersonal communication 15
Introspection 8

Item 33

Knowledge assessment 69
Know-how 38

Learning 34

Learning activities 6

Learning contents 18

Learning efficiency 23

Learning outcomes 60

Learning strategies 63

Learning tasks 60

Learning unit 68

Lecture 54

Lesson 39

Lesson attendance 8

Lesson closure 66

Lesson plan 55

Lessons schedule 50

Level of education 47

Lifelong learning standards 62
Long-term planning 52
Long-term project 55

Lyceum 40

Management 42

Managerial competence 13
Mentor 44

Metacognition 43

Methodist 45

Methodological competence 13
Methodological-scientific work 40
Model sentence 46

National Assessment Exam (the) 25
Object of education 50

Objective 48

Observation sheet 28
Operational (learning) objectives 48
Organization of the teaching process 50
Outcomes 59

Outcomes of education 28

Pair work 41

Passive pedagogical practice (teaching
internship) 54

Passive stage (of pedagogical practice)
52
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Pedagogical (teaching) load 49
Pedagogical approach 19
Pedagogical aptitude 7
Pedagogical blockage 10
Pedagogical communication 15
Pedagogical context 61
Pedagogical development 21
Pedagogical handicap 31
Pedagogical judgment 38
Pedagogical language 40
Pedagogical laws 39
Pedagogical modeling 45
Pedagogical module (unit) 46
Pedagogical objectives 49
Pedagogical reflection 58
Pedagogical resources 59
Pedagogical software 61
Pedagogical strategy 63
Pedagogical taxonomy 64
Pedagogical technology 65
Pedagogical test 66
Pedagogical thinking 30
Pedagogical values 68
Pedagogical vocation 69
Pedagogy 51

Performance 51

Performance descriptors 20
Performance indicators 32
Portfolio 53

Preschooler 54

Presentational communication 16
Primary education 37

Primary school 64

Primary school teacher 37
Productive activities 6
Professional competences 14
Project of the learning unit 56
Psychological climate 11
Psychological-pedagogical characteristic
of a classroom 10
Psychological-pedagogical characteristic
of a student 11
Psychopedagogical competence 13
Psycho—motor objectives 49
Psychopedagogical characterization form
of the student 28

Pupil 64

Quantifiable results 59
Reading 38

Receptive activities 6
Reference objectives 49
Reflection 57



Register (for teaching practice) 58
Report of teaching training practice 57
Research method 45
Scaffolding 61

Scale 9

School 63

School adaptation 7
School age 69

School area 70

School day 70

School discipline 21
School grade 47

School group 31

School hygiene 32
School library 9

School mark 47

School register 58
School textbook 43
Scientific competence 13
Self-awareness 8
Self-discipline 8
Sense—making 57

Small group work 41
Social competences 14
Special needs education 56
Specific competences 14
Specific objectives 49
Staged design 55
Stages of a lesson 24
Stress 63

Student 24

Student characteristic 11
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Student—centered Learning 35
Summative assessment 25
Supervisor 44, 45
Synchronous instruction 33
Taking attendance 34

Target language 40
Taxonomy 64

Teaching 54

Teaching degree 31

Teaching load 47

Teaching methodology 45
Teaching methods 44
Teaching practice 62
Teaching techniques 55
Teaching tools 44

Team building 65

Teamwork 41

Test 66

Text type 67

Textbook 42

Theories of learning 65
Theory of education 65
Think—pair—share 57

Total Physical Response (TPR) 67
Transdisciplinary approach 5
UNESCO 67

UNICEF 67

Unit of competence 68
Universal Design for Learning (UDL) 19
University autonomy 8
Verbalization 69

Weekly planning 52

Working in pairs 41

Zone of Proximal Development (ZPD) 70



ANEXE

Anexa 1.

Reflective prompts that can encourage self-reflection and professional
growth for future teachers. The use of these prompts as a guide will help the
students continuously improve their teaching practices in the context of teaching
English as a foreign language. Do not forget that reflective practice is essential for
future teachers’ ongoing development as language teachers.

1.

Reflecting on Teaching
Practices

What teaching strategies have been most
effective in engaging students in the
learning process?

How do you differentiate instruction to
meet the diverse needs of your students?
What challenges have you encountered in
the classroom, and how have vyou
addressed them?

How do you incorporate student feedback
and reflection into your teaching?

Assessment and
Feedback

How do you use formative and summative
assessments to gauge student learning
and provide feedback?

How do you ensure fairness and equity in
your assessment practices?

What strategies do you employ to help
students set and achieve learning goals?

Classroom
Management

How do you establish a positive and
inclusive classroom environment?

How do you handle disruptive behavior
and promote a respectful learning
community?

What strategies do you use to promote
student responsibility and self-discipline?

Professional Growth
and Development

How do you stay updated on current
research and best practices in education?
What professional development
opportunities have you pursued to
enhance your teaching skills?

