12. lamandecu, I.B. Stresul psihic din perspectiva psihologica si psihosomatica. Bucuresti:
INFOMedica,2002 251 p. ISBN/Cod: 973-9394-72-8

13. lamandescu, 1.B. Stresul psihic si bolile interne, Bucuresti; ALL, 286 p.

14. Mihailescu, A. O analiza a mediului educativ din perspectiva factorilor de stres la elevi. In:
Revista de Pedagogie/ Journal of Pedagogy. 2017 (2). LXV 67. p. 61-73. Disponibil pe:
https://revped.ise.ro/wp-content/uploads/2018/01/2017.-2.-61-73.-Mihailescu-A..pdf
http://www.umfcv.ro/files/c/u/Curs%204%20PSY %20MED%20-
%20Stresul%20Psihic%20-

CzU:371.21
PROBLEME MANAGERIALE INTALNITE DE PROFESORI IN ACTIVITATEA
DIDACTICA

SAVIN Irina-Isabella, prof. dr. ing.,

Colegiul Tehnic ,,Joan C. Stefanescu”, Iagi, Romania

Rezumat. Tehnologiile moderne de informatii si comunicatii pentru e-learning trebuiesc folosite in mai
mare masurd, recunoscand potentialul societatii informationale si a noilor tehnologii la capacitarea
maximd a potentialului acestor persoane. Accesul la noile tehnologii este o arie prioritard. Sunt necesare
eforturi de promovare a unor concepte de succes, in vederea evitdarii info-excluderii. Necesitatea implicarii
profesorului, prin natura activitatii sale, ar trebui sa-l dinamizeze §i sa-I pund la curent cu noutdtile din
domeniul educatiei §i managementului educational, incdt sa i se ofere posibilitatea ca sa devina un
adevarat manager, atdt la ore, cdt si la nivelul scolii.

Cuvinte-cheie: profesor, e-learning, bariere, activitate, echilibru

Abstract. Modern information and communication technologies for e-learning need to be used to a greater
extent, recognizing the potential of the information society and new technologies to maximize the potential
of these people. Access to new technologies is a priority area. Efforts are needed to promote successful
concepts in order to avoid info-exclusion. The need to involve the teacher, by the nature of his activity,
should energize him and keep him up to date with news in the field of education and educational
management, so as to give him the opportunity to become a true manager, both in classes and at school
level.

Keywords: teacher, e-learning, barriers, activity, balance

Introducere
Activitatea didacticd a profesorului implicd numeroase roluri si responsabilitati, iar

atingerea unui echilibru si eficiente pedagogice se poate realiza cu dificultate.
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La toate aceste se adaugd o multitudine de piedici intrinseci sau extrinseci prin care este
ingreunatd activitatea profesionala.

Acestea 1si au sursa in personalitatea fiecaruia, mediul social, legislatie, capacitatea de
adaptarea la schimbare a sistemului si ele sunt specifice fiecarei persoane. [1]

Probleme manageriale intilnite in educatie

Trecerea la sistemul de invatamant digitalizat a pus probleme mari la inceputul anilor 2000,
mai ales profesorilor de stil vechi”, adaptarea lor la nou derulandu-se greu. [2, 6, 8]

Tehnologiile moderne de informatie si comunicatii pentru e-learning trebuiesc folosite in
mai mare masurd, recunoscand potentialul societdtii informationale si a noilor tehnologii la
capacitarea maxima a potentialului acestor persoane. Accesul la noile tehnologii este o arie
prioritara. Sunt necesare eforturi de promovare a unor concepte de succes, in vederea evitarii info-
excluderii.

Pornind de la aceasta situatie, S. losifescu [5], realizeaza o clasificare a barierelor care il
impiedica pe profesorul roméan sa devind profesor-manager in spiritul unei eficiente a activitatii si a
introducerii noilor tehnologii in procesul de instruire. Acestea au fost clasificate in functie de sursa
care le genereaza.