How do you seek feedback and support
from colleagues and mentors?
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Reflecting on Student
Learning

How do you assess and monitor student
progress and understanding?

How do you use assessment data to inform
your instructional decisions?

How do you adjust your teaching
strategies based on the needs and
interests of your students?

Classroom Language
Management

How do you create a language—rich
environment that supports English
language learning?

How do you provide clear instructions and
explanations using English as the medium
of instruction?

What techniques do you employ to
encourage student participation and
engagement in English?

Technology Integration

How do you effectively integrate
technology tools and resources to
enhance language learning?

What digital platforms or applications can
support English language teaching and
learning?

How do you assess the quality and
suitability of digital resources for language
instruction?
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Anexa 2.

84



“uopanasu sewmwelf pupdre uo snooy sss|
s ‘paziseydws aue sspanoe Bupyeads pue
Busuaysr ~aanosesd wayed pue sjpup sagnadal
yBnouy) s)nys jeio Buidojaasp uo 88ENI04

JOHLIWN
IYNONIT-0lANY =

“s[1s Bunum pue Bujpeas

uo siseydwe sasepd Y ysyybug pue sbenbue
BAIJEU U} UBaMIS] UDJE|SUEL] PUE S3[NnJ
Jewwesh o Buyaes) uxdxe suyl U0 585N004

JQOoHL13IW
NOILVISNVHL-HVYIWWYHO -+

“suonoe [easfyd yim

abenbue| Guneioosse 'Jayosea) ay) Ag uansib
SUIONISUI PUE SPUEWALCD 0 pundsal
sjuepns “Buuses) abenbue) aosopuial

0] EUD[IDE puUE Juawanow jessdyd sazipyn

ISNOdS3d
TYIISAHd TV10L *

\

\

WooJUsseD

U3 ul N30 (yomawoy ybnonp suop

uaaq aney Ajeuonipes) pinom yaym) vonesydde
uossa| pue spdasuoco yum yuswabefua

Jadasp SfiyMm BUI0Y JE pEMBIA BIE BUDEEET

WOOYSSY1D d3ddild -

"UDNESUELL UEL Jeyiel Buuesw

PUE JHEJU0D LD SN0 B Yiim ‘paznuond aie
wswdojansp LIBNOQEDOA PUE WH)ENUNULIOD
|B40 "woossseps ayl ul abenbue)

yafise) ayj jo @sn Joeup auy) seziseydwy

QJOH13W 123410

T 7

adnessy)|

10 'fuoysny ‘sousas se yons ‘seunjdissip
snouen wouy soidoy Bupodya sppym

ysnBu3 wes| spUSpMS JUSU0D J8jiew jaalgns
Jo Apnys ayy yum Buiwses) abenbue) sajeibayu)

NOILDONHLSNI
a3isva-1N3ILNOD =

S

~

"ELIONENYE 84l -[2aJ pue

Buinjos-wapgoid ybnonp Bunes) aBenbue)
sajowosd yaeosdde sy | “jeob syoads

e ananyoe oy ysyhug yo asn ayy sunbas

1681} S§5E) [nyBuiwesw uo I0M SIUBPNIS

ONINYY31 Q3SVa-ASVL -

BIyE

abenbue] nayy dojaasp 0} SYEE] PUE SSIIAMIDE
nyBuueaw w abebus syuapmg -aBenbue]
1afiie) 8U) Ul UDNIEIBIU] PUE UDEDIUNLLILIOS
DQUSYINE Jo 85N B4} saziseydwgy

ONIHIOVIL 39VNONY1
JALLYIINNWWOD =

aoustiade Bupues) pazneuosiad pue sjqxay
e Buppraoud ‘samanoe Bupies) supguo yym
UDINIIEU] B0R)-0]-828) [EUNPPEL Buuiquog

ONINYdY31 d3aN3Tg -

85



‘Buriojusw lead

"suolnen)is plom—feal
aje|nwis jey) syse|

uoneloge||0)

‘0ljojH0d

((60jq e Bunum)
sjoelold aAneIOge[|0)

uonew.oul yoleasal
p|noys Asy| ‘uoneunsap
o1j198ds e 10} uoneoseA

e ue|d 0} syjuapn)s

ysy :uonduosaq AlAnoy

‘|leob

ol10ads e ysiidwoooe o} abenbue| asn
Aay) a1aym ‘saljiAnoe Jo syse) |njbuluesw
ul sjuapnjs Buibebus uo sesnooy ]

uoneoe/ e Buluue|d Buiuiea paseg-ysel | ¢
SMaIAIBU|
abueyoxg uonew.oyu|
suolissnosig ‘uoljewojul
pleD—a|0Y | aleys pue a)eaiunwwod
) 0] abenbue| 106.1e)
-SUoREUSSald 9y} 8sn 0} syjuapn]s ‘syse} |njasodind pue onuayjne
Buieys uopeuniol abeinoou3 “Jeuped ul Buibebuas ajiym sjis abenbue|
‘Aanoy mesbir JIay] mouy 0} 186 0] J18y} dojeasp 0} syjuspnis mc_>>o__m ‘asn
. suonsanb ay) Buamsue | abenbue| pue ‘uoioeISIUI ‘UOIIEDIUNWIWOD
-uoissnasiq Jo 81eqeq pue Bupjse suiny InyBuiueaw ajyowold saIAloe 8say |
‘syse | SO e} JUapn}s yoeg "sal)IAljoR aAnoelaul ybnoayy
BUIA0S—Wa|qOId ‘'suonsanb malnlayul Aousiolyoud abenbue| seyowolud pue
. JO 1Sl B ym way) uonesIuUNWWOD ajl|—|eal saziseydwa |
HI0M [ENPIAIPU] ‘de9 uonewlojul | gpiroid pue dn syuspnys
SLIOM SSE[D B/OUM “Kerg—ojoy | B :uonduoseq Ayanoy (1L792)
MB3IAIBIU| Jied Buiyoea] abenbue] aAesIUNWIWOY | |
}JOM JO WO SaI}IAI}OR IO Ajanoe jo adA spoyja\ jo sadA) | "IN

"¢ exauy

86



yiom dnolo

[enpiaipu]

‘sheld 9|0y

‘S9110]S UOIOY

.SAeg uowig, Jo sweb e
Aeld :uonduossq AlAnoy
sAeg uowig

(¥d1) esuodsay |eaisAyd |ejoL

‘Ydom dnoub ‘|jenpiaipu|

‘obe|j0o e g1ealn
100loud dnoub e ayep
!M3IAJB)UI UB JoNpuo)

‘{(sjeuanol

Buipeal) sixa)
onuayjne buissnasip
pue Buipeay

ooqg-iaded/eybip
e Jo uodal e Buneald
)Se)} paseq—juajuo)

"JUS1U0D BOUBIOS
yum Buiuies| abenbue|
sajelbojul AyAnoe siy |

'SUOISN[OU0D JIBY) pue
‘syinsaJ sy ‘yuswiiadxs
ay} urejdxa 0}

ys1buz ui uoneussaid
e ajedalid pue
‘SUOIJBAISSQO PI0ODal
‘uswiiadxe ay) wiopuad
pinoys Asy] ‘1onpuod
0] Juswiadxa 92uUsl0S
e sjuapnis ubissy
:uonduosaq AlAnoy
uoljeyuasald
Juswiledxg aousIog

JUBU09 O Jajjew Joalgns jo Apnys
ay} yum Buiules| abenbue| sejeibajul 1ey)
Buiyoea) ebenbue| 0} yoeoidde ue s j|

(190) uononisu| paseg—jusjuo)

‘uonejussald

pue ‘Bupjew

—uoisioap ‘Buliayieb
uolnewJojul Joy ysibug
Buisn sasinbai ysey siy |
'sse[o ay} 0} ueid Jisyy
wesald pue ‘Alelauni ue
a)ealo ‘eoe|d ay} 1noge

87



yiom dnoluo
‘YJOM BAlBIOgE||0D)

MJOM |enpIAIPU|

‘@oloeld pue
uoneue|dx3 Jewwels)

‘sishjeuy
pue uoisuayaidwo)
Buipeay

‘Buiuiened 9ousjuesg
‘s||uQ Jewwels

‘sesioJexg uone|suel |

"S[|IMS uone|suel)
sdojoAsp pue sainjonis
[eonewwelb uo sasnooy
Auanoe siy| -ebenbue|
BAlleU Jiay) ojul

wiay} ajejsuel) 0} wayy
yse pue abenbue| 106.e)
By) Ul S90UdJUSs JO 18S
B Y}IM SJUSapnj}s apinoid
:uonduosaq AlAnoy
uolle|suel| 8ouUduUaSg

"S9SI0J9X8 pue suoljeue|dxs

abenbue| aAijeu Buisn usyo ‘sajnl
Jewuwelb jo Buiyoeas) Jo1jdxs ay) pue
S9OUB)USS JO UOIjB|SURI] BY} UO SaSNI0} }|

POY}o|N uoljejsuel | —lewwels)

(‘se@ouslayaud

pue spaau

J1I8y} 8}B2IUNWWOD

0} abenbue| Apoq

pue ‘suoissaldxa |eloe)
‘saunysab asn Aay])