Toate aceste bariere se intalnesc la profesorii de o anumita varsta, dar nu numai la ei, care pot
intra intr-un proces stereotipic de predare — invatare - evaluare, cristalizat, inertial, impietrit in care
nu mai lasa loc schimbarii, Tnnoirii, perfectionarii, introducerii noilor tehnologii si strategii moderne
de predare — invatare - evaluare. Acesta este una dintre cele mai periculoase etape in evolutia
procesului educational, etapd in care profesorul nu este interesant de perspectiva manageriald a
activitatii sale.

Datoritd faptului cd toate aceste bariere sunt obisnuite, este necesar sd se creeze programe prin
care sa fie depasite. De aceea astazi exista obligativitatea perfectionarii personalului didactic, ceea ce
ar trebui sa-1 dinamizeze si sa-1 puna la curent cu noutatile din domeniul educatiei $i managementului
educational.

Dar si in aceastd situatie se poate afirma unul dintre obstacolele enuntate, si anume acela al
tintei false, prin care profesorul urmeaza un anumit curs, nu pentru ca ar fi interesat si 1-ar ajuta in
dezvoltarea sa profesionald, ci pentru ca este obligatoriu sau punctajul obtinut.

Toate acestea transforma intentiile bune ale management educational dinamic, in formalisme
ineficiente atat din punct de vedre didactic cat si economic.

De aceea elevii ii depasesc pe unii profesori in utilizarea noilor tehnologii. Totodata, intervine
si plictiseala elevilor la ore, nerdbdarea si neatentia lor.

Unii profesori se supara pe elevii care ii depasesc in utilizarea tehnologiilor IT, ei avand

competente digitale pe care le-au dobandit atat in scoala, cat si in afara ei [2, 7, 8, 10].
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Tabelul 1. Tipuri de bariere perceptive

Tip de bariere

Exemple de bariere

Barierele perceptive -
se refera la modalitatea
in care activitatea
didactica isi mentine
dinamismul intern si a
felului in care aceasta
isi pastreazd eficienta
ca urmare a reactiei pe
care o are profesorul in
variabilelor

de

evolutiei reformei.

fata

externe, tipul

a. saturatia - apare odata cu trecerea timpului si lipsa de dinamism a
activitatii. Se caracterizeaza printr-o activitate didactica fada, lipsita de
culoare, lipsa de interes din partea profesorului, dominat de ideea de ,,a-
si face datoria” si de a scdpa cat mai repede de activitatea pe care o

desfasoara.

b. stereotipia - apare ca urmare a unor activitati repetitive specifice
lipsite de elemente de noutate. Treptat acesta nu numai cd renunta la
noutdti, dar devine rezistent la schimbare, fiind un opozant al oricaror

reforme.

C. finta falsa - este una dintre cele mai periculoase bariere deoarece
pe cat de complexa este, pe atat de dificil este de observat. In cazul
sistemului romanesc pericolul tintelor false este foarte mare caci reforma
prost inteleasa determina de foarte multe ori modificari ale activitatilor ce
trebuie facute intr-un timp foarte scurt concurand astfel resursele asupra

lor.

Toate aceste bariere de natura emotionald sunt subiective si ele nu pot fi depasite decat printr-
un efort individual sustinut.

Desi cadrele didactice participa activ la formarea profesionald continud, trebuie evidentiat
faptul ca exista foarte multe lacune atat la nivelul notiunilor IT dobandite de acestia, cat si la nivelul
metodelor de lucru cu noile tehnologii [2, 7, 8, 10].