‘uonepia yud.l

‘suoloe
[eaisAyd ybnouys s|iis
Buluaysi| pue Alejngqesoa
saoJojulal Alianoe

SIy| ‘pauonuawi si
.SAes uowig, uaym Ajuo
SpUBLILWIOD 8Y) MO||O}
pINoys Ssjuapnis ,, sawi
aaJiy) dwnl ‘sfes uowig,
10 ,8s0u InoA yonoy
‘sAes uowig, se yons
‘ys1jbu uI spueLIWOD
sanIb Jayoes) ay) alaym

indui

abenbue| 0] puodsal pue puelsiapun
slauses| d|ay 0} sjuswsAowW pue

suonoe |eaisAyd Jo asn ay} seziseydws }

88



yomwes |
‘Yiom dnous

JOM [enpIAIpU|

‘uonduosaq ainyoid
-uonejplq
‘Aejd—a10y

‘S8J0J1D UONBSIBAUOD

0] W8y} YSYy "spJom
AlejngeooA jJualayip
Bunuasaidas sainyoid jo
SOLI9S B Sjudpnis Moys
:uonduosaq Auanoy
uoIjBeIo0SSY

ain)old Alejngqeoop

ybnouyy buluies| abenbue| aAEOILNWIWOD
pue aAisiaww|) “ebenbue| aAieu
,SJuapnjs ay} ul uoijeue|dxas Jo uole|sued)
OU JO 93}| YlIM ‘WO0ISSE|D 8y} Ul
abenbue| 196.e) Jo asn ay) saziseydwa j|

poyja| 303410

ylom wes |
‘}OM [enplAlpu|
‘uoneday

‘Sal)IAIOB Pa||0AU0D

s|ua
‘sanbojeiq

"uoneuolul

pue uonelounuold
1081100 U0 Buisnooy
‘s@ouajuas Jo saselyd
ayj jeadal pue [apowl
s Jayoea) ay) 0] uals||
Sjuapn)g :Jayoes}

ay) Jaye 1eaday

‘Aouany)

pue uoneunuoid uo
Buisnooy ‘sdnoub |jews
J0 sJied ul soleuads
Jo sanbojelp ay} 1no joe
pinoys Asy] ‘eanoeud
0] sulaned abenbue|
ol10ads yjm soleusds
Aejd—aj0. 1o sanbojelp
sjuapnis ubissy
:uonduoasaq AlAnoy
sheld

—o|0y pue senbojeiq

"'sain)on)s [eonewwelb Jo Alejsew pue
uoljelounuold 8)eindoe UO SNJ0J B UYIm
‘@onoeud paulened pue sjjup aAliadal
ybnouy s|iys Buyeads pue Buiuals
10 Juswdojanap ay} soziseydws |

poyja\ jenBuiq—oipny

SVETE
AJelsyT Jo uone|suel |

89



{SOW02)N0

Buluies| eoueyus 0}
sanbiuyoa) uonexe|al
pue ‘Alabew

papInb ‘suonewuiye
aAljisod Bunealn

‘uonisinboe
abenbuej 1o}
a1e)s aAndaoal Alybiy

{UOISSOS MBIADY

‘MaInay anlsabbnsa(g
‘lesieayay jua|is

‘uonezijensip
uum Aejd—ojoy
‘Buiuies] Aiejngeoon

paoueyuI-oISn|\

‘aJaydsowie Buiules)
paxe|al pue aAlisod

B 9)ealo 0] swie AlAioe
siy] “Jeyeads aAneu

B Y}IM UOIBSISAUOD

e Buiney Jo juelnejsal
e 1e poo} Buusplo

Se Yons ‘S}xajuod
Buiyeads—ysibug
JUaIByIp Ul SBAjasWaY}
9ZI[ensIA sjuspnys
ajlym punolbxoeq

ay}] ul a1snw Buixe|al
Ae|d :uonduasaq AjAnoy
uoljezijensi/\ pue 2Isny

‘uonuajal Alowsw pue uolnisinboe
abenbue| aoueyua 0] sanbiuyos)
aAl1sabbns pue ‘uonezijensia ‘oisnw

Jo @sn ay} ybnouiy) JuswuodiAus Bulules)
aAlIsod pue paxejal e 8)ealo 0] swWie |

eipadojsabbng

uone|sues | 1yBIS

:SONIANOY
ge abenbue

-S8NIAOY
deo uonew.Joju|

‘Buijeiliors

‘sawen) abenbue]

"uolje|suel; uo bulfjal
1noyjyim abenbue| 106.e)
ay} u1 Apoauip suiyy

0} sjuapnjs sabeinoous
Aianoe siy] -ysiibug

ul @as Aay) suoioe

J0 s)098[qo ay} sweu

("1x@1u09 pue
‘sple |ensiA ‘sain)sab ‘suolen)is aji|—ea.

90



Anexa 4.

The list of Learning Products from the National Curriculum Recommended for
Differentiated Instruction

* LAPBOOK

* PHOTO ESSAY

+ CROSSWORD

* VIDEO ESSAY

+ CARTOON

+ COMICS

*+ POSTER

* DIGITAL BOOK

+ 3D PROJECT

+ POEM

* GRAPHIC ORGANISER
+ ESSAY

* CHART

* COLLAGE

* DRAMA

* PLAY

+ MP3 AUDIO

* INFOGRAPHIC

* ARTICLE

* INTERVIEW

* WORKSHEET

* FLASHCARDS
DRAWING

* GOOGLE SITE

* BLOG

* INSTAGRAM PAGE
* FACEBOOK PAGE
* MAGAZINE

* NEWSPAPER

* PORTFOLIO

* BLOG POST

* FACEBOOK POST

* SURVEY

* QUESTIONNAIRE
* FLYER

+ AGENDA

* RECIPE

* SCRAPBOOK

* DESCRIPTION

* TEXT MESSAGE

* EMAIL

* SUMMARY

* PARAPHRASE

* BROCHURE

* WISHLIST

* TIMETABLE

* REVIEW

* SCENARIO

* WORD LIST

* MOVIE SCRIPT

*+ POSTCARD

+ JOURNAL

* DIARY

* TRAVEL ITINERARY
* LETTER COMPLAINT
* REQUEST

* ORDER

* STORY

* LECTURE

* CONVERSATION

* TED TALK SPEECH
* DEBATE

* TRANSLATION

* INTERPRETATION
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Anexa 5.

A list of digital tools designed to enhance the English classroom experience,
benefiting both teachers and students by fostering an interactive and
captivating learning environment.

No | Function Description Digital tool

Language Instant translation tool for helping | Google Translate
1. | Translation |students understand content in
different languages.

2. | Collaborative | Cloud-based word processing tool Microsoft Word Online

Writing for real-time collaborative writing
and editing.
3. | Writing A platform that allows students to | Storybird

(storytelling) | create visual stories by selecting | https://storybird.com/
artwork and writing accompanying
text.

4. | Writing Helps students develop their | WriteReader

writing skills by creating their own | https://www.writereader.com/
digital books with text and
illustrations.

5. | Writing An online writing assistant that | Grammarly

helps students improve their | https://www.grammarly.com/
grammar, spelling, and writing style
by providing suggestions and
corrections.

6. | Writing Offers  comprehensive  writing | ProWritingAid

analysis, including grammar, style, | https://prowritingaid.com/
readability, and plagiarism checks,
helping students refine their

writing.
7. | Reading Provides a collection of fiction and | ReadWorks
non-fiction passages with | https:/www.readworks.org/

comprehension questions and
vocabulary activities, tailored to
various grade levels.

8. | Reading Offers a digital library of thousands | Epic!

of books for kids of all ages, | https://www.getepic.com/
including fiction, non-fiction, and
educational books, with interactive
features and quizzes.

9. |Reading Offers a collection of free e-books | Oxford Owl

for children, organized by age | https://lwww.oxfordowl.co.uk/
group, with interactive features and
accompanying activities.
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10.

Listening

Offers a collection of listening
activities and quizzes at different
levels of difficulty.

ESL-Lab
https://lwww.esl-lab.com

11.

Listening

Provides news articles at different
levels of difficulty, accompanied by
audio recordings for listening
practice.

News in Levels
https://www.newsinlevels.com

12.

Listening

Encourage students to explore
various podcasts related to their
interests or English language
learning, such as
"EnglishClass101" or "TED Talks
Daily."

Podcasts
https://www.englishclass101.com/

https://www.ted.com/podcasts/
ted-talks-daily

13.

Listening

A free audio editing software that
allows students to record, edit, and
listen to their own voice recordings.

Audacity
https://www.audacityteam.org

14.

For teachers

A platform that allows teachers to
create interactive lessons with
multimedia content, quizzes, and
virtual reality experiences.

Nearpod
https://nearpod.com

15.

For teachers

A game-based learning platform
that allows teachers to create
interactive quizzes and engage
students in friendly competitions.

Kahoot
https://kahoot.com

16.

For teachers

Helps teachers create interactive
video lessons by adding questions,
comments, and assessments to
existing videos.

Edpuzzle
https://edpuzzle.com

17.

For teachers

Offers a variety of interactive study
tools, including flashcards,
quizzes, and games, to enhance
vocabulary and content retention.

Quizlet
https://quizlet.com

18.

Collaborative
learning
(teachers
and students

Offers a virtual bulletin board that
allows collaboration and sharing of
ideas and resources.

Padlet
https://padlet.com

19.

Tool to make
presentations

It is a versatile design tool that
employs Al to help teachers and
students create visually appealing
presentations. It offers
customizable templates, Al-driven
design suggestions, and a user-
friendly interface.

Canva
https://www.canva.com
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20. [ Tool to make | It utilizes Al to help teachers and | Gamma
presentations | students design and deliver | https://gamma.app
engaging presentations. It offers
features like automatic content
generation, layout suggestions,
and real-time audience interaction.
21. | Video It is an Al-powered video creation | Lumen5

presentation | platform that transforms text-based | https://www.lumen5.com
content into engaging videos. It
offers a quick and user-friendly way
to produce captivating videos by
analyzing the provided text and
generating visuals.