Tabelul 2. Tipuri de bariere emotionale

Tip de bariere

Exemple de bariere

Barierele
emotionale -
aparfin in general
personalitatii

fiecaruia, dar

contextului

si
afectiv

a. capriciul - este forma de prin care se manifesta personalitatea
dificild a unui profesor, care la un moment dat preferd sa renunte la
rationalitatea sa §i ia decizii instinctuale fundamentate pe fobiile si
insatisfactiile personale. De aceea este foarte important ca un profesor sa
fie sincer fata de el insusi, dar si de ceilalti si sa se fereasca de astfel de
comportamente.

in ansamblu. De
aceea barierele
emotive nu trebuie
privite doar ca niste
capricii individuale

b. obisnuinta - reprezinta suma de comportamente repetative care pot
ajunge pana la ritualuri pe care fiecare profesor le are si care transforma,
in cele mai rele cazuri, activitatea dinamica intr-o rutina ineficienta. Elevii

in majoritatea cazurilor surprind cu usurinta tabieturile profesorului si

incearcd sa profite de acestea.
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ale profesorului, ci
si a mediului social
in care acestea se
manifesta.

C. preferinta pentru ceea ce este familiar - este atitudinea fireasca a
oricarei persoane sa prefere ceea ce 11 este familiar, cunoscut, in locul
necunoscutului. Subtilitatea acestei bariere consta in faptul ca de multe

ori familiaritatea, ca si in cazul obisnuintei, este interpretatd ca

X9

»experientd”, ,.traditie” si de aceea considerata ca fiind pozitiva.

d. teama de risc - este o altd bariera care apartine unei normalitati
psihologice caci este firesc ca sa existe o anumita frica in fata riscului, dar
ceea ce conteaza este atitudinea si modul in care Infruntam aceasta frica.
De aceea una dintre cerintele fundamentale pentru profesia de dascal este
aceea de a avea rezistenta la stres si de a reactiona in mod pozitiv in fata
situatiilor dificile.

e. dogmatismul - este reprezentat de catre fixarea pe anumite idei

considerate fundament pentru Intregul proces educational.
Aceasta forma se datoreaza incapacitatii profesorului de a se adapta la
modificarile sociale si comportamentale ale noilor generatii.

f. respectarea stricti a normativitatii - relativismul acestora,
modificarea de prea multe ori sub motivul unei interminabile §i repetative

reforme, au transformat normele in ceva aleatoriu.

g. siguranta afectiva - este una dintre barierele care se referd la
echilibrul psihic la persoanei.

Pentru a se depdsi aceasta bariera foarte important este ca fiecare
profesor s Invete sd-si prezinte punctul de vedere, rational, echilibrat, cu
argumente bine sustinute si sd depaseasca fobiile in fata autoritdtii sau
frica de excludere din grup.

Pastrarea echilibrului dat, un colectiv de profesori nereceptiv, un sef dominator,
autoprogramarea negativa la nivelul unui intreg colectiv pot constitui obstacole de mediu care
blocheaza transformarea manageriala a profesorului [2, 7, 8].

Tabelul 3. Tipuri de bariere de mediu

Tip de bariere Exemple de bariere

de

mediu - reprezinta

Barierele a. homeostazia - reprezinta mentinerea echilibrului dat in interiorul unui
grup si eliminarea oricaror interferente care 1-ar putea modifica. Depasirea
piedicile ce isi au | acestui tip de barierd se poate realiza numai printr-un demers hotarat

sursa in exterior, In | concentrat din partea autoritatii, demers prin care sa se opuna ineriei si sa

contextul promoveze dinamismul si valoarea.
psihosocial ce se b. lipsa sprijinului din partea grupului - reprezinta o bariera foarte
manifestd la un | dificil de depasit caci prin intermediul marginalizarii persoanei de catre grup

moment dat. Astfel | sau doar prin lipsa de sprijin, oricui i se poate limita interventia si ingreuna
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de bariere sunt in | activitatea. Aceasta lipsa de sprijin poate imbraca diferite forme incepand de

relatie cu | la o marginalizare inconstientd, partiala avand consecinte nu foarte grave,
modalitatea de | pana la subminarea unei persoane printr-un efort colectiv centralizat.
constituire a C. neacceptarea criticii - de catre manageri poate fi o sursa pentru

grupului, a relatiilor | blocarea oricarei forme de evolutic. Detasarea si obiectivitatea sunt

dintre membrii | principalele modalitati in care putem depasi aceasta bariera.

grupurilor, d. dominarea sefilor sau autoritarismul - reprezinta o alta bariera foarte
tipologia liderilor, | importantd. Depisirea acestor bariere se poate realiza printr-o atentd
dar si a modalitatii | monitorizare a managerilor, o buna perfectionare a acestora, o legislatie
in care persoana Se | nepermisiva fatd de abuzurile ce pot sd apara la nivel managerial, o atentd
raporteaza la grup. | monitorizare a tuturor proiectelor si a persoanelor cu adevarat active in

cadrul acestora.