22. | Lesson It can adapt any text or article for | Diffit

designer any reading level; get quick | https://beta.diffit.me
informational texts for any topic -
with vocabulary, comprehension
checks, and more;

As a teacher trainer, here are some ideas and strategies for integrating
technology into teaching and learning for English teachers:

1. Use interactive whiteboards or smart boards to enhance classroom presentations
and engage students in interactive activities.

2. Encourage the use of educational apps for language practice, vocabulary building,
and grammar exercises. Some popular apps include Duolingo, Quizlet, and Memrise.

3. Incorporate multimedia elements such as videos, podcasts, and online articles into
lessons to provide authentic language input and promote listening and reading skills.

4. Utilize online collaborative platforms like Google Docs or Padlet to facilitate group
work and collaboration among students.

5. Create digital portfolios for students to showcase their work and progress
throughout the course. Tools like Seesaw or Google Sites can be used for this
purpose.

6. Integrate online discussion forums or blogs to encourage students to express their
thoughts and engage in written communication in English.

7. Explore virtual reality (VR) or augmented reality (AR) tools to provide immersive
learning experiences, such as virtual field trips or simulations.

8. Make use of language learning websites and platforms like BBC Learning English,
FluentU, or Cambridge English Online, which offer a variety of resources, exercises,
and interactive activities.
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9. Encourage students to create multimedia projects using tools like PowerPoint,
Prezi, or video editing software, allowing them to demonstrate their language skills in
a creative way.

10. Stay updated with the latest trends and advancements in educational technology
by attending workshops, webinars, or conferences, and sharing these resources with
fellow teachers.

Pay attention at the following rules for using digital tools in the classroom:

1. Set Clear Objectives: Clearly define your learning goals and outcomes before
using any digital tool, ensuring they align with your lesson's purpose.

2. Select Suitable Tools: Choose age-appropriate and relevant digital tools that
match the subject and your students' abilities.

3. Provide Precise Instructions: Clearly explain tool usage through step-by-step
instructions, videos, or demos to ensure students comprehend its functionality.

4. Establish Behavior Expectations: Teach responsible technology use, covering
digital etiquette, safety, privacy, and respectful online behavior.

5. Offer Guidance and Support: Assist students by offering resources, templates, and
monitoring their progress, intervening when needed.

6. Encourage Collaboration: Utilize tools that enable group projects, discussions, or
editing to foster teamwork and peer feedback.

7. Monitor and Assess: Regularly track student engagement and progress, employing
formative assessments to gather insights and provide feedback.

8. Address Technical Hiccups: Be ready to resolve technical problems promptly to
minimize disruptions during lessons.

9. Reflect and Improve: Evaluate the tool's effectiveness through student feedback,
considering its impact on engagement and learning outcomes.

10. Embrace Innovation: Stay updated on new tools and technologies, continuously
exploring options that enhance student learning experiences.

11. Remember, digital tools are meant to enhance, not replace, your teaching
methods. Use them thoughtfully to enrich your curriculum and empower your
students' learning journey.
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Anexa 6. Creating an Inclusive Environment in the English Classroom

Creating an inclusive classroom is essential for the success of all students. In this
presentation, we will explore different activities that promote classroom inclusion.
Teachers have the responsibility to foster an inclusive learning environment in their
classrooms. Through the use of appropriate strategies and a willingness to overcome
challenges, they can create a space that is welcoming and supportive of all the
students.

Defining an Inclusive Classroom

An inclusive classroom accommodates all students, regardless of their individual
backgrounds, abilities and needs while promoting a collaborative and open learning
environment. An inclusive setting creates a sense of belonging and acceptance that
helps students feel valued, respected, and successful.

The Importance of Creating an Inclusive Classroom

“Inclusion in the classroom is not simply about accommodating the diverse needs of
the students; it is also about creating a learning environment in which all students
feel welcome, respected, and valued.

Creating an inclusive environment in the classroom not only fosters academic growth,
but also promotes social and emotional development. When students feel safe and
supported, they are more willing to take risks, explore new ideas and learn from their
mistakes.

Strategies for Promoting Inclusivity

Positive Reinforcement Indmdua!lzed Active Listening
Instruction

Encourage students to | Recognize students’ | Encourage students to
respect and celebrate their | unique learning needs |listen actively to each
peers’ unique qualities and [and adapt teaching | other’s ideas,
perspectives. strategies accordingly. perspectives and
feedback.
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Anexa 7. Checklist for self-evaluation of an individualized teaching approach
(according to the type of the lesson)

No | Indicators The criteria for self-assessment Comments
to alarge |to an to a small
extent average extent
extent
1. | Organize the learning space

for students, taking into
account students' individual
learning and developing
needs.

Know and respect the
differences among students.

w

Treat students with respect.

Encourage each student to
develop his/her potential.

o

Treat students equally.

2

Stimulate communication
among students and mutual
collaboration.

Reduce barriers to learning by
creating conditions and
appropriate adjustments
(materials, teaching aids).

Express authority
constructively (my decisions
are made known to the
students, students' problems
are discussed and analyzed,
and optimal solutions are
identified).

Ensure compliance with the
rules of conduct during
lessons and intervene
appropriately in situations of
noncompliance.

Learning guidance / Organization of
perspective

the educational process from an individualization

1.

Teaching planning, taking into
account the learning process
of all students.

Lesson encourages the
participation of all students,
taking into account everyone's
potential and needs.
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Lessons stimulate
understanding and
acceptance of differences.

There is a concern to organize
group activities so that all
students feel valued.

Select teaching — learning —
assessment strategies based
on the potential and needs of
the student, taking into
account:

— the established learning
objectives, the learning
content;

— the student's own learning
style (auditory, visual,
kinesthetic);

— the type of predominant
intelligence (verbal-linguistic,
logical-mathematical, visual—
spatial, musical-rhythmic,
physical—kinesthetic,
naturalistic, intrapersonal,
interpersonal, existential)?

Design the teaching approach,
selecting/adapting teaching—
learning strategies to

the students' potential and
needs:

Examples of psycho —
pedagogical adaptations:

— develop individualized and
differentiated tasks according
to the potential and needs of
the students;

— select/develop stimulating
and suggestive teaching
materials;

— split larger tasks into smaller
tasks;

— provide simplistic, step—by—
step

instructions, with an algorithm
to be followed, vocabulary
simplification;

— offer to the student several
tasks of underlining, circling,
highlighting, ticking, drawing;
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— audio/video recordings;

— organize strategic position of
the student in the classroom
as well as at the desk;

— other (to be specified)

Use assistive technology and
equipment during the lesson
according to the needs of the
student with special
educational needs:

— reading devices: magnifying
glass, ruler/ set square when
reading;

— for writing:
computer/notebook with
keyboard and adapted
accessories;

— communication devices:
dictaphone, computer, tape
recorder, image projector;

— sound amplifier;

— software that converts the
sound into text;

—educational software;
—other (to be specified)

Collaborate with the support
teacher (organization and
conduct of the lesson
according to the ERRE
method).

Coordinate all actions,
curricular adjustments with the
administration of the
institution, the head teacher
and the child's parent.

Eva

luation of school progress of the

students with special educational needs

Evaluate students' progress
with reference to their own
previous achievements and
implementation of a
curriculum relevant to
students' potential and needs
that promotes their well-
being, development and
learning.

Appraise/evaluate students in
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accordance with the
achievement of the Individual
Education Plan (IEP)
objectives.

Develop individualized tests
for students with special
educational needs (for
students with adjusted
curriculum).

Adjust evaluation strategies
for students with special
educational needs.

Evaluation form (written, oral);
oral/written responses;
audiotapes;

100




Anexa 8. How will | know that I've created a developmental environment?

Characteristics of the developmental environment that can be noticed:

Positive and caring atmosphere— students are encouraged to express their
opinions, the needs and well-being of the student are taken into account.

The developmental environment is friendly and safe, interesting and attractive,
tailored to the needs of students.

Students are valued, praised, encouraged and appreciated for their efforts in
class.

The teacher focuses on the positive aspects and progress of the student, knows
the student's strengths, interests, preferences/non—preferences, abilities and
needs and builds on these in English lessons.

Every student feels welcome in the classroom.

Students help each other.

Students are actively involved in their own learning process.

Students learn through cooperation.

The rules of conduct in lessons are clear, flexible and are drawn up for the whole
class, and are respected by all, including the teacher; measures are discussed if
a rule is broken.

The teacher develops rules of conduct in lessons together with the students at
the beginning of the school year and adapts them in the process to the specifics
of the class and improves constructive disciplinary mechanisms.

(from TEFL: Through Inclusive Lenses in Moldova: Didactic support for English
Teachers from Secondary Education / coordinators: Ana Tibuleac, Diana Panfil ;
authors: Ana Tibuleac, Tatiana Lungu, Daniela MuncaAftenev, Diana Panfil; Peace
Corps Moldova. — Chiginau: S. n., 2023 (Print—Caro). — 259 p.: fig., fot., tab. Aut.
indicati pe vs. f. de tit. — Referinfe bibliogr. la sfarsitul art. — Financially supported by
USAID Moldova. — [60] ex. ISBN 978-9975-165-72-3. — ISBN 978-9975-165-73—
0 (PDF).
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Anexa 9.

Checklist for Self-Assessment of the Learning Environment in the Classroom

N Indicators Yes/N
o o
Physical Environment

1. | Is the classroom layout conducive to collaboration and interaction?

2. | Are there adequate resources and materials available for all students?

3. | Are there designated spaces for different learning activities?

Inclusivity

1. | Are all students treated with respect and fairness?