Legea invatamantului afirma importanta garantarii invatarii pe tot parcursul vietii. Conceptul
include totalitatea activitatilor de invatare realizate de fiecare persoand, incepand cu educatia
timpurie, in scopul dobandirii de cunostinte, formarii de deprinderi/abilitati si dezvoltarii de
aptitudini semnificative din perspectiva personala, civica, sociald si/sau ocupationala.

De asemenea, legea garanteaza accesul la educatie diferentiatd, pe baza pluralismului
educational, in acord cu particularitatile de varsta si individuale

Eficienta activitatii nu depinde doar de persoana, ci si de mediul in care se desfasoard, de
ajutorul pe care il primeste, de modul in care se integreaza si comunica cu ceilalti.

Oricat de bun manager ar fi un profesor intr-un mediu ostil el nu va fi capabil sa se manifeste
st abilitatile sale nu pot utilizate.

Sintetizate, barierele culturale pot fi regdsite in sintagme de tipul profesorul trebuie sa ramana
profesor, prin traditie el nu se ocupa decdt de predare — invagare - evaluare, lucrurile trebuie sa
ramdnd aga cum sunt [2, 7, 8, 10].

Ele prin forma lor se opun unui management educational eficient si unor reforme profunde ale
sistemului.

Pentru indepdartarea acestui tip de barierd, profesorul poate oferi servicii educationale pentru
copii, tineri si adulti prin:

- programe de tip remedial pentru dobandirea sau completarea competentelor cheie, inclusiv
programe educationale de tip ,,A doua sansa” sau programe de tip ,,zone de educatie prioritara”
pentru tinerii si adultii care au parasit timpuriu sistemul de educatie sau care nu detin 0 calificare
profesionala;

- programe pentru validarea rezultatelor Tnvatarii non-formale si informale;
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- programe de dezvoltare a competentelor profesionale pentru calificare/recalificare,
reconversie profesionala, perfectionare, specializare si initiere
profesionald;
- programe de educatie antreprenoriala;
- programe de dezvoltare personald sau de timp liber;
- organizarea de activitati de promovare a participarii la invatarea permanentd a tuturor
membrilor comunitatii.

Tabelul 4.Tipuri de bariere culturale

Tip de bariere

Exemple de bariere

Barierele culturale -
sunt constituite ca
urmare a conturdrii
prejudecétilor in
functie de contextul
de imagine. Ele
functioneaza subtil si
sunt greu
constientizate

datoritd faptului ca se
manifestd odata cu
dezvoltarea mediului
cultural si sunt 1in

coeziune cu acestea.

a. presupozitiile intelectualiste - s-au dezvoltat ca urmare a rolului
traditional pe care 1-a jucat profesorul in societate. Depasirea acestei
bariere se poate realiza prin urmdrirea unor modele reale care
cunosteau ce insemna educatia si care reuseau prin dinamism si
interrelationare cu elevul sa obtina rezultate. ,

b. respectarea traditiilor in detrimentul noutditilor - este o alta
bariera culturala. Respectarea traditiei nu este o bariera in sine, ci doar
cand acestea se afla in contradictic cu reformele. Posibilitatea de a
elimina aceste bariere culturale constd in separarea traditiilor de
pseudotraditii si punerea in valoarea a ceea ce este pozitiv.

C. gdndirea prin procurd - il transforma pe profesor din manager
in purtitor de cuvant al altor persoane, prin sustinerea unor idei care
nu 11 apartin, dar pe care le considerd valoroase in sine. Gandirea
critica, libertatea de decizie si sustinerea ideilor originale sunt cateva

dintre instrumentele care pot ajuta la depasirea acestei bariere.

Efectele acestor bariere 1n activitatea didactica

» etichetarea elevilor;

» ignorarea dispretuitoare a lor;

» evaluarea constanta in termeni negativi si depreciativi;

» lipsa de experienta;

» utilizarea unor proceduri inadecvate;

» probleme de comunicare inadecvata;

» diferente de atitudine;

» plan personal;

» proiectarea lectiei, lipsa diferentierii curriculare;
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» resurse materiale inadecvate;

» mediul. [7, 9]
Recomandari pentru profesorul aflat in mijlocul unei situatii de criza educationala

Cadrul didactic poate gdsi cai si modalitati optime de interventie in situatii de criza

educationala, datorate unor bariere aparute in activitatea didactica [7, 9]:

- a nu se neglija consecintele negative pe termen lung;

- a nu se abandona atingerea obiectivelor importante, dar mai putin urgente;

- anu se Incdlca si ignora restrictiile stabilite anterior;

- a se scapa de “hotii de timp”’;

- anticiparea raului”;

- aplicarea regulii entropiei;

- pregatirea deciziilor anticipate, secundare pentru cazurile defavorabile;

- anu se lasa luat prin surprindere de cazurile negative care pot aparea;

- planificarea actiunilor viitoare va economisi 4 ore de executie a actiunilor 1n derularea lor;

- anticiparea Intarzierilor:

- respectarea regulii lui 3: nu ai voie sa mizezi totul pe o singura alternativa, stabileste cel putin
trei solutii decizionale;

- orice amanare lucreaza in defavoare;

- feed - back-ul este obligatoriu pentru o actiune viitoare.
Concluzii. Actul educativ vizeaza competentele legate de integrarea profesionala (ca forma de “pre-
calificare”: atitudine fatd de munca, asumarea independentei, capacitarea competentelor de
comunicare §i inter-relagionare sociald, dobandirea de competente de munca specifice, etc.). Trebuie
sa se asigure intr-un cadru integrat, care sd reuneasca elemente din asistenta sociald, educatie,

Nu este incurajatd suficient cercetarea in domeniu si nici dezvoltarea tehnologiilor
informationale si a comunicatiilor; utilizarea lor poate oferi mijloace pentru a depasi multe bariere
fizice si psihologice cu care se confrunta si prin urmare, sa asigure implicarea lor mai mare, nu numai
pe piata muncii, ci in toate ariile vietii sociale.

Acestea sunt doar cateva dintre cele mai importante bariere educationale. Toate acestea se pot
depasi prin ceea ce se numeste profesionalizarea manageriald a profesorului.

Stadiul actual, de moda, in care este perceput managementul in educatie se va transforma, dar
aceste schimbari de viziune trebuie introduse treptat, strategic, coerent si stimulativ, in asa fel Tncat
ele sa duca la valorificarea superioara a resurselor umane. Profesorul insusi trebuie sa fie atat cel care

accepta, cat si cel care determina managementul schimbarii.
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El trebuie sa inteleagd noua misiune manageriald a profesorilor, sa abordeze pe termen lung,
strategic, procesul educational, dar si pe termen mediu si scurt. Treptat profesorul trebuie sa-si
dezvolte o culturd manageriald care sa cuprinda urmatoarele componente:

1) cunostinte manageriale generale si specifice educatiei,

2)cunostinte pedagogice, psihologice, sociologice, etice, juridice, ergonomice, axiologice si
informatice referitoare la educatie si la procesul de invatamant,

3) capacitati intelectuale flexibile, competente operationale de aplicare a acestor cunostinte in
situatii educationale concrete, in proiecte strategice si programe.

4) profesionalizarea activitatii manageriale prin pregatire teoretica si practica, prin trecerea de
la conceptul de ocupatie manageriala la cel de profesiune manageriala.