2. | Are diverse backgrounds and perspectives valued and celebrated?

3. | Are accommodations provided for students with special needs or
learning differences?

4. |Are there opportunities for students to express their identities and
cultures?

Collaboration and Communication

1. | Are there opportunities for students to work together in pairs or groups?

2. |Is effective communication encouraged and supported in the
classroom?

3. | Are students encouraged to share their ideas, opinions, and questions?

4. |lIs there a positive and inclusive classroom culture that promotes
collaboration?

Engagement and Motivation

1. | Are learning activities engaging and meaningful to students?

2. | Are different learning styles and preferences taken into account?

3. | Are students encouraged to take ownership of their learning?

4. | Are there opportunities for student choice and autonomy in learning
tasks?

Assessment and Feedback

1. | Are assessment methods varied and aligned with learning goals?

2. | Is feedback provided regularly and constructively?

3. |Are students involved in self-assessment and reflection on their
learning?

4. | Are students encouraged to set goals and monitor their progress?

Classroom Management

1. | Is there a positive and respectful classroom atmosphere?

2. | Are routines and procedures established to ensure smooth transitions
and efficient use of time?

Teacher-Student Relationships
1. | Do | establish positive and supportive relationships with students?
2. | Do | provide guidance and support to help students succeed?
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3. | Do | encourage cooperation, an atmosphere of mutual understanding or
am | only interested in the academic results? (a positive atmosphere
prevails in the classroom, students are encouraged to express their
opinion, the needs and health of the student are taken into account)

4. |Am | a flexible and sociable teacher? (assertive communication,
openness and positive attitude towards students, parents, responsibility
and conscientiousness, empathy and fairness in relation to the student's
assessment and situation)

Anexa 10
Fisa de asistenta la lectie
Institutia de invatamant:
Numele, prenumele studentului stagiar:
Numele, prenumele profesorului metodist:
Clasa in care se petrece lectia:
Disciplina:

Subiectul lectiei:

Tipul lectiei:

Mijloace de activizare:
o cuvantul viu al profesorului o Tnsarcinari individuale
o folosirea tablei o lucrul independent
o lucrul cu manualul o material ilustrativ

Explicarea materiei noi:

o accesibilitatea o ilustrativitatea
o logicitatea o sprijin pe materialul anterior
o evidentierea esentialului o utilizarea manualului

Fixarea si verificarea cunostintelor in cadrul lectiei:
o intuitiva o lucrul cu manualul o lucrul independent
o verbala O scrisa o in grup

Forme de lucru:

o frontal o individual o in grup
Metode didactice:

o explicatia o observarea o conversatia
o chestionarea orala o problematizarea o jocul didactic

o alte metode
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Lucrul pe acasa a fost dat:

o pana la sunet o dupa sunet

o cu explicatii o fara explicatii
Planificare si organizare:

o slab o suficient o bun o excelent
Utilizarea tehnologiei informatiei:

o a fost utilizata o nu a fost utilizata
Utilizarea timpului lectiei:

o rationala O nu prea rationala o nerationala
Totalizarea lectiei:

O se realizeaza O nu se realizeaza

Caracteristicile pedagogice ale studentului stagiar:

o exigenta o spiritul de observatie

o respectul fata de elevi o optimismul pedagogic

o flexibilitatea o vorbirea curenta si fluenta
Concluzii:

Lectia a fost: o creativa o construita logic o adaptata clasei o logica
incalcata

Obiectivele lectiei:
o realizate complet o realizate partial o nerealizate

Observatii:

104



Lesson Attendance Sheet

Educational institution:

Name of the trainee student:

Name of the methodist:

Class where the lesson takes place:
Subject:

Lesson topic:

Type of lesson:

Means of activation:

o teacher's speech o individual assignments
o using the blackboard o independent work
o working with the textbook o illustrative material

Explaining new material:

o accessibility o illustrativeness

o logic o building on previous material
o highlighting the essentials o using the textbook
Reinforcement and knowledge assessment during the lesson:

o intuitive o written

o verbal o independent work

o working with the textbook o in groups

Work methods:

o frontal (whole class) o individual o in groups

Teaching methods:

o explanation o conversation
o oral questioning o educational game
o observation o other methods

o problematization

Homework was assigned:

o before the bell (prior to the end of the lesson)
o with explanations

o after the bell (for completion after the lesson)

o without explanations
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Planning and organization:

o poor o sufficient o good o excellent
Use of information technology:

o was used o was not used

Use of lesson time:

o rational o not very rational o irrational
Lesson summarization:

o is done o is not done

Pedagogical characteristics of the trainee student:

o demandingness o pedagogical optimism
o respect for students o fluent and coherent speech
o spirit of observation o flexibility

Conclusions:

The lesson was:

o creative o adapted to the class

o logically structured o logical coherence violated
Lesson objectives:

o fully achieved o partially achieved o not achieved

Observations:
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