In acest fel se pot defini rolurile manageriale ale profesorului, iar in mod interdisciplinar, se

poate dezvolta personalitatea manageriald a acestuia.
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Rezumat. Desigur, abandonul scolar este o forma de manifestare a deviantei in educatie, alaturi de

absenteism si violenta in mediul scolar. Cu alte cuvinte, devianta scolara include acele comportamente care
se abat de la regulile care guverneaza rolul statutului elevului (Neamtu 2003, 199). Tinerii pardsesc scoala,
indiferent de nivelul pe care l-au atins, inainte de a obtine orice calificare sau pregitire profesionald.
Cuvinte-cheie: abandon scolar, parasirea timpurie a scolii.

Abstract. Certainly, school dropout is a form of manifestation of deviance in education, along with
absenteeism and violence in the school environment. In other words, school deviance includes those behaviors
that deviate from the rules governing student status-roles (Neamtu 2003, 199). Young people leave school,
regardless of the level they have reached, before obtaining any qualification or professional training.

Keywords: school dropout, early school leaving.

Social policies for prevention and control

There are many aspects that make school dropout a difficult problem to solve. Better teacher
training is needed, both in their initial and in-service training. Increased attention is needed in working
with students who have various family problems, social exclusion, insufficient income, etc. The state
must also provide more funding through the Ministry of Education, in order to support both schools
and teachers, but especially students who are at risk. The first specialist who comes in direct contact
with the student is the teacher, who can identify and direct the child and his family to specialized
services in order to provide support. The formal dimension of education, as well as ignoring the
importance of working with students at risk, push them to leave school. There is a need for better
integration of students at risk, as well as maintaining a close relationship with the family.

To address all these problems came the "Europe 2020 Strategy", which established that all
Member States of the European Union (EU) to reduce dropout rates below the threshold of 10% by
2020. Thus, it was intended to facilitate access to education, reducing the number of students with
poor academic results, as well as unmotivated absences. Also, "second chance" programs will be
introduced for students who have already left school. All EU Member States have had to develop
prevention and control policies in order to reach the target of an average drop-out rate of less than
10%. It was wanted to eliminate the favorable factors that determine the early school leaving. In this
sense, there were three main directions of action, as follows:

1) prevention, which consists of a set of actions designed to improve both access and equal

participation in education of all children, regardless of background or financial situation; several
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specific programs for identifying and supporting students at risk of dropping out also need to be
implemented;

2) combating, by streamlining the school network for reintegration into education of those who
have already left school;

3) the development of the educational system, the appropriate endowment of the schools, the
observance of the hygiene norms, the assurance of the qualitative standards of the educational services.

Romania has recognized the problem of school dropout and comes up with solutions to
prevent and combat it, but we must start by encouraging the attendance of kindergarten, in order to
adapt the child to the school curriculum and interactions with teachers and classmates (Neamtu 2003;
Crosnoe 2007; Teodorescu et al. 2012).

In the direction of preventing and combating school dropout come several proposals, but it is
imperative to first understand the causes of social, family, economic and individual nature.
Subsequently, these causes can be transformed into opportunities and directions for action by social
policies. It is necessary to implement a student-oriented psycho-pedagogical methodology, where the
teacher actively stimulates the participation and involvement of each student in the educational
process (Bjerk 2012, 112). Also, more learning styles need to be developed, so that the student can
develop his cognitive function as much as possible. Students should be encouraged to put into practice
the theories learned in class, thus taking the initiative in learning. The subject taught in a rigid,
standardized manner, focused on storing information, will not be able to be applied in the future.
Learning through various visual, graphic methods, in drawings and colors, can be one of the many
alternatives (Cosmovici 1998; Bronfenbrenner 2005). Another proposal for improving the current
school system, but especially for preventing dropout, is related to the teacher who can teach the
lessons in an interactive way with his students. Avoiding the teacher's monologue will bring the
student from the passive situation of class attendance to an active situation, of participation and
involvement in the lesson. Encouraging students to get involved in the learning process is one of the
main solutions and makes the school a fun, active and conducive place for student development (Einat
and Einat 2015, 38-42). Stimulating the student's imagination is crucial in the learning and
development process, offering the chance to take the initiative in teaching classes. The teacher must
constantly provide positive and constructive feedback designed to encourage and motivate student
participation (Neamtu 2003; Bradshaw 2008; Weerman 2010). Once these proposals are applied, the
problem of school dropout in our country could experience significant decreases, precisely due to the
school's orientation on student development and not only on teaching and memorization. At the same
time, for students with very poor learning results, several study groups can be organized within the
school, to answer the problems. It is necessary to orient each student individually, taking into account

his inclinations and the results obtained. Orientation in various fields of education helps the young
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person to improve in a certain direction, thus focusing on performance and not only on the results
favorable to the promotion of the year.

In other words, there are a number of directions for action to prevent and combat early school
leaving in our country, and the first such direction is to eliminate the current rigid, classic school
system (Dianda 2008; Bridgeland 2006).

Furthermore, equal opportunities for all children to participate in education must be ensured.
Teachers must benefit from continuous training, in which they can permanently develop and improve
their working skills with students with various problems, whether personal, family, economic or
social (Bridgeland 2015; Cosmovici 1998). The quality of educational services and inclusion in the
system are some of the most important directions of action of social policies. Ethnic minorities must
benefit from teaching in their mother tongue so that the school can meet the difficulties of adaptation
and integration. A student who has adapted and managed to integrate into society, in school, will have
a much lower risk of dropping out of school (Korhonen et al. 2014, 3-6).

The state must materially support students' performance and promote all forms of education.
Violence in school must be eliminated as much as possible, being one of the causes of dropout (Cohen
1955; Neamtu 2003), and the relationship between the student's family and the school must be as
close as possible. Ensuring the safety of the student inside the school is mandatory. Also, within each
educational institution must work several specialists, such as social workers, psychotherapists and
psychologists who have the role of identifying students with problems. Thus, it will be possible to
intervene on these cases and a careful monitoring of the problem solving path will be made.

Encouraging the child's autonomy is essential even during school. On the other hand, given
that the young person wants to leave school in order to obtain a job, having a full-time job and a stable
monthly income, the idea of “temporary school dropout” must be accepted (Fortin et al. 2013; Dianda
2008). Family and society are important partners in determining the young person to return to
education to complete his studies. Thus, "temporary school dropout” becomes a solution worth
considering, in addition to the offer supported by the vocational school and offering financial support
during the resumption of studies. In other words, the vocational school must have the full support of
the state, but also of several companies to be involved in financing and organization, taking into
account the demand of the labor market. It is necessary for the state to support these companies that
choose to get involved, through various tax facilities, tax exemptions. Training a skilled workforce is
essential for the economic success of any country.

School dropout is not only a problem of the education system, but it is a social problem, an
individual failure with negative effects for the economy and the family. Preventing the risk of dropping
out of school by identifying and supporting young people with problems is essential in reducing the rate

of early school leaving (Jimerson et al. 2000, 527-531). The full involvement of teachers is necessary
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because they are in direct contact with the student and his family. Early identification of the risk can
prevent the young person from leaving school. The school itself must be responsible for preventing,
motivating and helping students to integrate into the collective.

The school is good when it meets the demands of the labor market, the demands of the student
and society. Romanian society has undergone a series of major changes in economic, social,
educational, health and cultural, from 1989 to the present. Globalization, accession to the European
Union and the evolution of the media have also massively influenced the traditional education system.
Old teaching methods must now be replaced by new ways of motivating, capturing the student's
attention and interest. In conclusion, society has changed, the priorities and prejudices of individuals
have changed, consequently, the school system must adapt to new times and requirements. The school
must provide, in addition to cognitive development, a stimulation of the spirit of innovation and
initiative of young people, helping them to prepare to meet the demands of the labor market today

and especially in the future.
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